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ABSTRACT

Writing skills are often regarded as one of the most challenging aspects to acquire in
the English language, especially for second language learners (ESL). Malaysian
teachers, in particular, face difficulties in teaching writing due to the diverse learning
needs of their students. The Cambridge Baseline Study conducted in 2013 emphasized
the need for Differentiated Instruction (DI) in Malaysian classrooms, which consist of
mixed-ability students. As a response, the Bahagian Pembangunan Kurikulum, Ministry
of Education (MoE) introduced eight differentiated strategies, including task
differentiation, in the English Language Scheme of Work (SOW) Form 3. This
qualitative study investigates the application of task differentiated strategies and their
impact on students during writing tasks. Data were collected through semi-structured
interviews and classroom observations involving four secondary school ESL teachers
in the Kuala Lumpur area. The analysis focused on identifying the types of task
differentiated strategies employed by teachers during writing activities in mixed-ability
ESL classrooms and examining how these strategies assist students in their learning
process. The findings revealed three primary task differentiated strategies commonly
utilized by the teachers in this study: scaffolded writing tasks, collaborative writing, and
individualized writing goals. Moreover, the study highlighted the multifaceted ways in
which these strategies support students during writing activities, including
accomplishing tasks within allocated time, fostering a sense of achievement and
confidence, and enhancing motivation and engagement. The results indicate that task
differentiated strategies have proven effective in facilitating students' learning process
in writing skills. The study suggests further exploration of other forms of differentiation
strategies for different language skills. This research contributes to the ongoing debate
on the advantages of differentiated methods as a viable and acceptable educational
approach in Malaysian public schools, while also adding to the existing knowledge and

informing future practices in this area.
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CHAPTER ONE
INTRODUCTION

1.1 Introduction

This chapter presents the background of this study, the problem statement, and
the purposes for which the study is conducted. The research objectives and research
questions are further explained in the following section of this chapter. The significance
of this study, the limitations, and the definition of key terms used in this study are further

clarified towards the end of this chapter.

1.2 Background of Study

English is taught as a second language in Malaysia, and so English proficiency
is becoming increasingly important. To that end, the government's objectives to
enhance, establish, develop, and sustain the level of English language education
continue to be reinforced and supported by all, particularly educators. It is currently
taught at the primary, secondary, and university levels in the Malaysian education
system. Six years of elementary school and five years of secondary school are dedicated
to teaching students English. English is the second most important language after
Malay, however not all Malaysian learners are fluent in it. Regardless of whether they
attend school in an urban, suburban, or rural setting, students are frequently still having
trouble mastering the language despite having been exposed to it since they were young
(Ramiza & Albion, 2013). In addition, Hazita (2016) noted that while it is well-
established that a Malaysian child begins receiving English language education at
the age of 6, early English language education does not assure effective language
learning, as exemplified in the Malaysian scenario. At many different levels, issues and
problems with language acquisition are perpetually present. According to a study by
Yahaya et al. (2011), many Malaysian companies argue that our graduates have no
employment prospects due to the lack the English language proficiency necessary for
the job. Selvaratnam (2019) discovered that 50% of Malaysian graduates fared below
average in terms of their proficiency in the English language, writing and

communication abilities, and work attitudes. Many students who studied English as a
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