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ABSTRACT

There are a variety of approaches to teach English in China. One of them is by using lexical chunks.
The lexical approach has been believed to be an ideal way for English teaching and learning. In
order to provide some insights on how lexical chunks has been used in English teaching in China,
this article aimed to review the application of lexical chunks for English teaching in China by using
the qualitative method. The instrument employed was the comprehensive literature review. Only
10 relevant research articles published since 2018 were selected from the Google Scholar using
selected keywords. All the studies reported positive impacts on the application of lexical chunks
in teaching English in China, but only two of them covered the attitude, and one was related to
motivation. Therefore, more studies can be done with respect to attitude and motivation. Since the
research on the application of lexical chunks in the teaching of English in China is limited, it is
essential for future research to focus on this area especially on motivation. Studies could be also
done in the future on different types of samples and using different instruments.
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INTRODUCTION

Lexical chunks have been applied in the teaching of various English skills such as speaking,
reading and writing (Danyuan, 2019). A large number of researchers and scholars have conducted
relative studies in the area. Jianwei (2021) also points out that the linguists and researchers in
China have studied lexical chunks from different perspectives. They studied the effectiveness of
lexical chunks on language acquisition or the second language acquisition, just as Addisu (2021)
points out. For instance, Rahimi and Momeni (2012) conducted a study on how the application of
lexical chunks influenced students’ English language proficiency. The study employed a quasi-
experimental as the instrument. They found that the adoption of lexical approach contributed to
the improvement of students’ comprehensive English language proficiency. Sadighi and Sahragard
(2013) claim that a good command of lexical chunks can promote learners’ reading abilities.
Addisu (2021) also discovered that the lexical chunks were useful for vocabulary learning.
However, all of those studies were in terms of the application of lexical chunks for one of the skills
in language learning, they have not given a general review on how the lexical chunks were applied
to English teaching in China, which can be revealed by Scopus after searching with key words of
“lexical chunks” and “English teaching” and “review”. Also, there has been no such studies in
China. Thus, this research has been done to review the application of lexical chunks to English
teaching in China.

This review is a systematic literature review because it is “a systematic way of collecting,
evaluating, integrating, and presenting findings from several studies on a specific question or topic”
(Alietal., 2021, p. 1). It can limit bias by scientifically collecting, analyzing and synthesizing the
data (Edoardo & Alan, 2014).

LITERATURE REVIEW

In this part, the lexical chunks and lexical approach, as well as studies on lexical chunks are
introduced briefly.

The meaning of lexical chunk has been developed over time. Becker (1975), who is
universally believed to be the first person proposing the meaning, regards lexical chunks as phrasal
lexicons, a fixed or semi-fixed pattern between traditional grammar and vocabulary. Later, Lewis
(1993) conceives lexical chunks as frequently used combinations of multi words with fixed
structures and stabilized meanings. Moon (2002) believes that a lexical chunk is a multi-word unit
comprising two or more inseparable words with semantic and syntactic meaning. Based on its
definitions in the literature, a lexical chunk can be defined as a language unit of several words
with lexical, grammatical and pragmatic meaning.

It was Lewis and his associates who came up with the lexical approach on the basis of the
theory of chunks in 1993 (Jianwe, 2021a). Lewis (2002) states that the core part of the lexical
approach applies multi-word prefabricated chunks rather than the traditional grammar and
vocabulary comprised of language. In this sense, learners need to develop their lexical proficiency
(Lewis, 1993). Richards and Rodgers (2008) claim that, “the primary components of language
communication and interaction, according to a lexical model of teaching, are lexis, or word and
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word combinations, rather than syntax, function, ideas, or any other part of lesson design” (p. 132).
Lexis refers to “different kinds of multi-word chunks” (Lewis, 1997, p. 15). Thus, for language
learners, it is crucial for them to bear in mind that the lexis is more significant than grammar, but
it does not mean that grammar is not important.

Many studies have been conducted with respect to lexical chunks. The majority of them
are related to the effectiveness of lexical chunks on language learning. Jie and Schmitt (2009)
found that the student’s ability, especially her reading competence, was improved with the
application of lexical chunks. Wuyun (2011) asserts Lexical Chunk Theory can help with students’
speaking abilities. Sadighi and Sahragard (2013) proved that the learning of lexical chunks were
useful for students’ reading skills. Juan and Yue (2014) discovered the application of lexical
chunks had a positive effect on students’ listening skill. Ma and Chunling (2016) point out that the
application of lexical chunks contributes to the improvement of students’ English vocabulary
accumulation, reading speed, accuracy and fluency. Qinglinag (2017) discovered the enhancing
input of prefabricated chunks would improve students’ competence in interpretation. Rashidah
(2022) demonstrated in a study that better performance of those learners in the experimental group
proved the usefulness of lexical chunks in English learning for Arabic speakers.

It can be seen from the above articles that they all verified the usefulness of lexical chunks
in the process of language acquisition. However, there are no studies giving a review on the
application of lexical chunks in English teaching, which can be shown in Scopus after entering the
key words of “lexical chunks”, “English teaching” and “review”. Also, there are not any such
studies done in China. Due to this reason, this research will fill in the gap.

METHODOLOGY

This research targeted to give a brief review on the application of lexical chunks for teaching of
English in China. To attain this goal, the author decided to use the qualitative method.

On the basis of above explanation, the research questions in this study are the following
two:

a. What is the status quo of how the lexical chunks have been applied to the teaching of
English in China?

b. What is the future trend of studies in the field of the application of lexical chunks to the
teaching of English in China?

The study employed a qualitative method using comprehensive literature review (CLR) as
the instrument. According to Onwuegbuzie & Frels (2016), CLR includes three phases which are:
(1) exploration, (2) interpretation and (3) communication. The first stage consists of a variety of
investigative steps. In the first stage, there are five steps: (1) exploring beliefs and topics, (2)
initiating the search, (3) storing and organizing information, (4) selecting or deselecting
information, and (5) exploring the search to include one or more MODES (media, observation (s),
documents, expert (s) and secondary data). The first step requires the researcher to explore their
belief systems, including their worldviews, research philosophical beliefs, discipline-specific
beliefs and so on. In the second step, the most significant thing to do is to find the interested topic,
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database and key words for conducting literature search. Then, the researcher needs to select or
deselect papers obtained from the search. In addition, the search should be expanded by
incorporating one or more of the five MODES. The second stage is made up of analyzing or
synthesizing information. During the process, the reviewers interpret the selected information they
obtained through the first five steps. In the last stage, the CLR report is presented.

In accordance with the steps, the area chosen was application of lexical chunks in China.
Next, the search on Google Scholar was conducted with three key words: (1) “lexical chunks”,
(2) “English teaching” and (3) “China”. Figure 1 summarizes the process of selecting the articles
for the systematic comprehensive literature review of articles on the Application of Lexical Chunks
for English Teaching in China.

First, 94 studies from Google Scholar were found. By removing 15 duplicated ones, there
were 79 screened articles. As there were 30 records excluded, 49 articles were retrieved and
assessed for eligibility. Finally, 18 articles which were not written in English, 38 articles without
research methodology and findings, and 65 articles which were not accessible were removed.
Therefore, only 10 articles were obtained for the qualitative synthesis. It should be noted that all
those 10 studies have been published since 2018.

Next, the selected articles were analyzed from the aspects of research methodology,

instrument, and level of education, English skill and learning impact. Finally, the results were
presented in tables.

Identification of studies via Google Scholar
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Figure 1 The PRISMA flow diagram
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RESULTS AND FINDINGS

After the author searched in Google Scholar using the key words of “lexical chunks”, “English
teaching” and “China”, 10 articles were selected for further study. The results of the review are as
follows.

Among all the 10 studies, there are four of them with respect to learners’ writing ability,
which are illustrated in the following. Jianwei (2021a) conducted a quantitative study in which the
lexical approach was applied in an English class for art majors, and the instrument used was a
quasi-experiment. The objective of the study was to explore the effects that the lexical chunks had
on writing. The sample consisted of 68 art major freshmen (26 males and 42 females) aged from
17 to 20 years old. There were several major findings reported in the study. First, there was a
tremendous improvement in the students’ lexical ability through lexical approach. Second, the
students’ writing proficiency was positively correlated with the use of lexical chunks in writing.
Finally, students’ writing proficiency was enhanced.

Similarly, Jianwei (2021b) studied the effects of lexical approach on non-English majors’
writing ability. In the study, a quantitative method was employed by using a quasi-experiment.
There were 80 non-English sophomores who were involved in both the pre-test and post-test. The
students were divided into two groups: 40 of them were in the control group, and the rest were in
the experimental group. In each group, there were 15 males and 25 females. Based on the results
of the experiment, the following findings were found. Students in the experimental group using
lexical approach demonstrated greater improvement and higher composition scores on average
than the students in the control group using the traditional teaching method. Moreover, participants
in the experimental group made greater progress in writing proficiency after the instruction of
lexical approach was applied. Finally, students who were taught with the traditional teaching
method showed no significant progress in writing proficiency. Thus, it could be summarized that
the lexical approach had positive effects on non-English majors’ writing proficiency.

Parallel to the major findings of the above two studies, Xiangkui’s study (2021) also proved
the effectiveness of lexical chunks on students’ writing ability. However, what is different is that
learners were found to became more confident with the application of this method. In this study,
the mixed method was used with two instruments of a quasi-experiment (a quantitative method)
and an interview (a qualitative method). The author aimed to conduct a study on the application of
lexical chunk approach for the teaching of writing. 86 junior high school students participated in
the empirical study. The study revealed several findings. First, the lexical chunk teaching method
was conducive to students’ writing cohesion and coherence, as well as their writing efficiency.
Second, using lexical chunks could help students to be more confident in English writing. Finally,
students’ grades in writing had a greater improvement.

Though the aim of Hua’s research (2019) is different from that of the above three studies,
it supports the positive relationship between lexical chunks and students’ writing proficiency. Hua
(2019) intended to verify the lexical cognitive neuroscience from the perspective of cognitive
linguistics. In this study, he did not clearly state the number of participants in the sample, but he
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just explained that they were from a secondary vocational school. The method was quantitative,
and the instrument was a quasi-experiment. He revealed that the application lexical cognitive
neuroscience was significant in promoting the English writing teaching in this secondary
vocational school. In addition to that, Hua (2010) illustrated that lexical chunk greatly increased
the writing speed due to it was conducive to memorizing and in line with the secondary vocational
students’ cognitive characteristics and could be accessed quickly.

Aside from the four studies concerning the positive impact of lexical chunks on students’
writing achievement, Mingbo (2018) and Zhong and Suwanthep (2022) found their influence on
students’ reading ability. In the first place, Mingbo (2018) conducted a quantitative study using a
quasi-experiment. He intended to see the impacts of the lexical approach on college students’
ability of English reading in the minority areas. In the research, the experimental group was
comprised of 37 students, whereas the control group consisted of 58 students. The students were
from Chifeng College in Inner Mongolia ethnic minority area. Through the experiment, three
findings were found. First, it was revealed that the lexical approach in English teaching was
beneficial to students’ English reading ability. Second, it was efficient for teachers in the ethnic
minority areas to use the lexical chunk teaching method. Finally, with the method, students could
make progress in their English learning ability.

Likewise, Zhong and Suwanthep (2022) verified the positive influence of lexical chunks
on learners’ reading performance, though the most different point is that it revealed the students’
positive attitude towards the lexical chunks. The purpose of this study is to test the lexical approach
impacts on English major students’ reading comprehension ability as well as their opinions of this
approach in China. In this research, a mixed method was used by employing the instrument of a
quasi-experiment, a questionnaire and a semi-structured interview. To conduct a reliable study, the
authors had 45 first-year undergraduate English major students who aged from 18 to 21 years old
take part in. After the treatment, data collection and data analysis, the research came up with the
following findings. In the first place, the results showed that the lexical approach helped students
improve their reading comprehension ability. Besides, the students developed a positive opinion
towards this method. Therefore, it was suggested that the lexical approach should be applied to the
process of teaching and learning reading in English in higher education institutions.

Similarly, Xian (2018) found the active role that the lexical chunks play in learning spoken
English. With an instrument of a quasi-experiment and a focus-group interview, Xian (2018) chose
60 non-English major freshmen from two universities as the participants in the quantitative study
to investigate the impact of chunk memory on students’ oral English fluency, accuracy and
diversity. Through experiments, the research found that lexical chunk memory was useful to the
fluency, accuracy and diversity of students’ oral English. In addition, college students’
understanding of lexical chunk memory needed further enhancement.

Although Liya (2021) did the research with a different purpose, she expresses assenting
opinion about the important function of lexical chunks in the language acquisition. To design a
revised lexical approach based on Data-Driven Learning (DDL) activities and Language
Awareness Theory, Liya (2021) conducted a quantitative study with 158 non-English major
participants from four parallel classes, whose ages ranged from 18 to 20 years old. In the study,
the quantitative data was obtained via two questionnaires and a university assessment survey to
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test the relationship between students’ awareness of lexical chunk and their learning proficiency
as well as their attitude toward the lexical teaching method respectively. With careful and detailed
study, this article had the following findings. It was revealed that the students increased their
awareness of lexical chunks and developed positive attitudes toward lexical approach with DDL
activities. Additionally, the new method had a positive effect on learners’ overall English
proficiency.

In both of the following two studies, a teaching methodology was designed based on the
Lexical Chunk Theory. Danyuan (2019) conducted mixed-method research to investigate the
potential use of sentence tree-structure combining the Schema Theory and Lexical Chunk Theory
in college English grammar teaching. In this study, the participant were 32 students of mixed
gender whose ages were from 17 to 19 years old, studying in a 2+2 programme. With the quasi-
experiment, questionnaires and a focus-group interview, the study showed that the students’ ability
to analyze long complex sentences was improved. In addition to the first finding, the amount of
their grammar errors while writing long and difficult English sentences was greatly reduced.
Students’ responses in questionnaires and interviews also indicated they were motivated and had
positive perceptions towards the application of this new tool in their grammar learning.

Yanlin (2018) invited 60 students to participate in quantitative research with the instrument
of a quasi-experiment and three questionnaires. In this study, the English teaching method of
Points (of information), Sentence, Paragraph and Text (PSPT) was created based on the Lexical
Chunk Theory, Consecutive Interpretation Process and the researcher’s own interpretation
experiences. The study aimed to see the teaching effect of this innovated teaching approach. The
findings of the study included the following aspects. First, PSPT could ease the difficulty in
recitation. Furthermore, it was good for retelling of texts in English learning. Hence, it could be
concluded that this method could promote learning efficiency. Although those two studies are
involved with different research methodology and language skill, both of them proved the
effectiveness of lexical chunks.

The review of the selected articles is summarized according to five perspectives:
methodology, level of education, instrument, skills and learning impacts, which is presented in the
following tables.

Table 1 indicates the methodology used in the articles. Among them, six studies were
conducted using a quantitative method, and only four studies used mixed methods. None of the
studies were conducted using a qualitative method.

Table 1

Methodology

Methodology Number of articles
Qualitative 0

Quantitative 6

Mixed 4
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Table 2 indicates that the instruments used to collect quantitative data were a quasi-
experiment where nine out of ten articles reported using it, and five articles reported using
questionnaires. For the instrument to collect qualitative data, only one article reported using a
semi-structured interview and three employed the focus group interview.

Table 2

Instruments

Instruments Number of articles
Questionnaire 5

Quasi-experiment

Semi-structured interview
Focus group interview

w = ©

Table 3 indicates that the articles from Google Scholar studied different levels of education.
Eight out of ten studies conducted research with respect to students from colleges or universities.
There are two papers whose participants were selected from schools. However, none of the
research focused on preschool.

Table 3

Level of Education

Level of Education Number of articles
Preschool 0

School 2

Tertiary 8

Table 4 shows the skill studied in those journals. According to the table, four out of ten
articles conducted research on writing skill. For the skill in which the teaching of lexical chunks
was applied, two of the articles centered on the reading ability of students. What followed reading
skill is speaking, grammar, general English proficiency as well as reciting and retelling. Only one
out of ten articles studied students’ speaking skill, another one concentrated on grammar learning
and one was about general English proficiency. In addition, it should be noted that none of the ten
articles researched whether the lexical chunk teaching was conducive to students’ listening skill
improvement.

Table 4

Skill

Skill Number of articles
Reading 2

Writing 4
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Speaking

Listening

Grammar

General English proficiency
Reciting and Retelling

=

Table 5 demonstrates the learning impacts of students after being taught with the
application of lexical chunks. Apparently, all the studies showed positive results. The findings
from previous research suggest that the application of lexical chunks in English teaching was
useful for students’ reading, writing, speaking, and grammar, reciting and retelling as well as
general English proficiency.

Table 5

Learning Impacts

Learning Impacts Number of articles

Positive 10

Negative 0
CONCLUSION

From the findings of the CLR, it can be concluded that the majority of studies in this field used a
quantitative method, the most frequently employed instrument was a quasi-experiment. Many
researchers chose university or college students as the participants, and they conducted such
studies on writing. Additionally, all of the studies presented that the application of lexical chunks
was conducive to the teaching of English in China.

The review of the articles indicates that more studies should be conducted on the
application of lexical chunks, especially in China. The first reason is that from the studies
conducted earlier, it can be reflected clearly that all of the ten articles showed students’ English
speaking, writing, reading, grammar, reciting and retelling as well as general English proficiency
could be improved after being taught through the new method of lexical chunks. However, the
effect of lexical approach on students’ listening, translation and interpretation has not been
discussed yet. Thus, more research can be done in this field. In addition, the majority of studies
focused on college or university students as their participants, so in the future there could be more
research on lexical chunks with different samples. Finally, all of the ten articles reported positive
results of the application of this teaching method, but only two of them covered the attitude, and
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one was related to motivation. Therefore, more studies can be done with respect to attitude and
motivation. The limitation of this review is that there are only ten articles from Google Scholar, so
there could be some research with more articles to study from other databases.

In addition to the conclusion and limitation of this study, what follows next is the
recommendations for future research. According to Creswell (2014), the way to extend the
discussion includes incorporating new elements, replicating a study in new situations or with new
participants. To begin with, as there are articles not associated with students’ listening, translation
and interpretation skills, future research could include those new elements. Furthermore, an
abundance of studies took college or university students as subjects, so in the future, there could
be more studies with new participants. Finally, there are only two articles discussing the students’
attitude towards the lexical chunk teaching and one article on students’ motivation. Hence, future
research can be done with those new elements.

CONFLICT OF INTEREST

The author declared no potential conflicts of interest concerning the research, authorship, and
publication of this article.

ACKNOWLEDGEMENT

The author deeply acknowledges Dr. Tuan Sarifah Aini Syed Ahmad and Dr. Anealka Aziz Hussin
for their guidance and support during the process of completing this research.

REFERENCES

Addisu, S. (2021). The Effectiveness of Using the Lexical Approach to Developing Ethiopian EFL Learners’
Vocabulary Competence. HOW 28(1), 69-93. https://doi.org/10.19183/how.28.1.586.

Ali, H., Dehkordi, E. M., Hanan, A. I., Sahar, D., & Reza, G., G., (2021). How to Write a Systematic
Review. International Journal of Preventive Medicine, 12(27), 1-6.

Becker, J. (1975). The Phrasal Lexicon. Cambridge, Mass: Bolt, Beranek and
Newman. https://doi.org/10.3115/980190.980212.

Creswell, J. W., (2014). Research Design: Qualitative, Quantitative and Mixed Method Approaches (4"
ed.). Sage Publications Ltd.

Danyuan, H. (2019). The Potential of Sentence Trees in English Grammar Teaching. English Language
Teaching, 12(3),178-190. https://doi.org/10.5539/elt.v12n3p178.

Hua, Z. (2019). Lexical Cognition Ecology Neuroscience from The Perspective of Cognitive Linguistics.
Ekoloji, 28(108), 529-533.

Jianwei, W. (2021a). The Empirical Study of Lexical Approach in College English Classroom Teaching
and Its Effects On Art Major’s Writing. English Language Teaching, 14(12), 227-238.
https://doi.org/10.5539/elt.v14n12p227.

Jianwei, W. (2021b). The Effects of Lexical Approach on Non-English Majors’ Writing Proficiency: An
Empirical Study. Higher Education of Social Science, 21(1), 62-67. https://doi.org/10.3968/12335.

120


https://openaccess.library.uitm.edu.my/Search/Results?lookfor=
https://doi.org/10.3968/12335.

Journal of Creative Practices in Language Learning and Teaching (CPLT)
Volume 11, Number 1, 2023

Jie, L. & Schmitt, N. (2009). The Acquisition of Lexical Phrases in Academic Writing: A Longitudinal
Case Study. Journal of Second Language Writing, 18(2), 85-102.
https://doi.org/10.1016/j.jslw.2009.02.001.

Juan, W., & Yue, Y. (2014). Multimodal Teaching Intervention into Lexical Chunk Learning and The
Improvement of Listening Comprehension Abilities. Teaching Research 6, 43-52.

Lewis, M. (1993). The lexical approach. Language Teaching Publications.

Lewis, M. (2002). The lexical approach: The state of ELT and a way forward. Heinle.

Liya, X. (2021). Using Data-Driven Learning Activities to Improve Lexical Awareness in Intermediate
EFL Learners. Cogent Education 8,1-17. https://doi.org/10.1080/2331186X.2021.1996867.

Ma, H., & Chunling, L. (2016). A case study of lexical chunk theory and its impact on reading fluency.
Cross-Cultural Communication, 12(3), 35-39. http://dx.doi.org/10.3968/%25X.

Mingbo, Y (2018). Research on Lexical Approach in College English Reading Teaching in Ethnic Minority
Areas. 7th International Conference on Education and Management (ICEM 2017) (pp.629-632).
https://doi.org/10.2991/icem-17.2018.127.

Moon, R. (2002). Vocabulary Connections: Multi-Word Item in English. In N. Schmitt, & M. MeCathy
(Eds.), Vocabulary description acquisition and pedagogy. Shanghai Foreign Language Education
Press.

Onwuegbuzie, A. J., & Frels, R. (2016). Seven Steps to A Comprehensive Literature Review (First Edit,
Vol. 23). Sage Publications Ltd.

Qingliang, M. (2017). Promoting Interpreter Competence Through Input Enhancement of Prefabricated
Lexical Chunks. Journal of Language Teaching and Research, 8(1), 115-121,
http://dx.doi.org/10.17507/jltr.0801.14.

Rashidah, A. (2022). The Role of Lexical Chunks in Promoting English Writing Competence Among
Foreign Language Learners in Saudi Arabia. Arab World English Journal, 13(2), 91-108.
https://dx.doi.org/10.24093/awej/vol13no2.7.

Rahimi, M., & Momeni, G. (2012). The Effect of Teaching Collocations on English Language Profi-Ciency.
Social and Behavioral Sciences 31, 37-42. https://doi.org/10.1016/j.sbspro.2011.12.013.

Richards, J. C., & Rodgers, T. S. (2008). Approaches and Methods in Language Teaching. Foreign
Language Teaching and Research Press.

Sadighi, S., & Sahragard, R. (2013). The Effect of Lexical Collocational Density on The Iranian EFL
Learners’ Reading Comprehension. The Journal of Teaching Language Skills, 1(1), 1-11.

Xian, L. (2018). Empirical Research on Influences of Lexical Chunks on Fluency, Accuracy And Diversity
of Oral English. 4th International Seminar on Education, Arts and Humanities (ISEAH 2018) (pp.
119-122). https://doi.org/10.25236/iseah.2018.027.

Xiangkui, Z. (2021). Action Research on The Application of Lexical Chunk Teaching Method in English
Writing Teaching in Junior Middle School. Educational Theory and Research, 3(8), 29-30.
https://doi.org/10.12346/sde.v3i8.4077.

Yanlin, W. (2018). Innovation on English Teaching Method PSPT Based on Lexical Chunk Theory and
Consecutive Interpretation Process. 3rd International Conference on Modern Management,
Education Technology, and Social Science (MMETSS 2018) (pp. 134-137). Atlantis Press.
https://doi.org/10.2991/mmetss-18.2018.28.

Zhong, Y., & Suwanthep, Jitpanat. (2022). Effects of a Lexical Approach to Chinese English Major
Students” Reading Comprehension Ability. LEARN Journal: Language Education and Acquisition
Research Network, 15(2), 468-497. https://so04.tci-thaijo.org/index.php/LEARN/index.

121


https://doi.org/10.1016/j.jslw.2009.02.001
http://dx.doi.org/10.3968/%25x
https://dx.doi.org/10.2991/icem-17.2018.127
https://doi.org/10.1016/j.sbspro.2011.12.013

