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ABSTRACT

The objective of this study is to examine the factors that influence students
to choose accounting as their academic program. Utilising the Theory of
Reasoned Action, the study predicted that students’ intention to choose
accounting as their academic program is influenced by their attitude towards
accounting subject and subjective norm. Data were collected via survey
of which approximately 400 sets questionnaire were sent to accounting
students of Universiti Teknologi MARA Kelantan. From this amount, 340
students responded with the response rate of 85.0 percent. The results
were analyzed using SPSS 17 and from the findings, it can be concluded
that both attitude towards accounting program and subjective norms are
positively related in influencing students’ decision to choose accounting
as an academic program. The findings provide useful insights for policy
makers, accounting professional bodies and higher learning institutions
in formulating strategies to promote the accounting program to tertiary

students.

Keywords: Accounting program, Theory of Reasoned Action, intention,
attitudes, subjective norms.

INTRODUCTION

Globalisation and internalisation have broadened economic landscape
into impropriety, complexity and volatility. To keep abreast with the
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nt. the world seriously needs more experts for the

d innovation. Thus, accountants who are integral
> ion able to f;
(o business and economies are seen to be the best profession ace

This scenario therefore raises tremendous demand
ber of qualified accountants is

current developme
resolution, knowledge an

these new challenges. Iric
for accountants. However, the existing num . aceountants is
far behind the required number. For example, China requires 0

500.000 professional accountants and this will take decades for the world
to have this number appropriately trained (Accountan?s Today, N ovem'ber
2008). The situation might be exacerbated for Malaysia as the counFry isa
target for industries and companies desperate for accountants, specifically
tho;e who possess the required talent (Accountants Today, May 2008).

In the late 1990s the accounting program experienced drastic decline
in the number of students’ enrolment (Albrecht & Sack, 2000). .The sho'rtage
was attributed to many reasons such as nature of accounting subjects,

perilous future of the profession and corporate scandals. Generally, the
accounting subject was viewed as difficult, dull and boring apart from the

perception that the profession did not guarantee lucrative income (Keneley,
2009). In addition, the successive corporate scandals and malfeasance
to great extent had tarnished the accounting profession and thus lead to
accusations that accountants were lacking of integrity. This accusation
damaged the accountants’ reputation in the eyes of the public and thus
discouraged students from pursuing studies in this discipline. Nevertheless,
accountants are needed to fuel the growing economy. They possess a broad
array of skills and knowledge and without them, the nation is unable to
face stiff economic pressure. In pursuit of this, more accountants should
be produced. This issue is becoming a great concern world-widely and
Malaysia is not spared either. Additionally, the current phenomenon triggers
scholars and researchers to identify factors that influence students to choose

accounting as their academic program.

3 In predicting people’s decision and behaviour, many studies have
utilised Theory of Reasoned Action (TRA) (Zhang, 2007 Cohen & Hanno
;99_;5)). The TRA model provides a socia] psychological framework whicl;

as been proven useful in explaining many ¢ es aviour ¢
Hartwick & Warshaw, 1988; A jzen 8%Fishl}),ei>rlf lz)gg)l.)e'lrlld]:r(:ltgdgl}:ep%drd’
Suggested as a useful framework for €xamining the var.i'ible ff ing the
choice of academic program (Cohen & Hanno, 1993; Stra:ier cgcal{:t;n;lg;(})])e
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METHODOLOGY
Sampling and Data Collection
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of 36 questions representing measures of intention (2 questions): outcome
evaluations (12 questions); behavioural beliefs (12 questions): motivation
to comply (3 questions) and normative beliefs (5 questions). Each question
was evaluated using seven-point Likert scale. The outcomes evaluations
were based on respondent’s perception of accountants™ career outcomes,
Meanwhile, important referents referred to those who could motivate the
students’ to comply with their choice, which included parents. teachers,
counsellors. peers, colleagues and etc. The measurements Were elicited

from previous studies (Cohen & Hanno. 1993; Zhang & Felton, 2007:
Dimnik & Northey, 1995).

OPERATIONALIZATION OF VARIABLES

Intention to Choose Accounting Program

The respondents in the study were accounting students and therefore
they had already performed the action of choosing accounting as the
academic programme. Following the suggestion of Cohen and Han
(1993), surrogate measures of intention were used to evaluate their intentions
related to their decision to choose accounting program. The tw0 surrogdi®
measures of intention used in the current stud;/ are “How likely isit tha! yor
will gr. adyaw with accounting program?” and “How likely ;s it that you W
ge working in accounting in five years?” Even though these (WO questo™
aga%iﬁ?frsf:: adirect measure of the intention to choose accom}ting ‘150 ?11;
towards behavcioﬁz g}‘ey do lnd§6d proxiide an assessment on th_e 1“["’“; i
(Cohen & Hanmo 1925321;6 ;{:Oﬂ%ls?ent with choosmg the accounting P;Z;‘ur ‘
of intention are siara owever, the results using these WO ™ e
. similar. Therefore, for the purpose of this study. O™
g the first measure will be reported.

A -

ttitudes Towards Outcomes

The atti
The followil:lglli\(/ieS t(})]WurdS outcomes were measured by 12 Oulcon:;ic

ere t p .. ) qcade

Program listed in he OUtCOf“es with the decision to choose a4 ()
advancement o ( e't.luestlonnaire: 1) good long term c;ll'l"“:’"'c )
contribution: 5)pll1).0[¥um,“cs" 3) variety in the work: 1) chance 1© mfl)ci‘.ll
Prestige; §) ;mw:x_lb‘l“.\/ of career options: 6) high job security: )3‘\\ (0
ured career path; 9) exciting PI‘oI"cssiun: 10 chat®
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work with numbers; 11) large amount of class work; and 12) difficult
and intensive program, Each outcome was assessed on a 7-point Likert
scale anchored by the endpoints “cxtremely bad™ and “extremely good™.
In the succeeding section, respondents were required to rate their beliefs
regarding the likelihood of those outcomes to materialize in the event that
they choose accounting as their academic program from extremely unlikely
(1) to extremely likely (7). Each outcome score was then multiplied with
the likelihood of the outcome to occur before all the twelve products were
summed up to form the measure of attitude towards the choice of accounting
as an academic program. The score was in the range between 12 (1 x 12 x
1) and 588 (7 x 12 x 7).

Subjective Norms

Subjective norms are the product of normative belief and motivation
to comply. The normative belief is conceptualised as the respondents’
perceive that other people or referents such as family, peers and teachers
want them to choose accounting program. On a likert scale of 1 to 7
(1= extremely unlikely, 7= extremely likely), respondents were asked
to indicate the referents, who encouraged them to choose accounting
programme. Meanwhile, the motivation to comply was conceptualised
as the extent to which the respondents follow the referents expectation.
Also, by using a likert scale of 1 to 7 (1= extremely unlikely, 7= extremely
likely), the respondents were required to state the extent they had followed
the referents. Similar to the attitude, the score of normative belief and
motivation to comply were categorized into 3 levels namely low (less
than 33.33 %), average (33.33 % - 66.67 %) and high (more than 66.68
%). Next, the score of normative belief was multiplied by the score of
motivation to comply for each referent and summed to form the score for
subjective norm. On the other hand, to obtain the measure for subjective
norm, each score on the motivation to comply with important referents
was multiplied with the corresponding score on normative belief. Five
important referents highlighted in previous studies were used in the study
namely family, friends, other students, advisor/ counsellor and teachers.
First, respondents were required to indicate how much they care whether
each referent approved or disapproved their choice of academic program on
a 7-point Likert scale (1 = not at all and 7 = very much). Later, they were
asked to assess the likelihood that each referent thought that they should
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choose accounting as their academic program (| = extremely unlikely ang
7= extremely likely). The score was in the range between § Gx1y 1)
and 245 (5 x7x 7).

Development of Hypotheses
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Based on the mode] of TRA and following previous studjes (Jackling
& Keneley. 2009; Felton et al., 1995, Cohen & Hanno. 1993) this study
predicted that the Students attitudes towards accounting program would

influence thejy intention in choosing accounting program. As such, the
following hypothesis was proposed.

Likewise, following the mode| of TRA and previous studies that
ctive norms gre signifi

Cantly related to Intention to choose academic
Program (Cohen & Hapyq, 1993; Zhang, 2007; and Jackling & Keneley
the following hypothesis.

subje
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dccounting program,

Figure | Presents the TR A framework used in this study.
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Figure 1: Theoretical Framework

RESULTS AND DISCUSSIONS
Demographic Profile of Respondents

A total of 400 accounting students of Universiti Teknologi MARA
Kelantan were asked to complete the questionnaire. From this amount,
340 students responded, representing 85 percent response rate. Of the
340 respondents, 242 or 71.2% were female and 98 or 28.8% were male.
Meanwhile, the highest group of respondents that participated in this survey
was from semester 3 with a total of 105 or 69.3 %, followed by semester |
with a total of 99 or 29.2%, part 5 with a total of 52 or 15.3%, part 2 with
a total of 31 or 9.1%, semester 4 with a total of 22 or 6.5%, semester 6
with a total of 20 or 5.9%, and lastly part 7 with a total of 11 or 3.0%. The
results indicated that 59.2 % or 200 respondents had accounting background
before joining UiTM while 40.5 % or 137 respondents did not have any
knowledge and background of accounting.

Reliability Test

The study performed reliability tests on 4 variables namely outcome
behavior, behavioral beliefs, motivation to comply and normative belief.
The results indicated that the Cronbach’s alpha coefficients for the outcome
behavior, behavioral beliefs, motivation to comply and normagiye belief
were .93, .91, .87 and .91 respectively. The reliability test indicated that

7
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the responses were very good and excellent (Hajr of al.. 20

)6).
removal of items was required.

chc& no

DESCRIPTIVE STATISTICS

Attitudes

The results were categorized into 3 levels of scor
(less than 33.33 %). average (33.33 % — 66.67

00.68 %). The behavioural belief indicated that the students obtaineg
high score with regard to good long term earnings (5.74). O
advancement opportunities (5.47), variety in the work (5.40), chance to
make a contribution (5.32), flexibility of career options (5.44). high job
security (5.40), social prestige (5.24), structured career path (5.35), exciting
profession (5.49), chance to work with numbers (5.33), large amount of
class work (5.11) and difficult and intensive program (4.87).

€S namely oy
%) and high (more than

thers were

Meanwhile, the outcome evaluation indicated that the students
obtained high score with regard to good long term earnings (5.61). followed
by advancement opportunities (5.53). variety in the work (5.66), chance
to make a contribution (3.40). flexibility of career options (5.44), higl} jOb
security (5.51), social prestige (5.12), structured career path (5.38), exciting
profession (5.62). chance to work with numbers (5.45), large amount of
class work (5.02) and difficult and intensive program (4.67). The results also
indicated that the Mmean score of attitudes (i.e. behavioural belief mlllllPlled
by outcome evaluation) were 32.20 with regard to good long term earnings:
advancement opportunities (30.25), variety in the work (30.90), Ch‘}“c“j [(;
make a contribution (28.73), flexibility of career options (29.59), high J;’
seeurity (29.75), social prestige (26.83), structured career path }26-7 )
EXCiting profession (30.85), chance to work with numbers (29.05). lars;
uihountol class work (25.05) and difficult and intensive program (271
The total score for dltitudes was 355.91 or 60.53 % (355.91/588 X 100)

FEpresenting an average score. The results are depicted in Table L.



Table 1: Behavioura ief. 3 - ~ ;
| Belief. Outcome Evaluation and Atitude

Behavioural Qutcome Attitude
Belief (BB) Evaluation  (Mean BB X Mean

(Mean) (OF) Mean) OFK)

Good long term earnings 57 s.6l 3020
Advancement opportunities S47 353 30.23
Variety in the work 346 J.06 20.00
Chance to make a contribution 5.32 540 AR
Flexibility of career options sS4 sS4 29.59
High job security 540 351 2073
Social prestige S24 sz 2083
Structured career path 3.35 538 AN
Exciting profession 349 5.62 30.85
Chance to work with numbers 333 343 29.05
Large amount of class work 5.11 502 BANN
487 167 274

155 Qr_____.___.._

Difficult and intensive programt .
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friends and peers. Consequently. the score for subjectiv 12091
or53.02 % (129.91/245 x l()())‘rcprcw e SCore:
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Motivation to BEF";“ITN\&T“
- 16 - N ||
Normative Belief Compl)’(MU (Mean NB l
Referent Group  \1py (Nean) (Mean) Mean m(

_ 5.37 5.40 29.00
Fu.nﬂl;' 5.11 4.63 33.66
Frigncs 4.90 4.37 : é 41
G 5.06 5.65
e

eac 29 ¢
Total score for SubjeCtiVe norms

Intention

The TRA model outlines that intention is the: imme(‘iia_te‘deter;:.}inflm
of actual behaviour. It is a function of two basic de:telmmfmlts. tﬂdF are
personal in nature (i.e. attitudes) and Fhe other reflecting slomat tzuzljcnf:
(i.e. subjective norms) (Fishbein & A_]ZCI],- 1975). In. -the pC;ese_n S ! iz,lm.
all the respondents already chose accounting as their academic pr. gram,

’ C
tWo surrogates measures as suggested by Cohen and Hanno (1993) were
used to represent the intention.

The first intention measure was t
graduate with i

eak, moderate and good. The study set 3 as the cut-off point
to represent weak intention. The

Mmoderate score was set at 4, while the
Score of 5 to 7 wag considered g£00

The results indicated that for the first intention Mmeasure; 12 respondents
0+6+¢= 12) had the score of 3 and below, fepresenting 3.5% of the
Population (12 /34 X 100), 50 Tespondents or 14,79, had a moderate score.
while 278 réSpondents (63 + 84 131)org81.8 %, (278/340 x 100) obtained
4 good score,  Whjlg ‘

OW; representing 7.4%
espondents or 20% had
Pondents or 72,6 o, obtained

Population, 1 addition, 6§ .
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The results showed that. eve oh ~ S
d chosen accounting as lll(:/;l:u[,ljl(c)llclilwllj ]cll:szo f}deﬂls s
ho were uncertain whether they wil ICL l ?CYC b ac numpef
‘ y will graduate with accounting
y were confident that they would be able to complete
. surance that they would pursue in accounting
profession. These findings may partially explain why there is still a shortage
of accountants in Malaysia despite the fact that the students’ em‘olmentbis
increasing in the accounting program, widely offered by public and private

nstitutions of higher [carning.

study
of students W
program. Even if the
the program, there was no as

Table 3: Respondents’ | ntention Score
Score

M -es for Intenti
easures for Intention | 2 3 4 5 6 7
0 6 6 50 063 84 131

The likelihood of graduating with

accounting program
The likelihood of working
on in five years

108

4 7 14 068 6l 78

in accounting

professi
n=340

Correlations Analysis

ied out to analyze the correlation
subjective norm. The results indicated
d positively correlated with intention (p
<001, r=.62). Likewise, the results also showed that subjective norm
was significantly and positively correlated with intention (P < 0.01, r=
0.40). Meanwhile, the correlation between the independent variables
namely attitude and subjective norms was also significant (p < 0.01, r=
.53). Thus, the results indicated that the attitude and subjective norm Were
highly predictive of the intention to choose accounting as an academic
program. In addition, both of the relationships were positive, showing that
the higher the attitude and subjective norm. the more likely the intention
to choose accounting as the academic program. All the correlation $cores
was less than 0.8, showing that the problem of multicolinearity did not exist

(Cooper & Schindler, 2003).

The Pearson correlation test was carr

between intention, attitude and
that attitude was significantly an
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Regression Analysis

The results of ra‘gl'c“in‘n ‘m?l\'\ sis indicated that ”‘k‘ {ﬂo@el Was
Genificant with an adjusted K= “~-f5 p< 0.01) and thus md.lc;umg that
:;R'g of the dependent variable (mtgnﬂ_om coulq be explained by the
independent variables (attitude and sub_lect'n\ e n0r.m ). The model testeg two
hypotheses namely H, and H, by regressing attitude towards accounting
ﬁrogmm and subjective norm with intention 10 choose accounting 4
academic program. The results are depicted in Table 4.

Table 4: Results of Regression Analysis

Std. Beta t-value
Independent Variables
Attitude 0.56 11.11%%x*
Subjective norm 0.11 2.09%
Fvalue 16.93%**
R- 38.3
Adjusted R? 37.9

P<01.%%p <005, *** p <01

HYPOTHESES TESTING

The Relationshi

p between Attitude towards Accounting
Program and In

tention to Choose Accounting Program

Hypothesis 1 examined the relationship between attitude towards
““COU"F“lg program and intention to choose accounting program. The
rungr cssion analysis revealed a significant and positive relationship betwee!
;];t‘i‘:nt?g‘ “_"2) ‘;‘;COU“‘ing program and intention to choose acC.O“““.nf‘;
studies that e‘\a;n' ’ [:1 M A Th? findings were consistent with pi;::;
STt ;0 (‘lmea ]1lhe rclat.lonshnp of these variables namely 2l[lli:])()4"
Zhang 20 J:C]L;(])'CM accounting program (Felton et al. 1993; Allcn.‘-; 4"\‘
of lh&;slud\r o '?g & _Kene.lﬁ)‘, 2009). Therefore, based on the 'Cbuu'.

Y- mlandem with prior studies (Felton et al. 1993; Allen. 2 o

Zhang, 2007 arvr: : >
Study ool Jackling & Keneley, 2009) and consistent with TRA. thi
> concludes thay 4y ficant?

_ itude towards ace ' am is sign
and positivels related 1 rds accounting program is si

> intention o choose accounting program-
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The Relationship between Subjective Norms and Intention to
Choose Accounting Program

Hypothesis 2 examined the relationship between subjective norms
and intention to choose accounting program. The regression analysis
indicated that subjective norms was significantly and positively related to the
mtention to choose accounting program (8= 0.11. p <0.05). The findings
concurred with prior studies that examined the relationship between these
two variables namely subjective norms and intention to choose accounting
program (Felton etal. 1993; Allen. 2004; Zhang, 2007; Jackling & Keneley.
2009). Therefore. based on the results of the study. in tandem with prior
studies (Felton et al. 1993: Allen. 2004; Zhang. 2007; Jackling & Keneley.,
2009) and consistent with TRA, this study concludes that subjective norms
are significantly and positively related to intention to choose accounting
program.

Implications of the Findings

The study found that attitude towards accounting program and
subjective norms influence intention to choose accounting program.
However, the results indicated that both variables namely attitude and
subjective norms were at the average level. As such, this provides a serious
implication to accounting professional bodies and institutions of higher
learning to enhance the students’ positive attitude towards accounting
program. The students therefore. should be exposed and educated on the
positive outcomes from the accounting profession, including good long
term earnings. advancement opportunities. variety in the work, a chance
to make a contribution and flexibility of career options.

Meanwhile. the results also indicated that subjective norm or the
referent groups are important people that can influence students to choose
accounting program. Hence, this provides another implication to the
accounting professional bodies and institutions of higher learning to promote
accounting program such as talks and seminars on accountancy career. The
purpose is to disseminate relevant information on the role and function and
a better understanding of accountancy profession, not only to students but
also to parents, counsellors, teachers and the public. This can be achieved
by aggressive participation in job career opportunities, which could be
conducted via seminars. road tour within Malaysia and information disclosed

13
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in the web site. The program served as a plzlli"()l'lTl. not onl_y for S'ludcnls bm
sarents and teachers as well, to obtain first handjniorn?atm‘n fm “??Ollflllllg
e “ " ths. Today. as Institutions of Higher Education strive for higher
:1E;:1t[:l c[\ﬂ-o]]n(}l]l. they should play a prqaclive r‘ole b?l pr(;mot|ng the
accounting program to the secondary and primary schools students too.

Limitations and Suggestions for Future Research

Even though this study supports several theoretical works,'there are
several limitations that need to be acknowledged. The first llnlft-atIOII _noted
is that the low score of R? (0.38) indicating that only 38 % of intention to

choose accounting as a choice of academic program is explained by attitudes

and subjective norms. Therefore, future researches are suggested to include
more variables that would

better explained the students’ intention to choose
accounting as their academic program.

The second limitation relate
might be limited by the fact that

generalisability of the outcomes of this research may be limited. As such. to
enhance the generalisability of the findings. future research is recommended

to replicate the study in other Universiti Teknologi MARA campuses or
perhaps 1o other universitjes in Malaysia or elsewhere.

CONCLUSION

oose ac Ing ; i
Addtionsii" e se countmg as thej
results indicated thay the student
decisions. The factors which th
term earnings, variety in the Job, excj areer advy.
¢ the Oulcomes, the s ¢ i o Ncement.
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from Key individuals
undeniable. The resuls
had been named g

The more positiv

around the studenys Or subjectiy
revealed thay family, lCachers, ;
» HNpOrtant referenys in choosj

14



Vol. 6, No. 1, Jan 2012

choice of academic program. Therefore, in an effort to attract students to
join accounting profession, it is equally imperative to educate students on
the positive outcomes of the profession as well as to attract the important
referents by all means. It is hoped that the results could provide better
insights for relevant authorities to carry out effective promotional strategies
in order to attract calibre students to choose accounting program and thus
producing more talented accountants.
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