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Abstract: This study was undertaken to identify and highlight the possible factors affecting students’
performance in the FAR400 of the Bachelor of Accountancy (BAcc) in University Technology MARA
(UiTM) Pahang. The mediocre performance and lack of excellent grades in this course were discussed
and debated by the faculty members and lecturers alike. Students enrolling in any program are expected to
excel in the core courses of the program and since FAR400 paper is one of such courses of the BAcc
program, a respectable percentage of students if not the majority are expected to excel in the course by
obtaining excellent grades A+, A or at least A-. However this is not the case of FAR400 paper. Survey
questionnaires were distributed to second and final year students of BAcc to identify the possible factors
affecting their performance in the said paper. The respondents’ feedback identified factors namely
motivation, mathematics ability, English proficiency, interest on accounting subject, prior knowledge on
accounting, time management, study skills, class participation, effort level and study habit. The findings
indicate that students are facing a number of critical issues especially bad study habits (mean of 2.41),
low effort level (2.44) and inactive class participation (2.46). It was also found that prior knowledge,
interest on accounting subject, motivation and class participation is positively correlated to the student
excellent performance in the FAR400 paper. Consequently, appropriate recommendations are made to
help students and lecturers alike in improving the performance of FAR400.
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j Introduction

The academic performance of student enrolling in any course at the university level is
reflected by their grade which eventually contributed to the cumulative grade point average
(CGPA) that determines whether a student would graduate with a first class, second class or
third class degree. For students of the Bachelor of Accountancy (BAcc) of Universiti Teknologi
MARA (UiTM) excellent performance is indicated by the first class degree with a CGPA of
equivalent to and more than 3.5. Therefore excellent grade of A+, A and A- with a credit value
of 4.00 and 3.67 respectively is imperative in every individual course towards achieving the
excellent performance. However, an analysis of the previous result of the Principles and
Application of Financial Reporting Standards 1 paper coded as FAR400 from the context of
excellent is disappointing. This study is undertaken to identify and highlight potential factors
possibly affecting the students” performance from the student perspective. Consequently,
appropriate recommendations are made to help students and lecturers alike in improving the
performance in this paper.

1.1 Problem statement

The students’ performance in the FAR400 paper were discussed and debated as to its
mediocre results and lack of excellent grades of A+, A and A- in the course. As principles and
application of Financial Reporting Standards (FRS) is a major requirement in any financial
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accounting work in the accounting field, it is a major concern for the Faculty of Accountancy
that students seemed to have problems with passing this course let alone securing excellent
grades. The passing rate for the last three years was between 60% and 100% and none had
obtained the excellent grades of A-, A or A+. This issue needs to be resolved since FAR400 is
one of the core papers in BAcc and students were expected to excel in all core papers of any
program. The lack of excellent grades in this paper could be due to potential factors possibly
affecting the students’ performance from the students” perspective were not addressed properly.
The problem is highlighted with a comparative analysis of the previous years’ results as shown
in Figure 1:
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Fig. 1 FAR400 Examination Results for 2012, 2013 and 2014
2 Literature review

Many literatures have been written on the student academic performance in various
accounting courses and the factors affecting those performances. According to Bennett (2003)
effective study habits and skills affect significantly the students' academic performance. Waples
and Darayseh (2011) suggested that extra helps, i.e. extra tutorial, are essential in helping
motivated students but lack of study skills and weak student should be identified at the
beginning of semester to enhance learning process. Furthermore, Joubert (2010) mentioned that
study attitude positively affected accounting students' academic performance. This view was
supported by Yu (2011) that saw academic performance of accounting students also depended
on their level of effort.

Gracia and Jenkins (2002) concluded that non-participation in class discussion due to lack
of confidence contributes to the failure among accounting students. Almunais et al. (2014)
found out that accounting students' interaction during class contributed to high academic
performance. Ali et al. (2009) suggested that students’ performance relates to active engagement
in learning process. In addition, Miiller et al. (2007) proved time-management are the traits that
contributed to good performance in accounting subjects.

Turner et al. (1997) noticed that self-motivation play a role in accounting students'
academic achievement. Accordingly, Bennett (2003) indicated that prior poor grade caused low
self-motivation and affects academic performance. Rankin et al. (2003) implied that accounting
students with high motivation, i.e. through class attendance, perform better academically.
Miiller et al. (2007) proved that high motivation is one of the traits that contributed to good
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performance in accounting subjects. Nayebzadeh et al. (2011) suggested motivation and
expectation of good performance have resulted in better academic performance. However, Atieh
(1997) mentioned that there was insignificant indication that the obstacles encountered by the
accounting students, such as motivation and other general obstacles, that the students perceived
as the main contributors to their performance, affected their academic performance.

Ability in other subjects also played a role in accounting students’ performance. Several
studies had found that that mathematics background is one of the factors that contribute to
accounting students' academic achievement (Koh and Koh, 1999; Alfan and Othman, 2005; Yu,
2011 and Almunais, 2014). Other than that, English proficiency is also among the factors that
help in improving their academic performance (Yu, 2011 and Masasi, 2012).

Arquero et al. (2009) suggests that high achievers are associated with interest in
accounting. This is supported by Garkaz et al. (2011) who noted that interest in accounting
subjects are positively correlated with academic performance. In another study, Adeleke et al.
(2013) suggests that the performance of accounting students is affected by their interest in
accounting career.

The effect of prior knowledge on the achievement on accounting subjects has been one of
the areas heavily researched. The majority of the findings suggested that prior knowledge on
accounting subjects affect the academic performance on the subject (Tho, 1999; Tickell and
Smyrnios, 2005; Eikner and Montondon, 2006; and Uyar and Giing6rmiis, 2011). In addition,
Harrington (2006) states that prior accounting knowledge, but with diminishing effect over time,
increases performance in financial accounting course. However, Byrne and Flood (2008)
emphasized that prior accounting knowledge does not affect accounting student's academic
achievement in accounting course.

3. Methodology

The study is based on the performance of BAcc students in UiTM Pahang that has
undergone and passed the FAR400 paper. Primary data were collected through a survey
questionnaire containing a list of potential factors possibly affecting students’ performance
namely motivation, mathematics ability, English proficiency, interest on accounting subject,
prior knowledge on accounting, time management, study skills, class participation, effort level
and study habit. These potential factors were adopted from several previous studies relating to
this matter (Bennet, 2003; Gracia and Jenkins, 2002; and Nayebzadeh et al., 2011). The
questionnaires were distributed to students in the second and final year of BAcc. The
respondents’ feedback were measured using a four point Likert scale of 1 (strongly disagree), 2
(disagree), 3 (agree) and 4 (strongly agree). Data collected were analysed using IBM SPSS
Version 21.

4. Findings and discussions

39 accounting students responded to our questionnaire out of a total of 88 BAcc students,
resulting in a 44% response rate. 77% of the respondents are female and 23% are male as
depicted in Figure 2.

Male
23%

Female
77%

Fig. 2 Profile of respondents
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Figure 3 highlighted the overall CGPA of the respondents. It clearly showed that only
10.3% attained a CGPA of 3.50 and above, whereas the majority of the respondents, i.e. 84.6%,
were in the CGPA range of 2.51 to 3.50 which indicated moderate performance and 5.1% just
managed to get a CGPA of 2.50 and below.
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<2.00 251-300  3.01-350  3.51-4.00

Fig. 3 CGPA of the Respondents

Figure 4 depicted the academic achievement of the respondents in FAR400 paper. It
revealed that none of the respondents succeeded in achieving excellent grades of A-, A and A+.
Nearly a quarter, 23.1%, obtained grades of B-, B and B+ whilst the majority of the
respondents, 69.2%, managed to pass the paper with grades C and C+. Only a small percentage,
7.7% failed and have to repeat the paper. Therefore, there was a glaring contrast between the
CGPA and the grade obtained for FAR400 paper.
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Fig. 4 Academic Performance in FAR400 Subject

Figure 5 showed the means of potential factors that affected academic performance based
on respondents’ perspective. The mean of 2.5 and below represented the fact that the
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respondents did not or slightly utilize these potential factors. The potential factors that fall into
this category were study habit with a mean of 2.41, effort level, 2.44, and class participation,
2.46. The results demonstrated that the students did not practice good study habits, i.e. pre-class
preparation, complete course assignment, practice past years’ questions, take detailed lecture
notes, and review course learning materials regularly (Yu, 2011 and Bennet, 2003).

Effort level referred to the amount of time students spent on a specific course (Yu, 2011).
The outcome indicated that the efforts spent by the students in FAR400 paper was inadequate to
make them fully understood and applied the techniques and concepts in solving the assessment
and final examination questions.

Class participation denoted verbal contribution in class discussion or other learning
activities. The mean of 2.46 in class participation as shown in Figure 5, relates to low
confidence and anxiety about reaction of peers or lecturer, in response to any incorrect answer
given, thus affecting the learning process (Gracia and Jenkins, 2002). The results suggested that
students did not fully employ the time allocated for them in class and this could potentially
affect their ability to achieve excellent results in FAR400 paper.

Some of the students were having difficulties to achieve excellent grades due to
ineffective study skills, 2.62, and poor time management, 2.67. Figure 5 also illustrated that
students have not encountered any problem in motivation, 3.18, mathematical ability, 3.08,
English language proficiency, 2.92, interest in studying accounting subject, 2.87, as well as
prior knowledge on the subject, 2.74.
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Fig. 5: Potential Factors That Affect Academic Performance

Table 1 showed the correlation between the academic results in FAR400 and the factors
which contributed to the results. It is noted that the FAR400 results is positively correlated to
prior knowledge, which is consistent with the findings by Tho, 1999; Tickell and Smyrnios,
2005; Eikner and Montondon, 2006; Harrington, 2006 and Uyar and Giingdrmiig, 2011. In
addition, active class participation is also positively correlated to the academic performance in
FAR400 as suggested by Gracia and Jenkins, 2002; Ali et al., 2009 and Almunais et al., 2014.
Other than that, interest in accounting subjects also positively correlated with FAR400 results as
demonstrated by Arquero et al., 2009; Garkaz et al., 2011 and Adeleke et al., 2013. Lastly,
motivation plays a positive role in achieving good results as shown by Turner et al., 1997;
Bennett, 2003; Rankin et al., 2003; Miiller et al., 2007 and Nayebzadeh et al., 2011.
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Table 1. Correlation between the Academic Achievement in FAR400 and Potential Factors that
Affect Academic Performance

Pearson Correlation  Sig. (2-tailed) N
PRIOR KNOWLEDGE 0.269 0.098 39
INTEREST 0.248 0.127 39
MOTIVATION 0.219 0.181 39
CLASS 0.269 0.098 39
PARTICIPATION
5. Conclusion and recommendation

This study identified ten (10) possible factors affecting students’ academic performance
namely motivation, mathematics ability, English proficiency, interest on accounting subject,
prior knowledge on accounting, time management, study skills, class participation, effort level
and study habit. It was found that the main contributing factors on the lack of excellent grade
were shown by study habit, effort level and class participation. The study skill and time
management has influenced on the performance to a certain degree. Prior knowledge also
impacted the students’ performance to achieve excellence. Interest and English have less effect
on the students’ performance in the course. Lastly, mathematics ability and motivation had not
been considered to be problems to the students.

It was established from the finding of the study that four (4) potential factors, namely
prior knowledge, interest on accounting subject, motivation and class participation were
identified to be positively correlated to the student excellent performance in the FAR400 paper.
Therefore, it was determined that only class participation was essential in affecting students’
performance.

It is recommended that active class participation should be encouraged by lecturers to
improve student performance. Teaching lecturer should adopt a variety of interactive and
participative teaching approaches such as group pop quiz and a compulsory pre-assign question
and answer session. The group pop quiz involves division of students into groups and each
group is required to prepare questions for other groups.

In addition the lecturer may require students to do course related preparation such as
reading relevant topic as laid out in the lesson plan prior to attending class. Since accounting
courses and classes are always perceived as a boring and dry subject, it is suggested that
lecturers lighten up their classes by making classes more cheerful for instance by incorporating
role play. As for the faculty administration, they have to take the initiative such as conducting
motivational workshop or boot camp for students taking the course during the first week of the
semester. The objective of such programs is to equip the students with the correct mindset and
behavior throughout the course.
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