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Introduction

Higher education plays a crucial role in shaping
future generations (Othman et al, 2019).
Therefore, it is imperative for institutions of higher
learning to enhance their teaching methodologies
by incorporating formative assessment. Formative
assessment stands out as a highly effective strategy
in educational improvement, advocated by
scholars and educators as a fundamental element in
teaching and learning (Veugen et al., 2021; Black
& Wiliam, 2018; OECD, 2005). Despite its
growing use in classrooms (Carless, 2017), studies
reveal that formative assessment has not become
commonplace in educational practices (Deneen et
al., 2019; Kippers et al., 2018).

In the microeconomics classrooms at Universiti

Teknologi MARA (UiTM) Kedah, students'
interaction with learning tools significantly
influences  their  educational  experience.

Microeconomics, a foundational discipline delving
into the behaviors of economic agents, navigates
through fundamental principles, shedding light on
the decision-making processes of individuals and
firms. The challenge lies in rendering these
concepts both comprehensible and engaging for
students, prompting educators to consider the
integration of user-friendly digital formative
assessment tools into the microeconomics course.

To foster an interactive learning environment,
Quizizz, an e-learning-based platform, is
frequently utilized. This educational software not
only introduces collaborative learning
opportunities but also enhances student
engagement, making the learning atmosphere
enjoyable and interesting (Febriani et al., 2022).
Furthermore, the utilization of mobile devices in
classrooms facilitates interactive learning, thereby
enhancing the overall learning experience. Quizizz
encourages student engagement by introducing an

element of competition. As noted by Dhamanyati
(2021), quizzes administered simultaneously
display each student's score on the leaderboard.
Post-quiz, teachers can access reports to assess
student performance. According to Rahmawati
(2021), Quizizz enhances concentration and interest
among students.

As illustrated in Figure 1: Formative Assessment in
Action — Students Participating in Quizizz
Assessments, this investigation goes beyond
empirical analysis, aligning with the idea that
technology integration should enhance both
effectiveness and engagement in learning. In
microeconomics classrooms, Quizizz transforms
into more than an assessment tool; it becomes a
catalyst for creating a dynamic and participatory
learning atmosphere.

Figure 1: Formative Assessment in Action — Students
Participating in Quizizz Assessments
(Sources: Author)

This research seeks to investigate students'
perspectives on the utilization of Quizizz as a
formative assessment tool in microeconomics
classrooms at UiTM Kedah. The focus on Quizizz
as a formative assessment tool stems from its
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CHAPTER 3

capacity to go beyond traditional methods,
introducing an interactive and competitive
dimension with real-time feedback. By situating
this investigation within the distinct context of
microeconomic classrooms at Ui'TM Kedah, the
research provides practical insights for educators,
curriculum developers, and institutions involved in
modern pedagogy.

Methodology

This study uses a quantitative design to determine
the students’ perception on Quizizz as one of the
tools of formative assessment. The empirical part
was conducted using online questionnaire surveys
distributed to the UiTM Kedah students from
groups KBAI1112A, KABI1112B, KBAI1112E,
KBA1192A and KAC1101D. These groups were
selected because they were the groups that have
taken Microeconomics during Semester 1, 2023-
2024. The total respondents were comprised of 87
students from the Diploma in Business Studies, 29
students from the Diploma in Banking Studies and
22 students from the Diploma in Accountancy. All
the respondents are in the second semester and for
accounting students is first semester of their
studies.

To ensure high response rates, the survey was
conducted during the semester (week 11) of
Semester 1, 2023-2024 and the questionnaires
were distributed during class time. The students
were given 15 minutes to complete the
questionnaires.

The questionnaire consisted of two main sections,
with the first being the demographic section and
the second section was designed to capture the
opinion of respondents on the students’ perception
and understanding of Digital Workforce. The
questionnaire was made up of a five-level Likert
scale with items of “strongly agree” to “strongly
disagree”. The items on the questionnaire were
scored as follows: Strongly Disagree (1), Disagree
(2), Neutral (3), Agree (4) and Strongly Agree (5).

SPSS software was used to perform the statistical
analysis. In order to test the reliability of the data,
Cronbach’s o analysis was also conducted.

According to George and Mallery (2003), rules of
thumb for value of Cronbach’s alpha are; “ >0.9 =
Excellent; >0.8 = Good; >0.7 = Acceptable;
_>0.6 = Questionable; >0.5 = Poor; and _<0.5 =
Unacceptable”. The reliability analysis shows that
Cronbach’s Alpha was 0.968 for the proposed 23
items, which indicates the scale items are consistent
and good.

Finding
Descriptive Statistics

Table 1 explains the demographic profile of the
respondents. A total of 40 males and 90 females
participated in the distributed questionnaires. In this
study, there is an observable prevalence of female
students, constituting 53% (17 students), as
opposed to male students at 47% (15 students) out
of the 32 students from group KBAI1112A.
Furthermore, within group KBA1112B, there is a
representation of 65% (17 students) female students
and 35% (9 students) male students. In group
KBA1112E, the distribution is 67% (14 students)
female students and 33% (7 students) male
students.

For group KBA1192A, there are 24 female students
and 5 male students. Lastly, in group KAC1101D,
the majority comprises female students at 82% (18
students), with male students accounting for 18% (4
students). This comprehensive breakdown of the
demographic composition provides a clear
overview of the distribution of male and female
students across the various groups.

The Perception of Students towards Quizizz

This section delves into students' perspectives on
the integration of Quizizz within microeconomics
classrooms, particularly as a formative assessment
tool. A scale ranging from 1 to 5, where 1 denotes
strong disagreement and 5 signifies strong
agreement, was employed to gauge their opinions
(refer to Table 2).

Table 1: Demographic Information

Demographic Frequency Percentage

Information (%)

KBA1112A  Male 15 47%
Female 17 53%
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KBA1112B  Male
Female
KBAI1112E Male
Female
KBA1192A Male
Female
KAC1101D Male
Female
TOTAL Male
Female

17
14
24
18

40
90

35%
65%
33%
67%
17%
83%
18%
82%
31%
69%

Source: Field data

Table 2: Perception of Students towards Quizizz

Mean*

Std.
deviation

I find Quizizz to be exciting,
interesting, motivating, and fun.

Quizizz's application is user-
friendly.

Quizizz contributes to creating an
energetic classroom atmosphere.
I am motivated to achieve high
rankings and scores when using
Quizizz.

Taking quizzes through Quizizz
is simpler and easier than using
paper.

Quizizz allows students to
control the pace of their learning.

I appreciate the collaborative and
competitive aspects of Quizizz
sessions.

I experience positive emotions
when engaging with Quizizz.

The ranking feature (leaderboard)
in Quizizz encourages me to
study.

I feel motivated to
microeconomics
Quizizz.

I am enthusiastic about learning
through Quizizz.

I eagerly anticipate
Quizizz.

I Quizizz  enhances my
understanding on
microeconomics.

My engagement in the classroom
has improved with the use of
Quizizz.

I plan to incorporate Quizizz
more frequently in my future
learning.

Quizizz is a more effective
learning medium for me than
traditional paper exercises.

learn
through

playing

443

4.38

4.37

4.28

4.28

4.22

4.21

4.20

4.19

4.17

4.15

4.14

4.12

4.12

4.07

197

.696

738

197

788

718

175

811

.836

738

818

904

778

174

.800

.882

The feedback provided by  4.06 795
Quizizz  for  questions is
engaging.

The final leaderboard in Quizizz
is satisfying to me.

I believe Quizizz accurately
reflects students' true
competence.

I can concentrate better when
using Quizizz.

Quizizz does not significantly
disrupt concentration or focus.

4.02 .898

4.01 .840

4.00 .863

3.98 .849

Quizizz helps alleviate anxiety  3.95 .856
when completing
microeconomics exercises.
Quizizz minimizes opportunities
for cheating.

Note: *Based on scale, 1=Strongly Disagree, 2=Agree, 3=Not Sure, 4=Agree,

5=Strongly Agree

3.72 925

Students exhibit a notable affinity for Quizizz,
characterizing it as exciting, interesting,
motivating, and enjoyable, garnering a
commendable average score of 4.43. They also
commend Quizizz's user-friendly interface,
assigning it a favorable mean score of 4.38.
Furthermore, students attribute to Quizizz the
ability to infuse energy into the classroom, reflected
in an average score of 4.37. This positivity extends
to their motivation for academic achievement, with
an average score of 4.28. The transition to Quizizz
for quizzes is perceived as simpler and more
convenient than traditional paper methods, earning
it a mean score of 4.28.

What proves intriguing is that students not only
perceive Quizizz as enhancing their understanding
of microeconomics (average score = 4.12) but also
as positively influencing their engagement in the
classroom, particularly when used as a formative
assessment tool. Moreover, students favor Quizizz
as a more effective learning tool compared to
traditional paper exercises, assigning it a score of
4.07. They also note an improved ability to
concentrate during Quizizz activities, as indicated
by an average score of 4.00.

However, nuanced sentiments emerge regarding
certain aspects of Quizizz; "Quizizz does not
significantly ~disrupt concentration or focus"
(average score = 3.98), "Quizizz helps alleviate
anxiety during microeconomics exercises" (average
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score = 3.95), and "Quizizz minimizes
opportunities for cheating" (average score = 3.72).
This  thorough examination of students'
perspectives not only provides valuable insights
into the pragmatic dynamics of implementing
Quizizz in microeconomics classrooms but also
emphasizes its efficacy as a formative assessment
tool.

Conclusion

This paper aims to investigate students'
perspectives on the utilization of Quizizz as a
formative assessment tool in microeconomics
classrooms at UiTM Kedah. The findings of this
study reveal a positive response from students
towards the incorporation of Quizizz in their
microeconomics classrooms. The research,
conducted with a sample of 130 students across
various diploma programs at UiTM Kedah,
demonstrates  favorable  impressions  and
satisfaction associated with Quizizz. The tool is
acknowledged for being stimulating, inspiring, and
user-friendly, contributing to increased classroom
engagement and academic motivation. Moreover,
students express a preference for Quizizz over
traditional paper assignments, citing its simplicity
and effectiveness.

In summary, the results suggest that Quizizz holds
potential as a productive and engaging tool for
formative  assessment in  microeconomics
classrooms. Students not only embrace Quizizz but
also perceive it as beneficial to their educational
journey. The application aligns with students'
interests, enhances their preparedness, and
provides educators with an efficient and enjoyable

approach to fostering interactive learning
environments.
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