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5.2 Enhanced Executive Summary

Abstract

More adults are pursuing higher education and self-directed learning (SOL) is essential in
adult learning (Hsu and Shiue, 2005). SOL inculcates the idea of independent, take control of
one's own learning determination and life-long learning (Guglielmino, 2006). Culture is
important in learning (Lal 2003) and it influences the learners' learning styles (Manikutty,
Anuradha and Hansen, 2007). The Malays are considered as hierarchical, collective,
relationship oriented and masculine in nature with a strong influence of Islam (Asma 2006).
Study on the influence of cultural orientations on SOL has been minimal (Hudson &
Ramamoorthy, 2009), particularly on the Malay adult learners. Ahmad Badli Esham and
Faizah (2010) found that the Malay cultural values have a mixed influence on the SOL
readiness of the Malay adult learners. Thus, the paper intends to look in more depth at the
relationship between SOL readiness and the Malay cultural values. It seeks to identify the
level of SOL readiness of the Malay adult learners. Secondly, the paper looks into the cultural
dimensions of the Malays (Hofstede, 1980) and finally it describes the correlation between the
Malay cultural dimensions and SOL. Two sets of questionnaires were distributed to one
hundred adult learners taking bachelor's degrees in distance learning mode. The first
questionnaire, Self-directed Learning Readiness Survey (SOLRS) (Guglielmino, 1977), is used
to measure the level of SOL readiness. The second set, Value Survey Module (VSM 94)
(Hofstede, 1994), is to determine the cultural dimension scores of the group. The VSM 94
scores were then compared to the scores obtained by Hofstede (1980). Next, both SOLRS
and VSM 94 scores were correlated to determine any significant relationships between SOL
readiness and Malay cultural dimensions.

The study found that the Malay adult learners have an average level of SOL readiness. The
cultural dimensions of the Malays are in contrast to the contemporary understanding of Malay
cultural dimensions. The learners are masculine and more oriented to individualism, less
collectivist and hierarchical in nature and have a high long term orientation. In addition, these
traits are similar to the characteristics of a self-directed learner. However, statistically, cultural
dimensions have very low correlation with SOL readiness. Culture does not seem to have a
strong influence on SOL readiness despite the contrasting findings of the Malay cultural
dimensions. Even though without any positive relationship between culture and SOL, the
findings on cultural dimensions would be able help educators to plan, structure course designs
and learning support systems that focuses on the cultural dimensions of the learners. In lieu of
the future of education, developing SOL readiness among the Malay adult learners and
enhancing the learner support system would help to enhance their learning experience.
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5.3 Introduction

Experience has an important role to play in adult learning as it is seen as an important resource for the

learners and many adult educators (Knowles, 1981, Lindeman, 1961) have acknowledged the critical

role it plays (cited in Merriam, 2001). Adult educators, however, point out that experience is highly

influenced by sociocultural and historical factors. In addition, experience alone is not sufficient to

ensure success in adult learning as other factors also have significant impact such as self-directed

learning and learning how to learn (Brookfield 1995). Brookfield goes on to explain that despite the

vast amount of research done in the area of adult learning, we are still far from a complete

understanding of adult learning. Other variables such as political and cultural, personality as well as

ethnicity could provide the adult learners with richer amount of experiences from which they could

learn from rather than age (Brookfield, 1995).

Cross cultural research into self-directed learning is a trend which started in the nineties and from the

beginning, Brookfield (1995) has suggested that adult educators should not undermine the complexity

of adult learning by simplifying the elements of culture into just two separate categories of whites and

non whites. Western cultural values differ from those of Eastern values. Malaysian culture values the

idea of a collective society and not individualism, which according to most Western adult educators as

a critical component in self-directed learning. Brookfield (1995) adds that the elements within certain

cultures playa far more significant role in adult learning as compared to the age factor.

Central to understanding of culture is the concepts of shared beliefs, values customs and meanings

that distinguish one group of people from another (Hofstede, 2005). Beamer and Varner (2008) define

culture as the coherent, learned, shared view of a group of people's life concern, expressed in

symbols and activities. Collier (2006) states that culture is historically transmitted systems of symbols,

meanings and norms (Collier, 2006 in Samovar, Porter & McDaniel, 2006). Culture also includes the

aspects of historical, behavioural, mental and functional (Bodley, 1994). It should be seen as an

integrated set of norms or standards by which human behaviours, beliefs and thinking are organized

(Pai, 1992). Looking at culture and trying to find a single definition may not yield significant results as

there are over one hundred definitions of culture (Bodley, 1994). What can be drawn is that the
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