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 This conceptual paper highlights the connection between self-efficacy, 
mindfulness, and innovative behaviour among entrepreneurship 
educators in higher education institutions (HEIs). Self-efficacy, as 
articulated in Bandura’s Social Cognitive Theory, is considered a crucial 
factor influencing educators’ confidence in adopting and sustaining 
innovative teaching methodologies. Mindfulness, or present-moment 
awareness, is identified as a crucial mediator that enhances educators’ 
capacity to adapt, reflect, and regulate their emotions, hence amplifying 
the influence of self-efficacy on innovative behaviour. The concept 
posits that entrepreneurship teachers with elevated self-efficacy and 
mindfulness are more inclined to exemplify the inventiveness, problem-
solving abilities, and adaptability essential for preparing students for the 
intricacies of the contemporary business environment. The document 
highlights the practical ramifications of professional development 
programmes that enhance both self-efficacy and mindfulness, along with 
the way’s institutions might facilitate educator creativity. Additionally, 
the framework advises that subsequent empirical research examine the 
proposed relationships utilising quantitative methodologies, including 
structural equation modelling (SEM), and explore the influence of 
contextual factors such as institutional support. This study contributes to 
the growing literature on the psychological factors influencing 
innovative behaviour in education, offering insights into how higher 
education institutions might more effectively equip educators to excel in 
dynamic teaching environments.  
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INTRODUCTION  

In recent years, innovative teaching practices within higher education institutions (HEIs), particularly in 
the context of entrepreneurship education, have been essential for equipping students with the skills and 
mindset crucial to excelling in competitive and dynamic business environments. However, fostering 
innovation among educators requires complex challenges, necessitating cognitive flexibility and emotional 
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resilience. Institutional constraints, including limited resources, rigid curricula, and inconsistent support for 
innovative teaching methods, often exacerbate these challenges (Furnell et al., 2024). The existing literature 
on educational innovation predominantly emphasizes external factors, resulting in a relative scarcity of 
research that investigates the internal psychological and emotional drivers facilitating educators’ adoption 
as well as the preservation of innovative behaviours (Wang et al., 2023). 

Among these traits, self-efficacy has garnered significant attention for its potential to influence 
educators’ teaching practices, especially in fields like entrepreneurship education (Aboobaker et al., 2023). 
Building on this foundation, this conceptual paper delves deeper into the relationship between self-efficacy 
and mindfulness, examining how these critical psychological traits collectively drive innovative behaviour 
among entrepreneurship educators. By exploring this relationship, the study seeks to bridge existing gaps 
in understanding how internal traits can enhance educators’ capacity for creative and adaptive teaching. 
Bandura (1977) asserts that self-efficacy is the conviction to achieve particular results. As higher education 
institutions strive to cultivate an environment of creativity and innovation, understanding how self-efficacy 
drives these behaviours is crucial. Fostering innovation in higher education, especially entrepreneurship 
education, is crucial in equipping students to thrive in competitive business environments. To foster 
entrepreneurial thinking and problem-solving skills in their students, entrepreneurship educators must 
demonstrate innovative behaviour (Xerri et al., 2010). However, personal traits like self-efficacy and 
mindfulness often shape both cognitive and emotional resources needed for innovation in teaching. 

Studies have shown that mindfulness enhances emotional regulation, resilience, and cognitive 
flexibility–traits essential for overcoming the challenges associated with innovation (Zangri et al., 2022). 
By reducing stress and promoting a focused, adaptive mindset, mindfulness can amplify the positive effects 
of self-efficacy on innovative behaviour. This paper explores the relationship between self-efficacy, 
mindfulness, and innovation among entrepreneurship educators in HEIs, proposing a conceptual framework 
that highlights mindfulness as a mediator in this relationship. Parallel to this discourse, the concept of 
mindfulness has emerged as an important factor in supporting cognitive and emotional processes that enable 
innovation (Montani et al., 2020). Particularly, mindfulness, emphasizing non-judgemental present-
moment awareness, is gaining an appreciation for its role in enhancing adaptability, openness, and 
resilience – essential qualities for fostering innovation (Sawatzky et al., 2012). Scholars have widely studied 
self-efficacy concerning performance and motivation, but less focus has been on how mindfulness mediates 
the relationship between self-efficacy and innovative behaviour in educators (Lindsay et al., 2017). 

Despite the increased focus on educational innovation, much of the existing studies focus on external 
issues such as institutional support and resources. However, according to Wang (2023), the psychological 
and emotional reasons that drive innovative behaviour among educators, including self-efficacy and 
mindfulness, remain underexplored. To bridge this gap, this conceptual paper provides a framework that 
integrates self-efficacy and mindfulness, demonstrating how entrepreneurial educators in higher education 
can foster creative teaching approaches. By investigating the interaction of these two characteristics, the 
study provides a better understanding of how educators might be enabled to continuously innovate and 
adapt in an ever-changing educational environment. 

The objectives of this paper are as follows: 

1. To examine the influence of self-efficacy on fostering innovative behaviour in 
entrepreneurship educators. 

2. To explore the mediating role of mindfulness in the relationship between self-efficacy and 
innovative behaviour. 

3. To propose a conceptual framework that connects self-efficacy, mindfulness, and innovative 
behaviour within the context of entrepreneurship education. 
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LITERATURE REVIEW 

Self-Efficacy and Its Role in Education 

The concept of self-efficacy is rooted in Bandura’s Social Cognitive Theory, which posits that 
individuals’ beliefs in their capabilities significantly influence their motivations and actions (Bandura, 
1988). Self-efficacy is critical in determining whether individuals will attempt a task, how much effort they 
will invest, and how persistent they will be in the face of obstacles. Research on self-efficacy in education 
has demonstrated its positive influence on both teachers and students, particularly in terms of motivation, 
performance, and resilience (Li, 2023). 

In the context of entrepreneurship education, self-efficacy is a crucial factor that determines educators’ 
willingness to adopt innovative teaching methods. Educators with high self-efficacy are more likely to 
engage in behaviours that challenge traditional norms, such as implementing experiential learning, 
incorporating technology into the curriculum, and fostering cross-disciplinary collaboration (Luo et al., 
2024). As a result, these educators can create learning environments that encourage students to think 
critically, take risks, and develop their entrepreneurial skills. 

Innovative Behaviour in Higher Education 

Innovative behaviour, defined as the deliberate generation, promotion, and implementation of new 
ideas within a work role or organisation (Scott & Bruce, 1994), plays a pivotal role in shaping educational 
practices. In the context of higher education, innovative behaviour is reflected in the adoption of new 
teaching methodologies, the integration of advanced technologies into classroom practices, and the creation 
of novel curricula that respond to the evolving needs of industry (De Jong & Den Hartog, 2010). For 
entrepreneurship educators, innovative behaviour is particularly critical, as they must continuously update 
their teaching strategies to provide students with the skills necessary to thrive in today’s competitive and 
dynamic business environment. This involves not only teaching entrepreneurial concepts but also modelling 
the innovative behaviours students are expected to emulate in their professional careers. By engaging in 
innovative teaching practices, entrepreneurship educators foster environments that encourage critical 
thinking, creativity, and problem-solving—key components for entrepreneurial success (Ratten & Jones, 
2020). 

Key factors that encourage innovative behaviour in educational settings have been identified, including 
institutional support, access to resources, and professional development opportunities. Ng and Lucianetti 
(2015) found that institutional environments provide adequate resources, access to cutting-edge technology, 
and continuous professional development, significantly enhancing educators’ willingness and capacity to 
innovate. Similarly, Harris and Schlenker (2018) noted that the presence of a supportive leadership culture 
in educational institutions, one that rewards risk-taking and experimentation, plays a vital role in promoting 
innovation among educators. These factors enable educators to feel supported and confident in trying new 
teaching methods and integrating innovative tools into their curricula. In addition to these external factors, 
one of the most significant internal factors that influence innovative behaviour is self-efficacy. Educators 
with high self-efficacy are more likely to embrace changes and innovations in their teaching practices as 
they believe in their ability to implement new approaches effectively (Wei et al., 2020). 

The Relationship Between Self-Efficacy and Innovative Behaviour 

Studies consistently show a strong positive relationship between self-efficacy and innovative behaviour 
across various professional fields, including education. Educators with high self-efficacy are more likely to 
take the initiative in adopting new teaching methods, collaborating with colleagues on interdisciplinary 
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projects, and experimenting with emerging technologies (Kohler, 2019). This is especially important in 
entrepreneurship education, where fostering an environment of creativity and innovation is essential to 
student success. According to Varlik et al. (2024), educators who believe in their ability to innovate tend 
to create a classroom atmosphere that encourages critical thinking, creativity, and entrepreneurial problem-
solving. 

While this link between self-efficacy and innovative behaviour is well-established, there is a gap in 
research specifically addressing entrepreneurship educators in higher education institutions (HEIs). Given 
the unique challenges faced by entrepreneurship educators, such as the need to stay ahead of industry trends 
and continuously innovate, this paper seeks to explore how self-efficacy drives innovation in this context. 
The proposed conceptual framework aims to help HEIs develop strategies to foster self-efficacy among 
their academic staff, thereby promoting innovation in educational practices. 

Mindfulness and Innovative Behaviour 

Mindfulness, defined by Kabat-Zinn (2023) as the awareness of the present moment without 
judgement, has been extensively studied for its role in enhancing creativity and innovation. Mindfulness 
promotes cognitive flexibility, emotional regulation, and stress management, which are critical for 
generating novel ideas and adapting to new teaching environments. Henriksen et al. (2020) found that 
mindfulness practices improve educators’ ability to think creatively and adaptively, enabling them to 
explore new teaching methods and technologies. This flexibility is particularly important for 
entrepreneurship educators, who must constantly adjust their strategies to keep up with the fast-changing 
business environment. Furthermore, mindfulness has been shown to reduce stress and burnout, both of 
which are significant barriers to innovation in educational settings. Kroon et al. (2017) demonstrated that 
mindfulness training in organisations significantly enhanced employees’ creative problem-solving skills 
and innovative performance. 

In addition to reducing stress, mindfulness fosters emotional regulation, helping educators navigate the 
uncertainties and challenges that often accompany innovation. Zolkoski and Lewis-Chiu (2019) observed 
that mindfulness improves educators’ resilience in the face of setbacks, enabling them to persist with 
innovative practices. This emotional regulation is crucial in sustaining long-term innovative behaviour, 
especially when new teaching methods encounter institutional resistance or resource constraints. 

The Interaction Between Self-Efficacy and Mindfulness 

While both self-efficacy and mindfulness independently contribute to innovative behaviour, their 
combined effects may lead to even greater outcomes. Self-efficacy provides educators with the confidence 
to engage in creative practices, while mindfulness enhances their ability to focus, reflect, and remain open 
to new ideas. Brown and Ryan (2013) suggested that mindfulness supports the self-awareness and 
adaptability necessary for educators to effectively apply their self-efficacy in fostering innovation. This 
synergy helps educators critically evaluate their teaching practices and make continuous improvements that 
drive innovation. 

However, the interaction between self-efficacy and mindfulness is complex and warrants further 
exploration. Ranihusna et al. (2021) suggested that mindfulness may enhance the effects of self-efficacy by 
promoting emotional regulation and reflective thinking, which are essential for managing the risks and 
uncertainties associated with innovation. By fostering resilience and adaptability, mindfulness ensures that 
educators remain open to change, even when faced with challenges. This dynamic interaction creates a 
feedback loop where educators’ confidence in their abilities (self-efficacy) is supported by their capacity 
for reflection and emotional regulation (mindfulness), ultimately leading to more sustained and impactful 
innovative behaviour. 
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CONCEPTUAL FRAMEWORK 

This paper presents a conceptual framework based on Social Cognitive Theory (Bandura, 1988), 
highlighting that human behaviour emerges from a constant, dynamic connection across personal, 
behavioural, and environmental factors, commonly referred to as triadic reciprocal causation. In this 
context, self-efficacy, defined as the belief in one’s ability to organise and execute actions necessary to 
handle future situations, serves as a significant personal factor affecting entrepreneurial educators’ 
propensity to adopt innovative behaviours (Bandura, 1988). Empirical evidence indicates that self-efficacy 
enhances individuals' capacity to overcome challenges and fosters resilience, creativity, and adaptability in 
uncertain environments, all of which are essential for fostering innovation (Bullough et al., 2014; Hartmann 
et al., 2022). 

By integrating SCT’s principles, this framework postulates that entrepreneurial educators with high 
self-efficacy are more likely to adopt and implement innovative pedagogical practices and curricula, as 
driven by Social Cognitive Theory (SCT) principles. This is because self-efficacy affects cognitive, 
motivational, affective, and selection processes, prompting educators to continue their innovative efforts 
despite potential barriers or resistance within their institutional settings (Bandura, 2011; Klassen & Usher, 
2010; Yada et al., 2022). Moreover, environmental factors, such as organisational support, resources, and 
cultural norms, further moderate the relationship between self-efficacy and innovative behaviour by either 
enabling or constraining the opportunities available for educators to act upon their innovative impulses 
(Chen, 2024; Purc & Lagun, 2019). 

Thus, this conceptual framework is scientifically rigorous, as it not only aligns with the core tenets of 
SCT but also draws from a robust body of literature linking self-efficacy with innovative behaviour in 
educational contexts (Luo et al., 2024; Thurlings et al., 2015). This approach allows for a comprehensive 
examination of how personal beliefs and environmental dynamics interact to shape the innovative 
behaviours of entrepreneurship educators, ultimately contributing to advancements in teaching practices 
and learning outcomes. 

Key Components of The Conceptual Framework 

Self-efficacy, a core element of Bandura's (1986) Social Cognitive Theory, refers to an individual's 
belief in their ability to perform tasks and achieve goals. In the educational setting, self-efficacy has been 
shown to significantly influence educators’ motivation and willingness to innovate. According to Schallert 
et al. (2022), teachers with higher self-efficacy are more likely to adopt new teaching methods and 
experiment with innovative approaches, as they are confident in their ability to overcome potential 
challenges. This is particularly important for entrepreneurship educators, who must continuously adapt their 
teaching strategies to stay aligned with the evolving nature of the business world (Van Rijnsoever et al., 
2023). Additionally, educators with high self-efficacy are more likely to integrate technology into their 
classrooms, fostering an environment where students can explore creativity and innovative thinking 
(Gomez et al., 2022). 

Innovative behaviour is the process through which individuals generate, promote, and implement new 
ideas, which is crucial in the context of entrepreneurship education (Saura et al., 2023; Scott & Bruce, 
1994). For educators, this can include the development of new curricula, interdisciplinary collaboration, or 
the adoption of emerging technologies. Innovative behaviour in education has been linked to improved 
learning outcomes, as it encourages active learning, critical thinking, and adaptability in students (Mubarak 
& Selimin, 2023; Ng & Lucianetti, 2015). Entrepreneurial educators, who often act as role models for 
innovation, play a crucial role in preparing students to navigate the complexities of the modern business 
environment. Moreover, as higher education moves towards more flexible, technology-driven learning 
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environments, educators must engage in continuous innovation to ensure the relevance and quality of their 
programmes (Müller et al., 2023). 

The relationship between self-efficacy and innovative behaviour is influenced by several moderating 
factors, such as institutional support and external pressures. Institutional support, which includes access to 
resources, professional development, and a culture that promotes innovation, has been shown to positively 
affect educators’ willingness to innovate (Wei et al., 2020). For instance, when educators have access to 
the latest technological tools and receive encouragement to take risks, they are more likely to engage in 
innovative practices (Stumbrienė et al., 2024). On the other hand, external pressures such as heavy 
workloads, limited time, and insufficient funding can act as barriers, discouraging educators from pursuing 
innovation (Mieres-Chacaltana et al., 2021). Understanding the role of these moderating factors is critical 
for higher education institutions to create environments that support both self-efficacy and innovative 
behaviour. 

By improving cognitive flexibility, emotional regulation, and reflective practices, mindfulness—which 
Zhang et al. (2023) define as the awareness of the present moment without passing judgement—acts as a 
mediator between self-efficacy and creative activity. High self-efficacy teachers may be confident in their 
skills, but mindfulness makes sure that this confidence results in meaningful action by encouraging 
receptivity to new ideas and flexibility in instructional strategies (Rubach & Lazarides, 2021). Mindfulness-
induced cognitive flexibility motivates teachers to experiment with and apply cutting-edge strategies like 
multidisciplinary collaboration or emerging technologies (Montani et al., 2020). Furthermore, educators 
can better manage the stress and uncertainty that frequently accompany innovation by practicing 
mindfulness, which helps them maintain their efforts even in the face of setbacks (Squyres, 2023). To keep 
their innovations relevant in ever-changing educational environments, educators can also regularly evaluate 
and modify their teaching tactics through reflective practices that are strengthened by mindfulness 
(Suphasri & Chinokul, 2021). This mediation role is supported by empirical research, which demonstrates 
that mindfulness helps educators remain resilient and adaptable, hence amplifying the positive benefits of 
self-efficacy on innovation (Oh et al., 2022). Consequently, mindfulness helps educators translate their 
confidence into consistent and successful innovative behaviour by bridging the gap between intention and 
implementation. 

This framework cultivates a creative culture in entrepreneurial education programmes, enhancing 
student outcomes through the integration of self-efficacy, mindfulness, and inventive behaviour. When 
educators foster an environment that promotes these attributes, they are more capable of equipping students 
with the skills essential for success in today’s rapid and competitive business landscape (Premalatha & 
Subadevi, 2024). Mindfulness improves educators’ capacity to adapt, reflect, and innovate, rendering their 
instruction more sensitive to student needs and cultivating resilience amidst adversities. Foster and 
Yaoyuneyong (2016) asserts that instructional innovation enhances student engagement, elevates academic 
performance, and equips pupils more proficiently for real-world issues. Entrepreneurship educators 
exemplify mindfulness, innovation, and self-efficacy, thereby motivating students to engage in critical 
thinking, foster creativity, and cultivate entrepreneurial mindsets—attributes vital for success in the 
contemporary economy (Pradikto, 2024). 
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Based on the above discussion, the following framework is proposed: 

 

Fig. 1. Conceptual Framework of the Study 

METHODOLOGY 

This conceptual paper uses a quantitative approach because it is best suited for empirically investigating 
the relationships between self-efficacy (independent variable), mindfulness (mediator), and innovative 
behaviour (dependent variable). Quantitative research is advantageous because it allows for the collection 
and analysis of numerical data, which aids in hypothesis testing and the identification of statistically 
significant relationships between variables (Garrido-Moreno et al., 2024; Hair et al., 2019; Xerri et al., 
2010). This approach provides a robust and objective method for assessing the strength and direction of 
these relationships, with results applicable to higher education.  

Qualitative methods are less appropriate for this study because they aim to quantify the impact of self-
efficacy on innovative behaviour and assess mindfulness’s mediating role. Qualitative research typically 
investigates subjective experiences, perceptions, and the nuanced ‘how’ or ‘why’ of a phenomenon using 
methods such as interviews, focus groups, or thematic analysis (Oranga & Matere, 2023). While these 
methods add depth and context, they lack the statistical data required for hypothesis testing or establishing 
generalisable patterns across larger populations.  

As a result, a quantitative approach is more consistent with the study’s goal of empirically testing 
relationships between variables and producing data that support statistically significant conclusions. 
Structural equation modelling (SEM) will be us to address the inherent complexity of the proposed 
relationships. SEM is particularly useful for analysing complex models with multiple predictors and 
mediators (Hair et al., 2019). This technique enables simultaneous testing of direct and indirect effects, 
resulting in a comprehensive understanding of how self-efficacy influences innovative behaviour, both 
independently and through the mediating role of mindfulness. This study uses SEM to accurately estimate 
and confirm the strength and significance of these pathways. This allows us to better understand how 
psychological traits influence the creative behaviour of entrepreneurship teachers. To achieve the study's 
objectives, the quantitative approach along with SEM gives real-world examples of how variables are 
related, lets researchers test their hypotheses, and gives in-depth information about how mindfulness plays 
a role in mediating. This method bases the findings on rigorous statistical analysis, which improves the 
reliability and validity of the proposed conceptual framework (Hair et al., 2019; Sarstedt et al., 2020). 
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DISCUSSION  

Based on the review of existing literature, most research on innovative behaviour in education has focused 
on external factors such as institutional support, resource availability, and professional development. 
However, the psychological drivers of innovation, particularly the roles of self-efficacy and mindfulness, 
have received less attention. This conceptual paper highlights the need to explore how these internal 
psychological factors influence educators' ability to engage in innovative practices. In particular, 
entrepreneurship educators, who are expected to model creativity and adaptability, may benefit significantly 
from developing strong self-efficacy and mindfulness. Research shows that educators with high self-
efficacy are more confident in their ability to implement innovative teaching methods, adapt to new 
technologies, and create dynamic learning environments. Self-efficacy, as derived from Bandura’s Social 
Cognitive Theory (1988), empowers educators to overcome obstacles and persist in their efforts to innovate. 
However, high self-efficacy alone may not be sufficient in complex educational environments that require 
continuous adaptation and resilience. This is where mindfulness plays a critical role. 

Mindfulness, defined as present-moment awareness without judgement (Jankowski & Holas, 2014), 
enhances cognitive flexibility and emotional regulation, allowing educators to remain open to new ideas 
and manage the stress that often accompanies innovation. In dynamic educational settings, where the 
pressure to innovate is high, mindfulness can help educators remain resilient, reflect on their practices, and 
approach challenges with a constructive mindset. While self-efficacy provides the foundation for action, 
mindfulness ensures that these actions are thoughtful and sustainable, promoting a balanced approach to 
innovation (Manchanda et al., 2023). The interaction between self-efficacy and mindfulness has the 
potential to foster a more holistic form of innovative behaviour. As educators grow more confident in their 
abilities, mindfulness allows them to maintain emotional balance and adaptability, particularly when faced 
with setbacks or resistance to new teaching methods (Jiménez-Picón et al., 2021). This is especially 
important in entrepreneurship education, where the ability to model entrepreneurial thinking—
characterised by creativity, risk-taking, and problem-solving—is critical for student success. 

Despite the growing interest in understanding the psychological aspects of innovation, the literature 
has not sufficiently addressed how mindfulness acts as a mediator between self-efficacy and innovative 
behaviour. By integrating these two psychological constructs, this framework offers a new perspective on 
how entrepreneurship educators can enhance their capacity for innovation. However, it is important to 
acknowledge that external factors, such as institutional support and resources, also play significant roles in 
shaping innovative behaviour (Rattanawichai et al., 2023). The interplay between internal psychological 
factors and external influences remains an area for future research. 

In summary, this conceptual framework suggests that developing both self-efficacy and mindfulness 
can lead to more sustained and impactful innovation in higher education. Educators who possess both the 
confidence to innovate and the mindfulness to adapt are better equipped to navigate the complexities of 
modern educational environments, ultimately benefiting their students by fostering entrepreneurial 
mindsets. However, further empirical research is necessary to test these propositions and explore the 
broader applicability of the framework across various educational contexts. 

LIMITATION 

As this paper is conceptual, the discussions presented are based solely on existing literature and theoretical 
arguments. The framework focuses on the relationship between self-efficacy, mindfulness, and innovative 
behaviour among entrepreneurship educators in higher education, yet several limitations must be 
acknowledged. 
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Firstly, the framework highlights self-efficacy and mindfulness as primary drivers of innovative 
behaviour but omits other critical factors such as institutional support, leadership, and organisational 
culture. These external factors can significantly impact educators’ capacity and willingness to innovate. 
Future researchers may wish to explore how these factors interplay with internal psychological traits to 
provide a more comprehensive understanding of innovative behaviour. 

Secondly, as this is a conceptual framework, it lacks empirical validation. Although the proposed 
relationships between self-efficacy, mindfulness, and innovative behaviour are grounded in literature, 
future studies should empirically test the framework. Quantitative research methods, such as structural 
equation modelling (SEM), could be used to assess the actual influence of mindfulness as a mediator 
between self-efficacy and innovation, offering concrete evidence to support or refine the framework. 

Thirdly, the framework’s contextual specificity limits its generalisability. This model is tailored to 
entrepreneurship educators in higher education, but the dynamics of self-efficacy, mindfulness, and 
innovation might vary significantly in other fields or educational settings. Future researchers should explore 
whether the relationships identified in this framework apply to educators in different disciplines or 
institutions across different cultural contexts. 

Lastly, the reliance on self-report data poses potential biases. Self-report survey, often used to measure 
constructs like self-efficacy, mindfulness, and innovative behaviour, may be subject to social desirability 
bias, where participants might overestimate their mindfulness or innovative efforts. Future research could 
complement survey data with qualitative methods, such as interviews or direct observations, to provide a 
more nuanced and accurate understanding of educators’ behaviours. 

In summary, while this conceptual framework offers valuable insights, future research is essential to 
empirically validate its propositions and expand its applicability across diverse educational contexts. 

CONCLUSION 

In conclusion, this conceptual paper presents a framework that positions self-efficacy and mindfulness as 
central drivers of innovative behaviour among entrepreneurship educators. Self-efficacy provides educators 
with the confidence and motivation needed to engage in innovative practices, while mindfulness enhances 
their ability to remain adaptable, reflective, and emotionally regulated. Together, these constructs foster a 
balanced and flexible approach to teaching innovation, which is particularly crucial in entrepreneurship 
education, where educators must model creativity and problem-solving for their students. The implications 
of this framework are significant for higher education institutions (HEIs). To cultivate innovation among 
educators, institutions should prioritise professional development programmes that enhance both self-
efficacy and mindfulness. By equipping educators with these psychological tools, institutions can not only 
improve teaching innovation but also create more dynamic and engaging learning environments that better 
prepare students for the challenges of the modern business world. 

Future research should focus on empirically testing the proposed relationships using robust quantitative 
methods such as structural equation modelling (SEM) to confirm the mediating role of mindfulness in the 
relationship between self-efficacy and innovative behaviour. Additionally, expanding this framework to 
include external factors such as institutional support or organisational culture could offer a more 
comprehensive understanding of what drives innovation in educational settings. By addressing these areas, 
this conceptual framework has the potential to provide valuable insights into how educators can enhance 
their innovative capacities and how institutions can support this process, contributing to a richer 
understanding of innovation in entrepreneurship education. 
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