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Abstract

The use of digital language learning in English Language Teaching (ELT) has become a global phenomenon, as it of-
fers a variety of tools, like MALL, VR, and GBLL, to facilitate teaching and learning experiences. The COVID-19
pandemic has prompted changes in higher education institutions towards online teaching and learning, hastened the
adoption of digital learning in Malaysia, and brought attention to ongoing issues with English language proficiency
and the integration of digital tools in primary and tertiary education settings. Numerous studies have brought attention
to the different problems that Malaysians face when learning a language digitally. By concentrating on DLL in Malay-
sian context, this conceptual paper seeks to provide an overview on types of DLL as well as identifying the challenges
of DLL in Malaysian context. Various types of DLL encompass both synchronous and asynchronous learning. Addi-
tionally, the implementation and challenges of DLL in Malaysian before and after pandemic Covid 19 were discussed.
The results contribute to the continuing conversation on practical approaches to improve DLL and language instruc-
tion, especially in Malaysia's diverse and multicultural context. Supporting DLL among educators and students can
help achieve SDG 4 and align with the Malaysian Education Blueprint 2013-2025, ensuring high-quality education for
all Malaysians.
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Introduction

Digital language learning (DLL) has experienced significant advancements with the integration of digital
technologies in language education. Technologies such as mobile-assisted language learning (MALL), virtu-
al reality (VR), and digital game-based language learning (GBLL) have indeed transformed the landscape of
language acquisition (Li & Yu, 2021). The utilization of digital platforms has reshaped English language
teaching and learning, providing new opportunities for both educators and learners (Alakrash et al., 2022).
Furthermore, the integration of digital technologies has not only influenced language learning within formal
settings but has also extended to informal learning environments (Gonulal, 2019; Nugroho & Atmojo,
2022). Presently, learners are immersed in a digital learning environment, utilizing various technologies like
smartphones and social media to enhance their language skills (Nugroho & Atmojo, 2022). Digital literacy
plays a crucial role in English as a Foreign Language (EFL) teaching, enabling educators and students to ef-
fectively use digital technologies for language learning purposes (Hamidah, 2021). The COVID-19 pandem-
ic has further accelerated the adoption of digital learning, leading educators to reconsider traditional teach-

ing methods and embrace digital tools for pedagogical transformation (Mustapha, 2021). The shift towards
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digital pedagogies in modern language education has emphasized the importance of integrating digital re-
sources to improve language learning outcomes (Spence & Brandao, 2020).

The COVID-19 epidemic has had a major impact on DLL in Malaysia, resulting in a move towards
online teaching and learning (Karuppannan, 2021; Soon et al., 2022; Zakaria et al., 2021; Latip et al., 2020).
Higher education institutions in Malaysia have had to adjust to the remote learning environment. Students
now face difficulties with computer and internet efficacy as well as personal traits that impact their prepar-
edness for online learning (Karuppannan, 2021). In order to guarantee continuous education, the Malaysian
Ministry of Education has promoted the use of several online communication channels (Soon et al., 2022).
Furthermore, the shift from conventional face-to-face instruction to online techniques has presented chal-
lenges for English instructors in Malaysian tertiary institutions (Zakaria et al., 2021). In addition, Malaysian
education emphasises MALL (Mustaffa & Sailin, 2022). This is because even after years of exposure to
English, students in Malaysia still struggle to grasp grammar by the time they graduate from secondary
school (Paris et al., 2021). There has been research on the integration of digital reading in Malaysian prima-
ry schools, presenting the advantages and disadvantages from the viewpoint of the students (Baharuddin &
Hashim, 2020). According to Saad et al. (2016), research has also concentrated on investigating the English
language learning experiences of foreign students in Malaysia, providing insight into the shifting dynamics
of language education in that nation.

DLL challenges are a variety of impediments that teachers and students face while using digital tools
for language learning. Providing students with the necessary tools to handle contemporary technology in the
classroom is a major difficulty (Moradi & He-fang, 2019). As part of this, it must be made sure that students
possess the digital literacy required to use and interact with digital language learning platforms (Hafner,
2013). Furthermore, the transition from conventional face-to-face classroom settings to virtual learning, par-
ticularly hastened by the COVID-19 epidemic, has made it difficult to modify instructional strategies for the
digital age (Nugroho & Atmojo, 2022). Furthermore, limitations in adopting flexible learning with language
attitudes include poor motivation, network connection concerns, and difficulty in tracking progress (De-
wantara et al., 2023). Educators may find it difficult to use digital storytelling to increase students' desire to
study, especially if they are low-confidence and proficient English speakers (Kasami, 2021). Moreover, the
hurdles in integrating digital applications for language learning are emphasised by the barriers that educators
have while teaching local languages, such as the lack of textbooks and challenges in oral and written teach-
ing techniques (Saputra & Mutiaz, 2021).

There are a variety of DLL challenges in Malaysia that need to be addressed in order to enhance lan-
guage learning results. A number of studies by Chung et al. (2020), Alakrash & Razak (2021), Omar et al.
(2021), Had & Rashid (2019), Tokiran et al. (2021), and Baharuddin & Hashim (2020) highlight the com-

plex issues that come with learning a digital language in Malaysia. These issues include things like class-
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room motivation, digital literacy, online learning readiness, teacher proficiency in digital skills, and the ben-
efits and drawbacks of using digital reading in ESL classes. Therefore, it is imperative that this paper exam-
ine how language education is evolving in Malaysia and how digital technologies are becoming increasingly
significant for language learning. The paper also points out research gaps regarding the effects of digital
language learning on language proficiency and acquisition in Malaysia as well as the difficulties of success-

fully integrating digital tools into language classrooms.

Types of Digital Language Learning

Teachers turned to digital learning during the pandemic, with m-learning and e-learning becoming more sig-
nificant (Fabriz et al., 2020). According to Ali (2020), interest in online, remote, and distant learning is ris-
ing. English instructors encourage both synchronous and asynchronous learning by using a range of digital
tools (Wahab et al., 2022). These technologies support collaborative learning and resource creation, based
on their respective purposes (Wahab et al., 2022). In his analysis of synchronous learning vs conventional
classroom education, Berestok (2021) underlined the importance of instructors and students being present at
the same time. On the other hand, Ahmadi Julaihi (2023) argued that the location and time of the teaching
and learning activities determine differentiation. Swan (2002) pointed out that regular interactions between
teachers and students, a well-defined course design, and engaging discussions are all crucial elements of
successful asynchronous education. VVan der Keylen et al. (2020) characterise asynchronous environments as
self-paced, individualised, and independent of location and time. By allowing students to access materials
and engage in learning activities at their leisure, this approach fosters a customised learning experience (Van
der Keylen et al., 2020). Additionally, it satisfies a variety of learning objectives by offering tailored coach-
ing and feedback. Furthermore, asynchronous learning helps students who are shy or nervous by promoting
independence and concentrated task engagement since it reduces emotional filters (Wahab et al., 2022).
Among the popular asynchronous learning techniques mentioned by Wahab et al. (2022) were social media,
gamified apps, interactive platforms, learning management systems (LMS), and open education resources
(OER).

LMS is conceived as a digital learning centre that houses many learning platforms for effective
teaching and learning (T&L). The majority of educators worldwide used learning management systems
(LMS) that were either explicitly developed by their educational ministry or utilised by their own institution.
For example, it is found that countries in the Middle East often use Madrasapati and Blackboard (Al
Shlowiy, 2022; Alturise, 2020). The majority of Chinese colleges have created their own Massive Open
Online Courses (MOOCS) to assist students in efficiently managing their learning, and the Moodle platform
is still helpful in both primary and higher education institutions (Zhang et al., 2020). (Xie et al., 2022). All

institutions have been utilising Madrasapati, an approved LMS from the Saudi Education Ministry, to help
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ESL students learn a language efficiently (Al Shlowiy, 2023). This approach is quite similar to the one used
by the Malaysian Education Ministry to implement DELIMA and establish its implementation in all schools
(Tahir et al., 2022; Tamin & Mohamad, 2020). For better learning management, some LMS systems that are
used include Google Classroom, Schoology, Moodle, and Blackboard. The outstanding usability and design
of LMS has a major influence on online education, according to Alturise (2020) and Md. Osman (2022).

Open Educational Resources (OER) fills in the gaps left by inaccessible teaching-learning resources.
This platform seeks to provide both teachers and learners with internet access to digital teaching and learn-
ing materials, while also facilitating students' independent study at any time and from any place. OER in-
cludes instructional websites such as those offered by the British Council, PBS Learning Media,
and YouTube, to name just a few. These Open Educational Resources (OER) apps are a great tool for teach-
ers to use since they provide engrossing audio and visual materials that let them customise excellent English
resources to each student's unique learning style (Abbasi et al., 2022). Thus, this may be seen as an attempt
to guarantee that all students, regardless of their individual learning needs and talents, have an equal chance
to study.

Both gamified and interactive educational platforms employ game aspects, such as badges and
points, to motivate and foster healthy competition among students (Mohandas et al., 2020). These elements
engage students while also assisting teachers with grading. According to Mohandas et al. (2020), learning
outcomes and student engagement are enhanced by gamified platforms that include rewards and progress
monitoring. These features also encourage students to reflect on their own language acquisition. Additional-
ly, due of the gamification elements and user-friendly interfaces, ESL students perceive language learning to
be more interesting (Krishnan et al., 2021). Aside from that, synchronous and asynchronous communication
methods on social networking sites (SNS) include Facebook chat and wall postings (Lee et al., 2011). De-
spite its synchronous features, SNS are often asynchronous learning aids that let users reply whenever it's
convenient for them. Lee et al. (2011) claims that social media sites like Facebook, Instagram, and
WhatsApp provide a wealth of information in authentic and dynamic learning environments. WhatsApp spe-
cifically helps ESL students with scaffolded learning by enabling customised, level-appropriate one-on-one
learning sessions (Sari, 2020).

Real-time interactions in synchronous learning are made possible via live sessions facilitated by tele-
conferencing services like Zoom, Google Meet, or Microsoft Teams (Wang et al., 2023). With features like
breakout rooms and live feedback, these platforms increase the effectiveness of teaching (Wang et al.,
2023). Furthermore, the quick responses feature on platforms like Facebook and WhatsApp—support obfus-
cate the line between synchronous and asynchronous learning (Wahab et al., 2022). Teachers employ syn-
chronous technologies to encourage real-time language use and provide language scaffolding to help stu-

dents feel less alone (Wahab et al., 2022). Educators may stop the trend of passive learning by using
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platforms such as Zoom to monitor student conduct and involvement (ElSayary et al., 2022). However,
ElSayary et al. (2022) caution that in the absence of deep and personal connection, the quality of learning in
virtual environments may suffer. Strong internet connection facilitates peer and teacher engagement and

helps to meet language learning goals (ElSayary et al., 2022).

Digital Language Learning in Malaysian Context

The revolution of digital language learning (DLL) in Malaysia is a multifaceted process influenced by techno-
logical advancements, educational policies, and evolving pedagogical practices. By embracing digital tech-
nologies and innovative teaching methodologies, Malaysia is poised to enhance language education and meet
the diverse needs of learners in the digital age. The Malaysian government's initiatives, such as the introduc-
tion of Massive Open Online Courses (MOOCs) (Shamsudin et al., 2023), reflect a broader push towards digi-
talizing education to enhance accessibility and provide more learning opportunities for all. In the multicultural
and multilingual Malaysian context, immersive language learning experiences are natural and beneficial for
learners, emphasizing the importance of practicing locally spoken languages in immersive settings (Gabarre et
al., 2016). Moreover, the adoption of e-learning among ESL teachers in Malaysia for professional develop-
ment (Omar & Hashim, 2021) and the review of digital skills among Malaysian English language teachers
(Had & Rashid, 2019) underscore the growing importance of digital literacy and skills in the Malaysian edu-
cation landscape. The emphasis on communicative skills, such as active listening and social expression, aligns
with the evolving demands of 21st-century learning in Malaysia (Raj et al., 2019).

The landscape of DLL in Malaysia has undergone significant transformations before and after the
COVID-19 pandemic. Prior to the pandemic, there was a growing emphasis on integrating digital technolo-
gies in language education, as highlighted by (Alakrash & Razak, 2022). This integration was seen as crucial
for enhancing language teaching and learning processes by providing access to a variety of linguistic re-
sources and information. However, the outbreak of COVID-19 necessitated a rapid shift towards online and
distance learning, impacting the traditional methods of language education (Cevik & Bakioglu, 2021). During
the pandemic, the education sector in Malaysia, including language education, faced challenges and disrup-
tions. The sudden shift to online learning forced educators to adapt quickly to new digital platforms and tools
(Ismail et al., 2021). Ismail et al. also mentioned that students' perceptions towards online distance learning
during the pandemic varied, with some embracing the change while others faced challenges in adjusting to the
new learning environment. The impact of COVID-19 on language education was not limited to Malaysia but
was a global phenomenon that required educators to rethink their teaching strategies and approaches
(Alakrash & Razak, 2022).

In response to the pandemic, there was a surge in research focusing on the impact of digital learning

on student motivation and engagement. Studies such as Lee et al. (2023) explored the influence of digital
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learning on students' motivation, highlighting the importance of understanding students' preferences for digital
platforms. Additionally, the adoption of digital technologies in language teaching, such as Blackboard Col-
laborate, was positively received by both teachers and students, indicating a potential continuation of such
technologies post-pandemic (Khafaga, 2021). Looking ahead after the post-pandemic era presents opportuni-
ties for further advancements in DLL in Malaysia. Educators can leverage the lessons learned during the pan-
demic to enhance the integration of digital technologies in language education (Alakrash & Razak, 2022). The
shift towards online learning has also highlighted the importance of digital literacy and skills among both ed-
ucators and students. By embracing technology and innovative pedagogical practices, Malaysia can continue
to revolutionize language education in the digital age

Meanwhile, DLL in Malaysia presents various challenges that need to be addressed. Chung et al.
(2020) highlighted the importance of online learning readiness among university students in Malaysia, par-
ticularly in the context of the COVID-19 pandemic. Alakrash & Razak (2021) emphasized the significance
of digital technology and digital literacy in language learning, offering insights for policymakers on integrat-
ing technology in language classrooms. Other than that, Omar et al. (2021) conducted a comparative study
on academic motivation in online English classes in Malaysia, revealing potential issues faced by students.
Had & Rashid (2019) reviewed the digital skills of English language teachers in Malaysia, shedding light on
challenges faced by educators in utilizing digital tools for language teaching. Moreover, Tokiran et al.
(2021) discussed challenges in implementing digital culture environments in rural communities in Malaysia,
providing insights into broader challenges in digital language learning initiatives. Furthermore, Baharuddin
& Hashim (2020) examined the strengths and shortcomings of digital reading in Malaysian primary ESL
classrooms, offering valuable perspectives on challenges learners may encounter in digital language learning

settings.

Conclusion

In conclusion, there are many different kinds and methods of digital language learning (DLL), and each pre-
sents different advantages and difficulties for both teachers and students. The integration of digital technolo-
gies has revolutionised language education by offering opportunities for personalised learning and enhanced
engagement. These opportunities range from asynchronous learning tools like Learning Management Sys-
tems (LMS) and Open Educational Resources (OER) to interactive platforms and gamified learning envi-
ronments. Technological developments, educational policies, and the changing demands of students have all
had an impact on the adoption of DLL in Malaysia. In spite of obstacles including digital literacy, readiness
for online learning, and problems with implementation in rural areas, Malaysia has made great progress in
utilising digital technologies to improve language instruction. The COVID-19 pandemic hastened the spread

of digital learning and forced educators to reconsider conventional teaching strategies in favour of cutting-
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edge pedagogies. Moving forward, improving language education in Malaysia and guaranteeing fair access
to high-quality learning opportunities for all students would require tackling the difficulties and seizing the

chances given by DLL.

Implications

In line with Sustainable Development Goal 4 (SDG4), which calls for promoting inclusive and equitable
quality education for everyone, embracing digital language learning (DLL) has the potential to improve the
standard and accessibility of education in Malaysia. The incorporation of digital technologies into language
instruction in Malaysian schools has the potential to enhance academic achievements and equip learners for
the digital age. Educators hold a crucial position in the execution of DLL, as they modify their teaching ap-
proaches and utilise technological resources to craft captivating and productive educational opportunities.
By providing individualised and engaging learning experiences, DLL can help learners become more moti-
vated and engaged in the process of learning a language. From a policy perspective, comprehensive ap-
proaches are required to facilitate the integration of DLL in Malaysian education. These approaches should
include funding for digital infrastructure, teacher professional development, and curriculum design guide-
lines. By supporting innovative teaching methods and digital literacy, educators and students may be better
equipped to succeed in the digital age, which will ultimately help to achieve SDG 4 and provide high-quality
education for all Malaysians. This is also aligned with the Malaysian Education Blueprint 2013-2025.

Recommendations

For future research, it is imperative to delve deeper into several key areas to further enhance digital language
learning (DLL) in the Malaysian context. Educators and policymakers would benefit greatly from an exami-
nation of the efficacy of diverse digital tools and platforms in addressing certain language learning objec-
tives and problems. Furthermore, investigating cutting-edge educational strategies that incorporate DLL into
language curriculum may present fresh insights into maximising learning objectives. Moreover, investigat-
ing the effects of DLL on learners' motivation, engagement, and language competency in various demo-
graphic groups would enhance the understanding of its advantages and drawbacks. Furthermore, it is crucial
to consider the socio-cultural elements that impact the acceptance and execution of DLL in Malaysia, specif-
ically in remote and marginalised areas, in order to foster fair and equal access to high-quality language in-
struction. Last but not least, longitudinal research evaluating the long-term impacts of DLL on students' aca-
demic performance and language proficiency would provide insightful data for forming future educational
practices and regulations. Scholars may further the subject of DLL and promote inclusive and efficient lan-

guage instruction in Malaysia by tackling these research shortcomings.
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