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ABSTRACT 

Writing skill is one of the important skills for learners in mastering the English language 

especially when they enter tertiary education. They are required to write the written 

assignments academically. Moreover, the learners are also encouraged to portray their 

critical thinking ability when writing argumentative essays. However, these are a few 

issues and challenges that are faced by the learners when writing argumentative essays. 

The learners experienced difficulties to write argumentative essays due to a few reasons 

such as learners might not be familiar with the structure of the argumentative essays, 

have a low level of proficiency, might be unfamiliar with how to write argumentative 

essays and lack of emphasis on the suitable strategies needed when writing 

argumentative essays. Therefore, this study would like to investigate the argumentative 

elements used in argumentative essays by skilled and less-skilled writers, examine the 

composing processes done during the writing of argumentative essays by skilled and 

less-skilled writers, and determine rhetorical strategies used during the writing of 

argumentative essays by skilled and less-skilled writers. To obtain the data, the study 

employed a qualitative method where the data was collected via Think-Aloud Protocol 

(TAP). There were seven participants who volunteered to be involved in this research, 

and they were from Akademi Pengajian Bahasa, Universiti Teknologi MARA, Shah 

Alam. The data was later analysed using discourse and content analyses. The findings 

show that for composing processes, most of the sub-processes in the Translating process 

were used by both skilled and less-skilled writers while the majority of the sub-

processes in the Reviewing process were not utilised by both skilled and less skilled 

writers. Moreover, for argumentative elements, both skilled and less-skilled writers did 

not utilise most of the sub-elements under the Self-regulation element. Furthermore, the 

rhetorical strategies that were not employed by both skilled and less-skilled writers were 

from Ethos strategies where writers should focus on credibility of the writers. 

Nonetheless, both skilled and less-skilled writers managed to use all Pathos rhetorical 

strategies. From the analyses, it can be inferred that there were constructs used by both 

skilled and less-skilled writers, used only by skilled writers and there were also 

constructs that both writers did not utilise. The study also revealed that both writers 

used the constructs differently. Based on the findings, the implications for educators are 

they may teach and expose students/writers with the knowledge of composing 

processes, argumentative elements and rhetorical strategies in order to write 

argumentative essays and students/writers themselves need to know and equip 

themselves with all three constructs and utilise them when composing argumentative 

essays. On top of that, this research contributes theoretically and pedagogically where 

it suggests a framework for students/writers to use when composing argumentative 

essays and the framework could also be translated as rubrics which can be used to assess 

argumentative essays. This research also contributes in terms of methodology where 

TAP is used as a data collection tool instead of an intervention in a research. Thus, it 

can be assumed and concluded that all three constructs (argumentative elements, 

composing processes, rhetorical strategies) are crucial for the learners to learn and for 

the educators to expose them to the learners in the classroom. 



v 

ACKNOWLEDGEMENT 

First and foremost, I would like to express my gratitude to Him, the Almighty for giving 

me the opportunity to embark on my PhD journey. Syukran Jazillan, for always giving 

me strength and patience throughout my PhD journey. I am thankful to Him for always 

listening and granting all my prayers whenever I was at my lowest point in my life.  

Secondly, I would like to thank my dearly supervisor, Assoc. Prof. Dr. Noor Hanim 

Rahmat for always supporting, encouraging, and pushing me beyond my limits. Thank 

you so much for your guidance and advice throughout my almost six (6) years of PhD 

journey. I’ve learnt a lot from you. It was such a humbling experience.  

Next, to the most important person in my life, my dear husband, Ainul Anuar Adam. 

Thank you so much for always being there for me through thick and thin. I know it was 

not easy. Thank you for your support and patience. I am thankful to have you by my 

side throughout my PhD journey. To the most amazing and wonderful parents of 

mine, Haji Khairuddin Abdul Ghani and                         , to Aboh and Mie, thank 

you so much for your love and support in order for me to complete my PhD. Thank 

you for always making doas for me. Your blessings are indeed the ones that make this 

PhD journey very special to me. Your blessings mean a lot to me. Not to forget 

KakDa, KakNa, Atie, Abang Nasyar, Angoh, Fareez, and my two nephews, Azim 

and Muiz. Thank you so much for your support and prayers. Thank you for always 

believing in me.  

To my dear friends, thank you so much for supporting and working together with me in 

completing this thesis and journey, and they are Salina, Ona, Jo, Kak Syahiza, Maisarah, 

Nadia, Kak Asma, Nisa, Nik Atie, Wan, Naja, Miss Mimi, Kak Diba, Fairuz, Cik D, 

Aeisha, Ira, Safra, Kak Nuri and Bazrina. All of you have a special place in my heart.  

I would also like to thank to Akademi Pengajian Bahasa’s Dean, Prof. Ts. Dr. Janudin 

Sardi and former Dean, Prof. Dr. Othman Ismail for supporting and approving my study 

leave application. I might not be able to complete this thesis without both of your 

support. I do really appreciate your kindness. To the most helpful person at postgraduate 

office, Nur’Ain Hassim, thank you so much for your guidance and help throughout my 

journey especially things that are related to clerical works. Thank you so much for your 

prompt reply every time I texted you. I do really appreciate it. I would also like to thank 

the Head of Centre For Postgraduate Studies (Research), Assoc. Prof. Dr. Norhayuza 

Mohamad. Thank you for your help and prompt reply whenever I have questions related 

to thesis submission. One more person that I would like to thank is Assoc. Prof. Dr. 

Faizah Mohamad for your guidance towards the end of my PhD journey. I really do 

appreciate your guidance and advice. I would also like to thank Universiti Teknologi 

MARA (UiTM) for making this journey happened and for giving a special rate to the 

staff who continue their study. This would be a big encouragement to everyone in 

UiTM. 

Last but not least, I would like to thank ME for not giving up throughout this journey 

whenever there were hiccups and challenges. Thank you everyone!      



vi 

TABLE OF CONTENTS 

 Page 

CONFIRMATION BY PANEL OF EXAMINERS ii 

AUTHOR’S DECLARATION iii 

ABSTRACT iv 

ACKNOWLEDGEMENT v 

TABLE OF CONTENTS vi 

LIST OF TABLES xi 

LIST OF FIGURES xiii 

LIST OF ABBREVIATIONS xiv 

CHAPTER 1 INTRODUCTION 1 

1.1 Introduction 1 

1.2 Background of the Research 2 

1.3 Statement of the Problem 4 

1.3.1 Ideal 5 

1.3.2 Issues/Challenges 6 

1.3.3 Gap 9 

1.4 Research Objectives 12 

1.5 Research Questions 13 

1.6 Scope and Delimitations 13 

1.7 Significance of the Study 13 

1.8 Definition of Terms 14 

1.8.1 Composing Processes 14 

1.8.2 Argumentative Elements 14 

1.8.3 Rhetorical Strategies 15 

1.8.4 Skilled Writers 15 

1.8.5 Less-skilled Writers 15 

1.9 Summary 16 



1 

CHAPTER 1  

INTRODUCTION 

1.1 Introduction 

In writing essays, writers will go through a composing process that they may 

follow to write better compositions. According to Abdel Latif (2021), Kobayashi and 

Rinnert (2018), and Zetterholm and Lindström (2022), composing process refers to the 

actions done by the writers to produce the essay or composition, which involves the 

process of planning, formulating, and revising. Previously, in a classroom context, essay 

writing was treated following a linear process (Sharp, 2016). However, composing 

process is a recursive process which means writers can go back and forth within the 

process of writing where they will generate ideas, rehearse to write, and search for 

suitable words and vocabulary to compose an essay (Abdel Latif, 2021; Humes, 1983; 

Kobayashi & Rinnert, 2018; Zetterholm & Lindström, 2022). Understanding the 

processes involved in writers’ writing helps them to plan and organise their ideas. 

According to Brown and Briggs (1991) and Perl (1979), composing processes are used 

by writers to generate ideas, to have a purpose, to plan, to convey message and meaning, 

to assess and revise, and lastly to edit the composition. Through the composing 

processes, writers would be cognizant of the specific structure of an essay including 

argumentative essays.  

Argumentative essays are considered important for writing skills as they help 

writers hone critical thinking skills at the tertiary level. Writers, therefore, need to know 

the argumentative elements in argumentative essays. Argumentative elements are the 

patent writers may follow to construct their argumentation or arguments in 

argumentative essays such as premise-based argument (evidence, individual claims, 

counterarguments, rebuttals), hypothesis-based argument (rule, hypothesis or theorem, 

equation, explanation, proof) and exposition-based argument (purpose, description of 

research process, statement of findings, explanation) (Walkova & Bradford, 2022). 

Having this knowledge would enhance the writers’ skills to be critical and reflective 

thinkers (Bipinchandra et al., 2014; Lustyantie et al., 2022; Ma & Li, 2022). At the same 

time, writers need to prepare themselves for the real world by equipping themselves 

with critical thinking and problem-solving skills. Moreover, argumentative essays are 
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