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Abstract. This study aims to determine if there are any feelings of burnout 
among the Teaching librarians at the IL department located in an academic li-
brary of a research University in Malaysia. This research is held at the IL de-
partment at a selected academic library of a research University in Malaysia. 
MBI (Maslach and Jackson, 1986) is used to measure job burnout. The MBI 
contains three subscales: emotional exhaustion, depersonalization, and personal 
accomplishment. The nine items in the emotional exhaustion subscale describe 
feelings of being emotionally overextended and exhausted by one's work. The 
five items in the depersonalization subscale describe an unfeeling and imper-
sonal response towards one's care or service recipients. The subscale of person-
al accomplishment lists eight items to describe feelings of competence and 
achievement in one's work with people. 
Keywords: Information Literacy, Academic Library, Librarians’ Roles, Library 
and Information Management 

 

1 Introduction 

 
     The investigation points keep on showing librarians at a picked academic library of 
an exploration University in Malaysia. The instructing administrators chose works at 
the IL office inside the academic library. Their obligations develop around instructing 
and learning extension offered for the university's understudies and outside library 
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clients. They show IL course for all understudies, including undergrad and postgradu-
ate understudies. The training bookkeepers work degree is comprehensive of teaching 
understudies and outside clients on finding data assets, IL course enrolments, partici-
pation, evaluations the executives, checking of assignments, the board of reference 
sources, dealing with inquiries, and different undertakings as doled out by the man-
agement in different councils and arrangements inside and outside the library.  
     This examination aims to see whether there are any sentiments of burnout among 
the Teaching curators at the IL division situated in an academic library of an explora-
tion University in Malaysia. The IL course is one of the library's activities to help 
maintain a quality standard of teaching, learning, and research at the university and as 
an approach to realize the university's vision and mission. The objectives of this study 
are as follows: 

• to identify the source/factors that contribute to the feeling of burnout among 
the Teaching librarians at the workplace; 

• to find out ways to overcome the source of burnout at the workplace from 
the Teaching librarian’s point of view. 

As indicated by Sheesley (2001), the dullness of numerous scholastic training cura-
tors' library guidance exercises is an issue. This situation is particularly apparent in 
instructing different course segments with the equivalent academic procedures and 
exercise plan. The staff's deficiency can lead the expert to expect that help will be 
deficient for that one serves. The deficiency is a significantly harming feeling for 
human assistance laborers who are regularly attracted to their callings since they ap-
preciate the sentiment of having adequately helped customers. These are genuine 
issues assembled from past investigations. It set off the specialist's interest to see if 
the training curators inside the picked scholarly library where this examination held 
tend to feel burnout from the activity they do. It is noteworthy to play out this exami-
nation for a few reasons. Among the reasons are;   
     Right off the bat, this investigation gives essential data about the difficulties 
looked by the showing curators every day in the working environment to play out 
their principal task as a teacher. The library will distinguish the variables that impact-
ing the burnout sentiments among the bookkeepers.   
     The yield of this investigation will also draw out the arrangements that can con-
quer the issues looked by the educating bookkeepers. When the arrangements are 
discovered, it might lead the library to have a more joyful and progressively gainful 
staff to serve the library itself. 

2 Literature Review 

 
     Library instructions and information skills class are among the projects used to 
upgrade library aptitudes to the understudies and library patrons. These projects help 
understudies and others to know different kinds of library offices just as library assets 
and administrations. The expression "data proficiency" first showed up in library writ-
ing during the 1970s. In some cases, it is currently wrongly utilized to depict library 
client training and bibliographic guidance (Wooliscroft,1997). In any case, he includ-
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ed that data education programs do significantly more than advise how to utilize the 
library. Data proficiency is crucially attached to the vital worth and utilization of data.   
     The job of libraries and curators must change to oblige the new real factors. 
Shammasi (2012) believes that, "there is a developing agreement that the main ca-
pacity of scholarly libraries is not as a storeroom yet as a significant community for 
learning". He further states that, libraries are fundamentally concerned with the mes-
sages that establish the human record and just optionally with the medium by methods 
for which messages transmitted. The library is a piece of the cultural organizations' 
general setting that advance instruction, research, learning, social union, and the high-
er goals of humankind.  
     As indicated by Diehm, Rae-Anne, and Lupton (2014), learning data education is a 
multifaceted marvel, including the two originations and ways to deal with learning. 
The originations include understudies' general comprehension of both learning and 
data proficiency, while the ways to deal with learning data education incorporate the 
systems understudies use to learn, supported by their learning objectives and expecta-
tions. What the meaning of data education. There are a ton of theoretical and basics of 
data education these days.   
     Addison and Meyers (2013) noticed that data proficiency speaks to many discrete 
capacities or practices communicated by the clients of computerized data frameworks, 
regularly during the time spent request. These capacities appeared as the "Data Age" 
aptitudes, the new age introduced by PCs' omnipresence, computerized gadgets, and 
data administrations in princely Western culture. Such definitional explanations and 
perceptions, in any case, numerous administrators keep on discussing the fitting 
meaning of data proficiency. 
     Alluding to Avery (2017), data education shapes the reason for deep-rooted learn-
ing. She added that it is not unexpected to all controls, all learning situations, and all 
training degrees. It empowers students to ace substance and expand their examina-
tions, become progressively self-coordinated, and expect more central command over 
their learning. She also added an information literate individual can: 

• Determine the extent of information needed 
• Access the needed information effectively and efficiently. 
• Evaluate the information and its sources critically. 
• Incorporate selected information into one's knowledge base 
• Use information effectively to accomplish a specific purpose. 
• Understand the economic, legal, and social issues surrounding the use of in-

formation and access and use information ethically and legally. 

     Comparing library instructions with realizing how to utilize libraries and infer that 
terms, for example, library guidance and bibliographic guidance are more fittings than 
data education. Data proficiency is turning into an inexorably fundamental piece of 
college library client instruction. Data proficiency is turning into an inexorably fun-
damental piece of college library client training. Data proficiency now is the admitted 
goal of most library client training programs. The program is a guide to meet targets. 
The strategies have advanced in the way that guides the library direction into biblio-
graphic instruction. The instruction includes the whole universe of data looking to get 
ready individuals to seek the idea of long-lasting learning. It stretches out its destina-
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tions to showing data looking for aptitudes to all ages and consistently gets ready 
individuals to utilize data successfully in any circumstance (Abiodun, 2013). 
 
User Education Program and The Roles of Teaching Librarian 
      
     According to Ferguson and Ferguson (2005), librarians' role has shifted from in-
formation keeper to one the compasses a far greater responsibility for the client's em-
powerment through one-to-one instructional or user education classes on the use of 
web-based resources. Rockman (2002) added that academic librarians have a long and 
rich convention of collaborating with discipline-based faculty members to advance 
the library's mission and goals. This tradition includes information literacy, a founda-
tion skill for academic success, and a key component of independent, lifelong learn-
ing. The tremendous increase in the volume of publication and the resulting complexi-
ty of libraries and the methods by which literature is organized and disseminated ne-
cessitate user education (Murugan, 2013).  

The concept of "library learning," a library‐centered independent study and learn-
ing process, is propounded by Louis Shores in 1939 (Abdul Rashid, 1997). Shammasi 
(2012) defined user education "as various programs of instruction, education, and 
exploration provided by libraries to users to enable them to make more effective, 
efficient, and independent use of information sources and services to which these 
libraries provide access. User education has been defined as an instruction that equips 
library users with the skills to be independent and sophisticated libraries and their 
resources.   

According to Abiodun (2013), user education, also called bibliographic instruction 
(BI), library instruction, and library orientation, can be defined as instructional pro-
grams designed to teach library users how to locate the information they need quickly 
and effectively. He added that it usually covers the library's system of organizing 
materials, the structure of the field's literature, research methodologies appropriate to 
the academic discipline, and specific resources and finding tools. It prepares individu-
als to make immediate and lifelong use of information effectively by teaching the 
concepts and logic of information access and evaluation and fostering information 
independence and critical thinking.  

Based on the Standards for Proficiencies for Instruction Librarians and Coordina-
tors: A Practical Guide (2014), the role of an instruction librarian or teaching librarian 
has shifted, becoming a tremendous job scope to create the professional development 
opportunities for these librarians and to support teaching and learning offered for the 
library’s users. Among all the proficiencies from the standards are as follows: 

 
Administrative skills  
 
The practical instruction librarians are: 

• to communicate own instruction activities and goals with the instruction co-
ordinator regularly to ensure alignment with desired learning outcomes and 
goals and objectives of the overall instruction program. 

• To work well in a team environment and provides the team with knowledge, 
skill, and time to improve instructional services. 
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• To maintain and regularly reports accurate statistics and other records re-
flecting its instruction activities. 

Assessment and evaluation skills 
 
The practical instruction librarian is: 
• Design effective assessments of student learning and uses the data collected 

to guide personal teaching and professional development. 

Communication skills 
  
The practical instruction librarians are:  
• to maintain awareness of different learning styles' communication needs and 

adjust their communication style and methods accordingly.  
• To lead or facilitate discussion of controversial or unexpected issues in a 

skillful, non-judgmental manner that helps students learn. 
• To use standard communication technologies to assist students in and outside 

the classroom.  
• To request feedback from peers on instruction-related communication skills 

and use it for self-improvement. 

Curriculum knowledge 
  
The practical instruction librarians are:  
• to analyze the curriculum in an assigned subject area(s) to identify courses 

and programs appropriate for instruction.  
• To keep aware of student assignments and the role of the library in complet-

ing these assignments. 

Information literacy integration skills  
 
The practical instruction librarians are: 
• to describe the role of information literacy in academia and the patrons, pro-

grams, and departments they serve.  
• Collaborate with classroom faculty to integrate appropriate information liter-

acy competencies, concepts, and skills into library instruction sessions, as-
signments, and course content. 

Instructional design skills  
 
The practical instruction librarians are:  
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• Collaborate with classroom faculty by defining expectations and learning 
outcomes to determine appropriate information literacy proficiencies and re-
sources to be introduced in library instruction. 

• To sequence information in a lesson plan to guide the instruction session, 
course, workshop, or other instructional material. 

• To create learner-centered course content and incorporates activities directly 
tied to learning outcomes. 

• To help learners assess their own information needs, differentiate among in-
formation sources, and help them develop skills to identify, locate, and eval-
uate sources effectively. 

• To scale presentation content to the amount of time and space available.  
• To design instruction to meet learners' common learning characteristics best, 

including prior knowledge and experience, motivation to learn, cognitive 
abilities, and circumstances under which they will be learning. 

• To integrate appropriate technology into instruction to support experiential 
and collaborative learning and improve student receptiveness, comprehen-
sion, and information retention. 

• To communicate with classroom faculty and administrators to collaborative-
ly plan and implement the incremental integration of information literacy 
competencies and concepts within a subject discipline curriculum. 

Leadership skills  
 
The practical instruction librarians are: 
• to demonstrate initiative by actively seeking out instruction opportunities or 

instruction committee work within the library, institutions, and regional or 
national organizations. 

• To encourage librarians and classroom faculty to participate in discussions, 
ask questions, and share ideas regarding instruction. 

Planning skills  
 
The practical instruction librarian is:  
• to plan presentation content and delivery, and manages preparation time for 

instruction.  

Presentation skills  
 
The practical instruction librarians are: 
• to make the best possible use of voice, eye contact, and gestures to keep 

class lively and students engaged. 
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• To present instructional content in diverse ways (written, oral, visual, online, 
or using presentation software), and selects appropriate delivery methods ac-
cording to class needs. 

• To use classroom instructional technologies and make smooth transitions be-
tween technological tools. 

• To seek clarification of confusing terminology, avoid excessive jargon, and 
use vocabulary appropriate for students' level. 

• To practice or to refine instruction content as necessary to achieve familiarity 
and confidence with a planned presentation. 

Promotion skills  
 
The practical instruction librarians are: 
• to promote library instruction opportunities and services to new faculty, un-

derserved departments and programs, and elsewhere on campus, as relevant 
to instruction responsibilities and subject areas served. 

• To establish and maintain a working relationship with assigned academic 
departments and to incorporate library instruction into the curriculum and 
other educational initiatives. 

• To represent the library and the instruction program effectively and positive-
ly at local, regional, and national meetings and conferences. 

Subject expertise  
 
The practical instruction librarians are: 
• to keep current with basic precepts, theories, methodologies, and topics in 

assigned and related subject areas and incorporates those ideas, as relevant, 
when planning instruction. 

• To identify core primary and secondary sources within a subject area or re-
lated disciplines and promotes the use of those resources through instruction. 

• To use the vocabulary for the subject and related disciplines in the classroom 
and departmental faculty and students. 

Teaching skills  
 
The practical instruction librarians are: 
• to create a learner-centered teaching environment by using active, collabora-

tive, and other appropriate learning activities. 
• To modify teaching methods and delivery to address different learning 

styles, language abilities, developmental skills, age groups, and student 
learners' diverse needs.  
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• Participate in constructive student-teacher exchanges by encouraging stu-
dents to ask and answer questions by allowing adequate time, rephrasing 
questions, and asking probing or engaging questions. 

• To modify teaching methods to match the class style and setting. 
• Encourage teaching faculty to participate in discussions, link library instruc-

tion content to course content, and answer student questions. 
• To reflect on practice to improve teaching skills and acquires new 

knowledge of teaching methods and learning theories. 
• To share teaching skills and knowledge with other instructional staff. 

It is confirmed that instructing administrators have significantly more task to carry 
out than merely being a scholastic curator. Because of the massive changing of inno-
vation, the network expands what a library could offer. Like never before, scholastic 
bookkeepers are relied upon to help understudies recognize important, excellent 
sources on the web, arrange permit understandings for property in the advanced li-
brary, and change library administrations into digitized renditions. These innovative 
changes have realized a requirement for another information base and range of abili-
ties, just as they need to comprehend a changing library culture3 and the capacity to 
explore a large group of new moral difficulties (Shupe and Puang, 2011). These apti-
tudes and jobs are more likely than not been making the training custodians over-
poared by the measure of desires originating from them when they are playing out 
their assignment as the teachers. Examination shows noteworthy degrees of burnout 
in scholarly instructing curators. This article depicts matches with other "helping call-
ings" and looks at attributes, causes, and arrangements of burnout, inside and outside 
the study hall. Arrangements should be looked for in research on comparative call-
ings, and their viability ought to be estimated (Sheesley, 2001). 

 
Teaching Librarian Job Burnout 

 
The relationship that individuals have with their work, and the challenges that can 

emerge when that relationship goes astray, have been, for some time, perceived as an 
amazing wonder of the cutting edge age. The utilization of the term burnout for this 
wonder started to show up with some consistency during the 1970s in the United 
States, particularly among individuals working in the human administrations 
(Maslach, Schaufeli, and Leiter, 2001). In 1990, Charles Patterson and Donna Howell 
overviewed individuals from the Bibliographic Instruction Section of the Association 
of College and Research Libraries (ACRL). They discovered 39.3 percent of the en-
couraging bookkeepers reacting to their overview considered burnout an issue in their 
positions. 

Burnout among encouraging administrators is very regular since it falls into the 
"helping experts' activity classification. It tends to depict as toward one side is an 
inclination of prosperity, and close to it an apparent feeling of unevenness that is cor-
rected using successful adapting techniques. Further, on is a phase in which the utili-
zation of improper adapting techniques brings about lost physical and mental assets; 
things are crazy. Last is burnout in which one feels "done in" by the distressing cir-
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cumstance (Sheesley, 2001). It is a severe deal with regards to feeling burnout at one's 
occupation. 

 
Maslach Burnout Inventory – Educators Survey (MBI-ES) 

 
The Maslach Burnout Inventory (MBI) is designed to assess burnout syndrome's 

three components: emotional exhaustion, depersonalization, and reduced personal 
accomplishment. It is one of the most used measurement to identify feelings of burn-
out among people. There are two Maslach Burnout Inventory forms: the MBI –
Educators Survey and the MBI-General Survey (MBI-GS). This study aims to identi-
fy the challenges the teaching librarians face at the workplace that may lead them to 
feel burnout. The MBI-ES is the appropriate tool to use for this study. On a relatable 
subject, the term recipients refer to a particular person for whom the respondent pro-
vides service, care, and treatment. MBI has come up with other forms of inventory 
measurement for burnout that is meant only for educators called the Maslach Burnout 
Inventory- Educators Survey (MBI-ES). Several reasons for this high level of interest 
in teaching burnout: 

• The teaching professions is one of the largest and most visible professions in 
the United States 

• The tea teaching profession has been subject to increased pressure by society 
to correct social problems (e.g., drug, alcohol, sexual abuse), educate stu-
dents in academic and skill areas, provide enrichment activities, meet the in-
dividual needs of all students with a wide range of abilities, and encourage 
moral and ethical development. 

• Several national reports have illustrated that many teachers leave the profes-
sion, while fewer choose to become teachers. The situation has resulted in 
teacher shortages in specific disciplines and predictions of future shortages 
in all areas.  

• In MBI-ES, the term recipient is changed to students as it is more relatable to 
the people that the teachers are dealing with, giving their service, care, and 
treatment. As in other helping professions, an initial aspect of educator burn-
out, emotional exhaustion, is a tired and fatigued feeling that develops emo-
tionally drained. The second component of MBI-ES is depersonalization. 
Some of the examples that can be seen from depersonalization are cold or 
distant attitudes, physically distant themselves (e.g., barricading themselves 
behind their desk), and 'tuning out' students into psychological withdrawals. 
The third subscale in MBI-ES is the feeling of low personal accomplishment 
of the job. Most educators become teachers to help students learn and grow; 
the problem occurs when the teachers do not feel this way about their stu-
dents anymore (Maslach, Jackson, and Schwab, 1996).  

• The MBI-ES can be used at the school district level to detect potential prob-
lems. This study is conducted at the IL Department of and academic library 
of a research University in Malaysia. Maslach, Jackson, and Schwab (1996) 
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stated that if a particular school, department, or grade has significantly high-
er scores, the entire district is significantly higher than the educator norms in 
the MBI Manual. Then follow-up organizational analysis may be warranted.  

3 Method 

     This study is interpretivism, which is a qualitative method research. This research 
has adopted a qualitative approach as more detailed information can be obtained when 
the participant gives their feedback to the given question. This investigation distin-
guishes top to bottom the wellspring of burnout sentiments towards the showing 
bookkeeper who shows the IL course in a picked academic library. A standout 
amongst other pieces of applying the subjective technique for this examination is that 
it can concentrate on the implications passed on by the members, including their con-
duct and outward appearance. Furthermore, the subjective technique helps extricate 
honestly on the data regarding the difficulties that the instructing administrators con-
fronted every day at playing out their errands. From the difficulties, non-verbal com-
munication, and outward appearances, the specialist may have recognized whether the 
encouraging bookkeepers are feeling burnout in the working environment or not. 
From the analyst's involvement with getting past investigations on work burnout 
among showing bookkeepers, it is hard to track down exploration papers that utilize 
subjective strategy as their examination technique. There is a great deal of quantita-
tive technique utilized in past investigations. The hypothesis received for this exami-
nation, which is the Maslach Burnout Inventory-Educators Survey (MBI-ES), can be 
utilized in a subjective technique.  

4 Results 

 
The findings are analyzed as indicated by the subtopic of the members' profile, 

working experience, and instructing style that may prompt surfacing work burnout. 
Since the members are the showing bookkeepers at an academic library of an explora-
tion University, who shows data proficiency course for both undergrad and postgrad-
uate understudies, the discoveries are broke down based from receiving the Maslach 
Burnout Inventory – Educators Survey (MBI-ES), which fits directly with the privi-
lege of these IL curators since instructing is their entire occupation scope. In MBI-ES, 
three subscales should be centered around. They are; Emotional fatigue, Depersonali-
zation, and Personal Accomplishment. The entirety of the subtopic and subscales are 
talked about and deciphered in this area. 
 

 
Participants profile 
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Table 4.1. Participants profile 
 

 
Code 

 
Age 

 
Gender 

 
Position 

Working Experience at the 
IL Department 

L1 34 Female Librarian 2 Years 
L2 41 Female Senior Librarian 1 Year 
L3 30 Female Librarian 6 Months 

 
Table 4.1 above shows the characteristics of the participants in this study. The par-

ticipants are coded by "L" that stands for a librarian. The code starts from "L1" to 
"L3". The characteristics noted by the researcher are age, gender, position, and their 
working experience at the IL department. 

 
Maslach Burnout Inventory – Educators Survey (MBI-ES) Emotional Exhaus-
tion 

 
According to Maslach, Leiter, & Jackson (1997), the nine items in the Emotional 

Exhaustion subscale assess feelings of being emotionally overextended and exhausted 
by one's work. The items in the MBI-ES theory adopted the questions asked within 
the interview. Mainly focusing on the teaching extension, librarians would help their 
students understand what they teach in their classes. The first few questions are about 
their job scopes and responsibility in the IL department. Besides their work at the IL 
department, they have other librarians work and other administrative work that needs 
to be accomplished. The teaching librarians elaborated on their teaching responsibili-
ties towards the IL courses for undergraduate and postgraduate students. This section 
reports the views of  the teaching librarians who teach most classes, juggling other job 
responsibilities. 

 
Teaching Librarians Main Tasks 
 

L1 : I do information-based services such as workshops, user guid 
ance, developing usage manuals, Facilitating Compulsory Courses. 
L2 : I teach compulsory university courses for undergraduates, info- 
mation skills sessions for postgraduates, requests from liaison faculties,  
and diploma students. Some administrative works related to classes and  
other committees work.  

 
From these statements, the teaching librarians are not only taught the students the 

IL courses, but they have other job responsibilities that need to be accomplished as 
well. The researcher is told that they need to participate in other activities done by the 
library to 106ulfil their Key Performance Indicators (KPI) throughout the year. 

 
Balancing Workloads 
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The researcher then asked how they juggle their workloads, from being an educator 
to performing other Librarians’ tasks, to participating in the library’s activities. All 
three of them gave similar answers that they are working hard to cope with their 
workloads. 

L1 : It is quite a struggle if the teaching librarians think about it. We 
are trying to find a solution for the students coming in for personal con-
sultation because it takes quite a bit of our time.  
L2 : The classes are on the pact, and we only have three facilitators. It 
would be nice to have some help from other librarians.  
L3 : It is hectic, juggling classes, and we never fail to have students 
coming in for consultations, making it hard for the teaching librarians to 
focus on other tasks.  

 
These statements suggest that the teaching librarians are having some trouble jug-

gling workloads balance. They seem to need some solution in lessening the workloads 
they are having right now to focus on other tasks.  

 
Teaching Information Literacy (IL) Course 
 

Their primary responsibilities are teaching, and they do have a full commitment to 
teaching the IL courses. Though they have other job responsibilities apart from the IL 
department, they have classes almost every day. 

 
L1 : I teach six undergraduate lectures a week (not including 3-4 hours 
of scheduled consultations) and four postgraduate workshop hours per 
week.  
L2 : I teach five to six classes per week.  
L3 : I have classes every day. Two classes per day.  

 
The teaching librarians have to teach their classes every day despite having all the 

other job responsibilities that demand them to be committed. It can be assumed that 
the IL librarians are always busy and always on the go. 

 
Daily Job Routine and Queries Consultation for Students 
 

The researcher is also able to sense a highly committed work ethic among these 
teaching librarians when asked about their daily routine of going to work. The an-
swers are undoubtedly the same among the three that they prepare the materials to 
start teaching their first class of the day. When they are asked about their daily routine 
of going to work, they specifically said that:  

 
L1 : The morning starts with checking the teaching librarians' email 
for inquiries and consultation information, ensuring the instructions and 
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the learning platform are working well for the week's activity. The rest 
of the day follows the class and consultation scheduling.  
L2 : Prepare materials for teaching according to the content of the 
schedule.  

 
Not only that, they are committed to their daily routine work; they also entertain 

students' queries at all times during their working hours and make sure that the stu-
dents' problems have a solution to it. However, if they do not know how to solve it, 
they can even ask the right person to solve the students' queries. L1 stated that: 

 
If the queries are related to the teaching librarians' primary task, they 
will immediately assist them. Queries about other divisions will be pro-
vided with a point of contact (this includes other departments within the 
university. – L1 
 

On top of that, L2 stated that they need to make sure that there is an answer to stu-
dents’ queries. 

Yes, we have to make sure that all the problem is solved. – L2 
 

On the other hand, L3 stated that she is still in the learning phase since she joined 
the IL. However, about six months since this study is conducted, she is committed to 
answering students' queries. She said, 

 
She will try her best; the librarian is still new. She has to ask others at 
her division, but she will not let them hang. – L3 

 
It can be assumed that the teaching librarians are committed to their work by ensur-

ing that they are equipped with the rightful information. They may also be protecting 
their reputation as teaching librarians, which is a good thing for the IL department, 
library, and university.   
 
Appreciation by Students 
 

The researcher asked about the students' normal reaction when the teaching librari-
ans managed to solve their problems or answer their queries, and the all three of them 
said that the students are all pleased with what the teaching librarians have helped 
them with and always felt delighted after getting the answers to their queries. To 
make it more interesting, the researcher asked whether they have gotten any thank 
notes or any forms of token of appreciation by the students for helping them out, and 
all three of the teaching librarians said yes. Specifically:  

 
L1 : Yes, the librarians have received a follow-up email thanking her 
for her help.  
L2 : Yes. Mostly from the postgraduate students.  
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L3 : The librarian once got a gift.  
 

From their answers, the respondents receive the forms of appreciation from library 
users. It is an evident that they are doing their best in serving the students. It can be 
measured by the answers gotten from this subscale that these teaching librarians can 
do their primary responsibility, which is to teach the IL courses, including attending 
to the students' queries and sorting out solutions to particular problems faced by them. 
Implying to their answers that they will try their best to cater to the students’ needs to 
complete the IL course shows that they are committed to their work. They do not 
show any reaction or give answers that entail overextended or exhausted to do their 
job.  

 
Maslach Burnout Inventory – Educators Survey (MBI-ES) Depersonalization 

 
The depersonalization subscale measures the unfeeling and impersonal response 

towards recipients of one’s service, care, treatment, or instruction. For the MBI Edu-
cators Survey, depersonalization here means the educator’s unfeeling and objecting to 
respond positively towards accomplishing their tasks daily, including reasonably 
treating their students and caring for their welfare to find solutions to their difficulties 
in completing the IL course.   

 
Treatment towards the Students 

  
In this section, the researcher has asked six questions that mainly focused on teach-

ing librarians to treat their students, their teaching style, and their techniques to ensure 
effective learning outcomes. For this subscale, the researcher can see a different pat-
tern of answers among the three IL librarians. L1 and L2 seemed to have some an-
swers in common, for example, when the researcher asked what they will do if stu-
dents failed the IL course, to see their response in terms of portraying their treatment 
towards their students.   

 
L1 : Students who failed did not submit completed coursework, which 
is worth 50% of their total marks. The librarians followed up with them 
after each class and with the submission. The librarians do not mind 
them failing if they fail to complete the assessments adequately. 
L3 : Depends. If the student fails because they did not submit their as-
signments, it is on them because the librarians tried their best.  
 

From these statements made by L1 and L3, they do not mind if the students failed 
the IL course due to the students’ fault by not completing and submitting their as-
signments. However, L1 and L2 mentioned that they will make sure that they follow 
up with their students to make sure that they still submit their assignments to help 
them pass the IL course. L2 only stated that she could not tolerate it if the students in 
her class have failed the IL course. Not elaborating more on that matter, the research-
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er assumed that she would ensure all of her students will submit their assignments on 
time. 

 
Personal Response 
 

On the other hand, there is a question on their teaching style and their routine to 
start the class. This question is to analyze the librarians' job scope, which is to teach 
the IL course and their ways of connecting with their students. The question is ex-
tended to some other relatable questions such as would they just read out the course 
slides, walk around or just stay behind their desk until the end of the class and their 
responsiveness in making sure their students understand what they teach in their clas-
ses. Their answers are all positive because they do care about their students' under-
standings of what they teach. Each of them has personal targets to achieve at each 
class they teach. Their targets are all similar: to ensure that they understand what they 
teach and apply the skills they have learned elsewhere.  

 
L1 : The librarians start the class with an activity list and remind them 
of the things they need to do at the end of each class.  
L2 : Their target is that the students will understand and manage to ap-
ply whatever we have taught them.  

 
The librarians wish that the students understand what they taught them. The librar-

ians care a lot. The librarians want them to know how to do assignments correctly. 
The librarians always tell them to come and see if they do not understand certain 
things about the subject because IL librarians did not show any impersonal response 
or an unfeeling towards their job scope, which is being the IL educators course. This 
condition shows that they enjoy their work at the IL department.  
 
L2 added:  

Since IL is a hand on skills class, we have to make sure that 
they know what to do for all lectures. The teacher needs to go 
around the class and randomly check their work. In other 
words, get them involved in the in-class activity.  
 

 The IL librarians are responsive to their job scope, ensuring they achieve their 
KPI and teach effectively to understand and be skillful after attending their classes.  

 
Maslach Burnout Inventory – Educators Survey (MBI-ES) Personal Accom-
plishment 

  
The personal Accomplishment subscale assesses feelings of competence and 

achievement in one's work with people. The IL librarians are asked during the inter-
view on some memorable job-related accomplishment that they have achieved 
throughout working in the IL department, and among the answers are: 
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L2 : The librarians are still new in the department, but honestly, they 
feel glad we could help students do better and become better, especially 
at doing their research work.  
L3 : Because the librarians are still new here, they have not had the 
chance to experience that much of a memorable experience or accom-
plishment, but librarians think the students' appreciation is everything. It 
is already gratifying for them.  

 
From these statements, the IL librarians feel glad to be working at the IL depart-

ment. They are happy to help and educate the students to become more knowledgea-
ble and skillful. Understandably, they have yet to experience a significant, memorable 
accomplishment since they are all still at a new phase of working at the IL depart-
ment. Nevertheless, their adaptation and adherence to their job as a facilitator and an 
educator, teaching information literacy classes to the students is what this study is all 
about.   

 
Librarians Shortage 

  
The researcher asked questions regarding the classes they have to teach each day 

and decided to asked whether the classes are too many to handle by only three IL 
librarians. From all the answers gotten in correlation to the theory of MBI-ES, which 
Emotional Exhaustion, Depersonalization, and Personal Accomplishment, these IL 
librarians are content, happy, and committed to their job. However, the researcher has 
had honest answers by these librarians, saying that the classes are a bit overwhelming 
and too many to handle by only three of them. While those L1 and L2 had given a 
straight "Yes" answer to the question, the respondents are asked about the handling of 
too many classes by a few IL librarians in the department. L3 has added: 

 
I am not sure how they handle the classes before entering this department, 
but it is too hectic. Plus, I am still new, so there are many things I need to 
learn. I will spend a lot of my time finding solutions for each issue raised by 
the students. Nonetheless, teaching is not my issue, but the issue for me is 
students coming in for a consultation. There are too many of them, and it 
consumes a lot of my time. Because I am still new and I did not know how to 
manage the consultation hours, I will do better next semester. –L3 
 

From this statement, L3 does feel the classes are too many to be handled by only 
three IL librarians. 

 
Lighten Workloads at the IL Department 
 

In the beginning, the IL librarians have told the researcher that they have other 
tasks that need to be accomplished. Despite having their primary task as an educator 
of the IL course, they have to perform other librarians' tasks outside of the IL depart-
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ment to fulfill their Key Performance Indicators (KPI) requirements. The researcher 
then asked what they think would lessen or minimize their workloads that they are 
handling right now to focus more on other librarians' work. Some opinions are drawn, 
as follows:  

 
L1 : First and foremost, the division itself needs to innovate a lot. We 
have to simplify a lot of the processes so that the librarians do not do re-
petitive work. However, innovating takes much time and effort to go in-
to what librarians are expected to do. Innovation is not simple. It would 
help if you spent time doing it, go benchmarking, and trial and error into 
many things, which takes your time. On top of that, many students come 
for a consultation, and sometimes other departments would just send 
them to the IL department. It is best if other departments would help the 
students by sending them to the IL department.  
L2 : Bring in more facilitators every semester, change individual pro-
jects to group projects, and since all assessments are online mode, cam-
pus network should be improvised. L3 : We can do video learning, 
online tutorial, FAQs. Students can always refer to one place, but it will 
take some time. I can have time to do other librarian's jobs too.  

 
 

From the statements above, all three IL librarians have acknowledged that there are 
issues regarding workloads that they are facing, not that they are complaining, but the 
researcher found out that they need a solution to the workloads that they are facing. 
They are indeed not implying to not liking what they do but merely finding the best 
solution to lighten the burden and balance their tasks. 

5 Conclusion 

      
The IL librarians have some issues regarding their workloads but not having the 

signs of job burnout. The researchers have dissected their answers from the meeting 
meetings directed for the information assortment of this examination, and have pre-
sumed that the instructing custodians at the chose academic library does not feel work 
burnout at the working environment. Hence, in light of the general standards gave by 
Maslach and Jackson (1986), the IL office encouraging curators appear to encounter 
moderately low to none enthusiastic weariness, depersonalization, and individual 
achievement. In light of the aftereffects of past examinations that inspected the de-
grees of burnout in a few kinds of librarians utilizing the MBI showed that library 
laborers are not insusceptible to the disorder. However, the circumstance is leveled 
out. Specifically, Affleck (1996) revealed moderate degrees of all burnout measure-
ments for BI. custodians (enthusiastic exhaustion ¼ 21.00, depersonalization  ¼ 5.3, 
and individual achievement ¼  37). It appeared that the burnout issues among encour-
aging custodians or different sorts of curators are as yet leveled out and not at a stress-
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ing stage. The discoveries of this investigation uncover the training librarians do not 
experience burnout in their routine activities but have a few yet passable issues and 
can still be explained. 
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