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ABSTRACT

Curriculiin development is a ime-consuming process and often interminable. Pursuing the idea of creation
a nationwide core curriculurn is one opportunity 1o develop a curriculum in library and information science
(LIS). It can be supposed that a project like this can be the initial point stimulating and encouraging the
widest possible discussion between different educational environments, Furthermore, it can strengthen the
cooperafion and collaboration between LIS educational instifutions. The European project in 2005 has
shown that there are more differences than similarities in the European LIS curriculum [Kajbery, Leimng
2005]. But nonetheless the discussion about a core curriculum can be an opportunity and a challenge for
universities, students and libraries / companies in many countries around the world, Tha koy question is
how to create reliable framework conditions that will speed up the procadure of developing & nation-wide
common core curriculum? A second question is: what consequences o be drawn it It appears thet there
are only a few similarities in the curricula or the universities show littie willingness fo modify the curricula in
a study reform process?. The European project will be reflected and the own long time experience in
curriculum development will be contributed. A nation-wide or interhational core curriculum seems {0 be
inappropriate for a direct transfer into the pariicipating institutes or universitios. Bul finalty, it would ensure
greater cooperation and collaboration, thereby multiplying the chances of long-ienn cooperations and
enhancing reputation of universities armong employers, e.q. libraries.

Keywords: Curriculum; Core curticutum; Study reform; Library and Information Science (LIS); LIS
educational institutions; Bologna process

INTRCDUCTION

The European niversities and universities of applied sciences were undergoing vital changes
partly as a result of the Bologna Declaration which aims at impiementing an unified and
interchangeable course system alt over Europe (47 countries). As a rule, the former study
programmes were step-by-step replaced with a 3-year Bachelor programme and a 2-year
Master programme complemented by a post-graduate PhD or doctorate degree. As of 2010,
Europe can look back on more than ten years of a worldwide unprecedenied unigue reform
process. "Bologna represents the most comprehensive and profound higher education reform of
the last decades. It challenges European universities and universities of applied sciences at a
time where the percentage of the population seeking higher education degrees is increasing
continuously, the higher education institutions are taking on ever more diverse and demanding
tasks, while simultanecusly, however, the budget and especially siate financing cannot keep up
pace with the growing demands." [Zervakis 2010]. But most of the European universities
managed their study reform process by themselves under considerable time pressure
regardiess of a nation-wide or European dimension.

Bologna Process

The main contents of the Bologna process are:

» [ntroduction of a system of easity understandable and comparable Bacheior’'s and
Master's degrees.

» Definition of a framework of comparable and compatible with higher education
qualifications at national and / or European level (qualifications framework).

= Promotion of the European dimension in higher education.

« Implementation of an European credit transfer system (ECTS).

* Promotion of mobility through suitable measures (e.g. cooperation between higher
education institutions, joint or double degrees, removal of obstacles to student and
teacher mobility).
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«  Euyropean cooperation in the field of quality assurance: Promotion of quality assurance
at institutionat, naticnal and European level as well as implementation of standards and
guidelines for quality.

w ntegrating the principles of the Bologna process in a concept of lifelong learning by
creating flexible highar education study courses as well as by recognizing skills and
knowledge acquired in 8 noi-university environineid,

o FEnhancing the aifractiveness of the European Migho! Education Area in the global
context. The Furopsan Higher Education Avea wanis 10 remain ditraciive and open o
paeple from sl over the world.

Poctisaing on vocationad dualitications 7 aimplovability of graduaies. Highar oducaiion
institutions must provide o broad knowladge base and prepure studenis for the labour
rrrarket (Fedarsd Miristry of Education and Research 2010].

Thaerefore o oore curmictlu seems 1 be an adeguaie instiument W Tuliill these high
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Figure 1: Structure of LIS programmes [Assumpcio et al. 2005]
Core Curriculum

The need for a core curriculum (or core curricula) must be drived from its {or their} function as a
ptanning tool for developing new courses and study degrees. The aim of such a fundamental
paper is stimulating the discussion process within the LIS community and providing orientation
for future and intra-institutional planning processes. A core curricufum will be defined as the
minimum required time devoted to core subjects and study areas within the compulsory
curriculum [OECD 2003). A core curriculum gives a general overview of LIS, and consists of the
minimal, most important knowledge necessary to apply LIS in practise. Therefore the core
curricutum implies that all students have a uniform body of knowledge in different subjects and,
presumably such a curriculum will produce educated and responsible graduates for science and
practise in LIS,
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Qualifications in a Changing Job Outline of Librarians and Information Specialists

In future the different fields of librarianship {i.e. public, academic, and special libraries) will have
a minor importance in education and practise in Europe. Some traditional skills e.q.
consideration of books as objects (ancient manuscripts, incunables, bookbinding) lose their
impartance. Other competencies like IT or information literacy become more and more
important. The result is a growing convergence of information economy, documentation, and
tibrarianship. And, librarians will no longer be employed exclusive in libraries, they will have
excellent career prospects in the fields of knowledge management, information research,
information design, web techneology, online editing etc. too.

What factors will determine a career of an information specialist or fibrarian in future?

The emplovers: e.q. libraries, enterprises, other institutions.
= The fieids of work: e.g. management, indexing, information research.
= The skills: e.g. pedagogical education, cultural and social skiils, language proficiency.

The curricula can no longer be attached only to the potential employers (i.e. libraries).
They have to orientate on the different fields of work and the required working guatifications.
The main advantages are a lower dependence on the job market in the different fields of work
and a higher flexibility of the applicants for job. These are fundamental changes for universities
and particulaily for potential employers, especially libraries [Georgy 2009).

Some new fields must be part of a modern and particularly promising curticulum: e.9.
knowledge management and competitive intelligence as well as change management and
innovation management, Cultural and social skills like rhetoric, presentation, project and time
manageiment should be integrated part of other subjects and not be taught separately,

European Joint Core Curriculum in Library and information Science

One central objective of the project "European Joint Core Curriculum in Library and Information
Science"” was to -examine the idea and relevance of a core curriculum in the context of
European LIS education” and to manifest the curricula developments within the changes
determined by the Bologna process throughout Europe [Kajberg, Larring 2005]. The project
should be the initial point stimulating and qualifying the debate between different educational
environments and strengthening the cooperation between European LIS educational
institutions. Twelve working groups — three to five core members including a group moderator -
covered a broad field of relevant LIS subjects defined by the organizers:
(Meta-level} LIS curriculum in general
Cultural hetitage and digitization of the culturat heritage
Information literacy and learning
Information seeking and information retrieval
The information society: Barriers to the free access to informat:
Knowledge management
Knowledge organization
The library in the multi-cultural information society
. Library and society in a histerical perspective
0. Mediation of culture in an European context
1. Practice and theory: Placements and practical training in librasies and oiher information
agencies

12. Library management and promotion.

Main aim and challenge of these twelve virtual working groups + = i+ elaborate the
possibilities developing a European common core curriculum within 2 f months. The
workshop leaders initiated the work with some questions and theses covering the different
aspects and perspectives of the topic, i. e.:

=  The European dimension.

»  The theme in the context of the international universe of the LIS discipline.

= European theme or not? Is the theme essential for all LIS educational programmes in
Europe?
Should the theme be a part of a European LIS core curricuium?

= Different theoretical and curricular approaches to the theme in various parts of the
European LIS education world?

20N R WD
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=« (ifferent views on the theme and its components in different parts of Europe?

About 150 colleagues in the field of LIS education participated in these virtual discussions
with hundreds of contributions and comments. Then in summer 2005 circa 50 LIS experts — the
core members of the virtual working groups — met in Copenhagen (Denmark) for a labor-
intensive two-day workshop discussing the possibilities of the European curriculum
development in LIS. Each of the 12 workshop groups had to explore a sequence of general
guestions:

» How is the range of typical LIS domains generally reflected in a LIS school curriculum
and how should it be reflected?

»  Are there special national reasons why some curriculum elements have a particularly
prominent place in LIS courses?

= What is the place of the individual L1S curriculum subject in a core curriculum developed
from a Eurcpean perspective?

e What part of the LIS subject could be determined to fall within a core curricuium for LIS?

= In what way could the individual LIS subject be related fo the general objectives of LIS
courses? In what way could the LIS domain contribute to promoting equivalency,
comparability and transparency of LIS courses?

»  Which kind of European networks should be built among LIS teachers and researchers
in a specific LIS subfield?

»  What is the place of a specific LIS domain in joint periods of study abroad?

=  Which kind of research areas and research approaches could be defined for each of the
LIS domains listed below? And how could research be advanced in these areas?

Buring the feamwork it became clear that thinking, structures, and contents of LIS
courses differ considerably from one LIS education institution to the other in Europe. Two
examples: First the topic of group 12 was entitied Hbrary management and promotion”, but
after intensive discussions of the group members during the workshop in Copenhagen they
decided io formulate a more generic title -Hbrary management”. This title covers a wide range
of knowledge and practical skills which is expected from every information professional in
functions of ever changing library and informationservice organizations. Figure 2 shows a
brainstormed cluster of management and related subjects {result of group twelve} that might be
relevant and should be part of a LIS curriculum.
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Figure 2: Mind-map of the library management educational discipline
[Georgy et al. 2005]

This cluster must be incomplete, because in practise the content will be determined by a
Iqt of factors like individual education system structures, country specific political frameworks,
h!storical traditions, and nationat accreditation and evaluation rules etc. The implementation of
historical and archival studies in LIS study degrees is very typical for country specific education
systems. Both sciences developed independently as professional areas each other in Germany.
To sum up, in Germany archive study programmes and LIS study programmes with one
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axception are offered by different universities and schools. Therefore it is almost impossible to
integrate archive science in LIS education in Germany although some themes are important for
both programmes, e.g. long-term archiving of books and digital data or restoration of media.
Therefore the German National Library (Deutsche Nationalbibliothek) initiated a network:
"Network of expertise in long-term storage of digital resources - NESTOR". "The ohjective of
the project was {0 create a competence network of long-term archival siorage and long-term
availabliity of digital resources in Germany. The compatence network should create struciures,
which ensure that digital resources in Germany are archived on a long-term basis, are secuied
and are made availabie for use--{Deuische Natichalbibliothek 20081 libraries, archives,
museums, leading experts, and students from different disciplines work togethey in ihis projact
to ensure the long-term preservation and accessibility of digitat sources.

Another example: -Mediation of Culture in o Europaan Coriaxt” [IFronanden o al. 20005].
During the discussions of group 10 | becama clear that the Scarklinavian goup members -
malarity of this group -+ had only lilde difficulty v undersianding the maeaning of ihe woid
-mmadiaiion” bui nearly everybody owuiskle of Secandingvin has  ditficuliy i nasing aind
undarstanding this trm, Therefore intengive micia level discossions about tha tenm -asodiation”
i and oviside of this warkshop group worn necessary, Ags 2 canoli of thaso discnssions o
Seandinavian groun merabers lezmi that the Scandinandan countrion oindousty Do o opecii /
differert compiohonsion ohott the word madiaiion i ibo comend ool M

fon ot culinee®, "
whai {theyf moan by -mediation” is 1o g goaeat extont constrimed siound fhat Jind or aciiviiies,
veiticai the fibraiy oetforms s an instiiolion o addidos fo e ook of kaensing o needio colleciion
and naking it available {o s users, These adaivition hiclude the procontation of cuiived evends
i new audiencas, facllitating library vistors' encoumier with differceni kinds of oohisead aciiviies
and ariefacis, readei deveiopmaont and so on. Expressad in @ mote general mannas, One can
say that it is about seiving oo a teeling place in locsd social, cultural and political liie”
fFrenander et al. 2005

In these two days teachers and profossors hold mainy join discussions zs well as
informal talks about terms tike —wubure” and courndry-specific characteiistics In 115 aducation
based on the elementary political structure of the own country. The resull of these discussions
was the following definition: "Mediation of culture might be undessiood as the main lask of the
library as a cultural centre in the local community as well as an activity pedtaining to specific
types of material in the library. It relates {o different rationales of cultural policy, cuftural theory,
consideraticens on cuitural and artistic qualily, bhut ailso {o technical measures and pedagogical
instruments.”

The result of this conference was an expansion, intensification, continuation of
communication and better understanding among colleagues, practical experts, and politicians
up to the present. Now European education and research institutions on the one side and
nractitioners on the other hand have to discuss the future of European LIS education together
(Georgy 2008).

A Survey of Library and Information Science Schools in Europe

In June 2005 an eiectronic questionnaire was sent to all LIS schools in Europe. Around 50 from
200 institutions answered this survey. It was one goal to explore which themes and subject
areas are central part of the different cusricula.
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Table 1: Degree of Overlap of Ten Curricular Themes 2005 [Larsen 2005]

Diformation seeking and information retrieval 30 J 100%
e et I S - :
Library management and promotion EH i 96"
Knowledze managenient 43 Bo"
Knowledge orvanisation 41 82%
: : - i
Information literacy and learning 38 i T6%
- E R
Library and socicty in a historical perspective 33 66%o
Flie iwloimation socicry: Barriers w the {ree necess 1o informalion A7 el
Culital hetitee and digitisation of the colteal bertiage 3l ‘ 62%,
The library v the muli- cultural information socicly: Inicrnational and 21 | 42
¥ N
interentlueal cormnunization :
Mediguon ol culbare s a spociad Turopesn conjexd 13 ' A
1 |
[atul R !

The table shows ihat Minformation seeking and  informaiion redicval® and "libioy
managemont” are fundamenial subjacts in almost evary LIS school. Bu theines like "culiurnd
heritage” o “international and intercaltural communication” werg includad only in circa haif of
the curriculs,

To furiher explore ithe amouni of prioiity cwrenily given o LI5S school subject areas,
respondenis were then asked to state which of the ten LIS subject areas listed they would
regard as core subjects given in-depth coverage in their LIS curricuia.

Table 2: LIS Themes Eankad As Core Subjeci Areas in LIS Schoel Curricula [Larsen

2005]
Libray manageniznt and promoiion Sy
mnovledas organiaanon 6o g
Toromnanon seekiog s Infemario renieval HAT L
Fawwledzs manasemenr 4oy,
Bitormanion hiteracsy and l=aeing 450y
The witonuarion 2acisn: Baryiers ro the fies agusas 1o 13y
intorvation
Litwanw and soceety m a lustorical perspecuve REL,
Clowal hartaze and Disiralizanon of the culnuwe) herirage
The hiwary i e wndn-ondnusd mfomatnon eases
Trernations] mad interculnoral convmmiication
Alsdianen of culnwe 1 spean! Tvropean coniexn oy

2011 these tables possibly would show another degree of coverage and some new fields
should be part of modern LIS education. For exampie, in the table above one misses
information technology skills (IT) like web development, systems development and systems
applications. These themes become more and more relevant in LIS education and most of the
LIS schools have integrated these topics in the curricula. One can only conclude that the
development of a core curriculum is a dynamic process and it really makes sense that all
German study programmes have to be accredited in a 5-year-cycle.
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impact and Objectives of a Core Curriculum

Kajherg and Larring [2005] formulated in the publication European Curriculum Reflections on
Library and information Science Education the impact and objectives of a core curriculum which
can be used as arguments for national or trans-national core curricuta or study reform
processes. The main points are that a core curriculum is an improved basis for developing
strategies and activities in study reform processes, and it strengthens the cooperation and
networks amang LIS schools and universitites in teaching and research. The main objectives of
a project creating a core curriculum should be:

= self-reflection of all institutions taking part in this process,

= looking for an overview of all different study programmes - regional or international,

= creating more tranparency about conteni of courses with the same name at different

universities,
= identifying regional and / or national characteristics of the curricula and analyzing the
reasons for that,

» reviewing the current staie of curriculum development and study reform in LIS schoots
and universities,
identifying potential partners for cooperations in teaching and research,
creating optimized conditions and possibilities for teacher and student exchange,
identifying trends in learning and teaching in the LIS sector, and
establishing training programmes for practitioners at a very high ievel performed by LIS
professionals.

Process Elaborating a Core Curriculum

Characteristics of the European project were that many of the professors and teachers were not
personally known among themselves till the starting point of this project. But all persons were
and are specialists in their theme with a strong involvement in thefr area of teaching and
research. Most of them had functions or experience in academic self administration (e.g. dean,
degree course or study reform responsible person). In virtual groups the members discussed a
lot of questions (see above) without the need to come to a concrete conclusion. Nowadays, in
times of social communities and Web 2.0 tools this virtual discussions should me much more
easier. important is to build up panel discussions to allow comprehensive and unrestricted
statements of opinion in the first project phase. But, as a supervisor of a group, one needs to be
as clear as possible about possible goals. It is like a team building process needed to be
maonitored. Group members possess facts, opinions and ideas about the tepic and the problems
to be solved. The quality of a final outcome normally is a function of the ability of the group
members to uncover information and knowledge. The virtual discussion phase should typically
take up to six months.

Furthermore a two- or three-day meeting with the core participants of the virtual
discussion panels seems {o be indispensible all given the opporunity to get to know each other
personally. Only personal confacts can be the starling point of long-term contacts and
cooperations between teachers and institutions.

A carefully prepared report shouid be a key element and resuit of the process. Then the
core curriculum process is to be instrumental in helping to take decisions in medium- and long-
range planning of own study programmes or national strategies in pianiting the LIS education.
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CONCLUSION

A nationwide or international draft of a core curriculum is the result of a very intensive
communication process and it creates mare transparency abeut LIS study programmes. The
aim of such a fundamental paper is stimulating the process of discussions within LIS and
providing orientation for future and intra-institutional planning processes. This includes, of
course, if the result of such a project are obligatory for all universities offering LIS courses, but
normally the tesults could only be an informal frame of reference including key competences.
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