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EXECUTIVE SUMMARY

Driven by the principles of Outcome-Based Education (OBE), this research focuses on
students’ perceptions on their experiences in a project of video-taping themselves while
‘making and responding to enquiries’ in the real-life conversation outside the campus. After
being taught the conversational skills of making and responding to enquiries (BEL120
Syllabus) and doing role-play to practice these skills, two groups of thirty students were
asked to conduct the project in which they video-taped their conversations in real-life
situations such as the shopping malls, tourist information centres, fast food outlets and hotels
using the acquired skills. The video recordings were analysed and the learners were
interviewed to find out their perceptions and experiences in demonstrating the conversational
skills of making and responding to enquiries in real-life situations. Data were collected
qualitatively in the form of students’ narratives of their perceptions and experiences before,
during and after the project. The findings highlighted how video-recording of students’ real-
life conversations outside the campus could be used as a learning tool as well as an
assessment method for teachers, as the project not only involves multiple skills in planning,
executing and producing the end product but also most importantly, it is an observable
demonstration of the students’ learning after having learnt the skills in the classroom. This
paper is expected to aid teachers and syllabus designers in focusing on Outcome-Based

Education which stresses on the facilitation of the desired outcomes.



1.0 Introduction

The goal of language teaching is to develop what Hymes (1972) referred to as
‘communicative competence’. Communicative competence is the ability to use the
language accurately and appropriately in different situations and this indeed, is one
of the course outcomes for Consolidating Language Skills (BEL120). BEL120 is a
course, offered to all first semester Diploma students at Universiti Teknologi MARA
(UiTM). Specifically, one of the expected course outcomes is for students to be able
‘to communicate accurately, appropriately and fluently in specific academic and
social situations’. Activities, which involve authentic communication, can promote
learning. According to Allwright (1984), communication practices in the classroom
are pedagogically useful because they represent a necessary and productive stage in
the transfer of classroom learning to the outside world. However, Rao (1996) argues
that, without practice in genuine communication, there is a gap between classroom
drill and real life. English language is only formally taught for certain hours in the

classroom. Do learners depend solely on these periods to learn the language?

Thus, learners should be given the chances to use the target language in the
‘real’ scene in order to gradually accumulate the perceptual knowledge of English
and then develop the sensibility of this language to achieve the purpose of grasping
the language. Furthermore, in order to enhance learning, institutions must make
classroom experiences more productive and also encourage learners to devote more
of their time outside the classroom to educationally purposeful activities (Kuh, et al.,
1991). In addition, Benson (2006) writes that recent studies suggest that learners tend
to participate in out-of-classroom learning activities more creativley and frequently

than the teachers know. However, these opportunities are limited.

It is undoubted that teachers assign various activities in class, just to ensure
their students are able to enjoy and learn effectively. However, Philips (n.d.) states
that, no matter how context rich the classes are, they cannot provide the learners with
sufficient opportunities to engage actively in meaningful interaction in the target
language. In addition, studies have revealed that many learners believe that much
learning occur outside the classroom (Benson, 2006). Hence, Yang (2010) believes

that in oral English teaching context, learners should be given structured
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