
BEYOND LECTURES: 
INSIGHTS FROM BUSINESS

DISCIPLINES 
(REFLECTIONS, 

TRANSFORMATIONS, AND 
THE HUMAN SIDE OF TEACHING)

FACULTY OF BUSINESS AND MANAGEMENT
UiTM CAWANGAN JOHOR

SECOND EDITION



Beyond Lectures: Insights from Business Disciplines

Beyond Lectures:
Insights from Business Discipline-
(Reflections, Transformations, and the Human

Side of Teaching)

Chief Editor
Dr. Azila Jaini



Beyond Lectures: Insights from Business Disciplines

Second Edition 2026
© Universiti Teknologi MARA (UiTM) Cawangan Johor Publications

Universiti Teknologi MARA
Cawangan Johor

Malaysia

All rights reserved.

No part of this publication may be reproduced, stored in a retrieval system, or transmitted in any form
or by any means – electronic, photocopying, recording, or otherwise – without prior written permission
from the publisher.

National Library of Malaysia
Cataloguing-in-Publication Data

Beyond Lectures: Insights from Business Disciplines
(Reflections, Transformations, and the Human Side of Teaching)

ISBN: 978-629-7647-09-8

Patron:
Assoc. Prof. Dr. Saunah Zainon
(Rector, UiTM Cawangan Johor)

Advisors:
Dr. Nor Hazila Ismail

(Deputy Rector, Academic Affairs, UiTM Cawangan Johor)

Cik Nurul Haida Johan
(Head, Faculty of Business and Management, UiTM Cawangan Johor)

Chief Editors
Dr. Azila Jaini

Editors
Dr. Nor Azairiah Fatimah Othman, Dr. Juliana Abdul Kadir, Dr. Tan Yan Ling, Dr. Dalila Abu Bakar,
Dr. Zarith Sofia Jasmi, Dr. Suhaidi Elias, Dr. Siti Noradiah Amar, Yuslizawati Mohd Yusoff, Rudza
Hanim Mohamed Anuar, Syaidatul Zarina Mat Din, Nazihah Omar, Tay Bee Hoong, Zanariah Abdul

Rahman, Norhasniza Mohd Hasan Abdullah, Nur Liyana Mohamed Yousop

Published by:
Universiti Teknologi MARA Cawangan Johor
Faculty of Business and Management
Research and Publication Unit,
Jalan Universiti, Off KM12 Jalan Muar,
85000 Segamat, Johor, Malaysia
Tel: (60)079352000
Fax: (60) 079352277

http://johor.uitm.edu.my
Printed in Malaysia



Beyond Lectures: Insights from Business Disciplines

i

TABLE OF CONTENTS

PREFACE

FOREWORD

CHAPTER 1: Transformative Teaching Pedagogies

1 Bringing Technical Analysis into Real Life
among Students

Nurul Haida Johan, Ruziah A.Latif,
Zaibedah Zaharum, Mardziyana
Mohamad Malom

1-5

2 Innovative Teaching Strategies:
Transforming Higher Education in Preparing
Gen-Z for Future Workforce Demands

Yuslizawati Mohd Yusoff,
Khairunnisa Rahman

6-8

3 Gamification in Blended Learning: A
Reflective Case from INV537

Nurulashikin Romli, Tan Yan Ling,
Jannah Munirah Mohd Noor

9-15

4 Reflection on Transforming Quantitative
Learning through Scenario-Based Group
Case Studies

Sharazad Haris, Wan Mohd Farid
Wan Zakaria, Norashikin Ismail

16-18

5 The Importance of Project-Based Learning
in Understanding Management Theories
Through Real-Life Applications: UiTM Johor
Case Study

Muruga Chinniah, Nur Adilah Hj
Saud, Mazlina Ismail

19-22

6 Experiential Financial Education through
SULAM: Bridging Financial Theory and
Practice in Community Engagement

Syamsyul Samsudin, Nik Nur
Shafika Mustafa

23-26

7 TikTokPreneur Lab BMC Model: An
Experiential Digital Entrepreneurship Model
for ENT300 Through Affiliate Marketing
Innovation

Jannah Munirah Mohd Noor,
Nurulashikin Romli, Tan Yan Ling

27-30

8 Can Marketing Lessons Go Beyond the
Classroom?

Nur Auni Afifah Abdul Karim, Azila
Jaini, Sharmin Baba

31-34

CHAPTER 2: Technology-Enhanced Education
9 From Fundamentals of Marketing to Digital

Strategy: Reflective Lessons for Impactful
Teaching in a Digital Age

Muhamad Khodri Kholib Jati,
Suzana Hassan, Oswald Timothy
Edward

35-38

10 Ethical Challenges of Artificial Intelligence in
Higher Education: Balancing Innovation and
Academic Integrity

Norhasniza Mohd Hasan Abdullah,
Tay Bee Hoong, Masitah Omar

39-42

11 Integrating Technology and Artificial
Intelligence in Teaching Business Students

Dalila Abu Bakar, Nur Auni Afifah
Abdul Karim, Nor Zubaidah Nor
Albashri, Noor Insyirah Mohsin

43-46

12 Educating the Head, Heart and Hand: A
Listening Pedagogy for the AI Era

Ahmad Syahmi Ahmad Fadzil, Nor
Zubaidah Nor Albashri

47-51



Beyond Lectures: Insights from Business Disciplines

ii

13 Does AI Enhance Students’ Thinking? Azila Jaini, Sharmin Baba, Nur
Auni Afifah Abdul Karim

52-55

14 Teaching Economics in the Age of AI Nur Fatihah Shaari, Mohd Azim
Sardan, Bazri Abu Bakar

56-61

CHAPTER 3: Engaging Learning Challenges

15 Beyond the Theory: Navigating Student
Engagement in Perceived as Dry Subjects

Tay Bee Hoong, Masitah Omar,
Norhasniza Mohd Hasan Abdullah

62-67

16 Challenges in Teaching Islamic Finance Maizura Md Isa, Nor Hazila Ismail 68-71

17 From Confusion to Curiosity: Introducing
Research Methods to Undergraduate
Students

Nurul Aien Abd Aziz, Aflah Isa, Nik
Nur Shafika Mustafa

72-76

18 Teaching a 'Cold' Subject with a Warm
Heart

Rohanizan Md Lazan, Roha Mohd
Noah, Nurul Aien Abd Aziz, Nor
Hadaliza Abd Rahman

77-80

19 Emotional Barriers in Teaching Quantitative
Finance: Addressing Numerophobia in
Students

Husnizam Hosin, Yuslizawati Mohd
Yusoff, Mohd Hakimi Harman

81-85

20 Encouraging Student Engagement through
Strategic Learning Challenges

Zanariah Abdul Rahman, Syaidatul
Zarina Mat Din, Akmal Aini
Othman, Norashikin Ismail

86-88

21 Reflections on Basic Econometrics:
Challenges, Strategies and Insights

Tan Yan Ling, Nurulashikin Romli,
Jannah Munirah Mohd Noor

89-93

CHAPTER 4: Practical Finance Readiness
22 Smart Diversification: Teaching Students

How to Build Resilient Portfolios in
Uncertain Markets

Nik Nur Shafika Mustafa, Che
Khalilah Mahmood, Aflah Isa, Nurul
Aien Abd Aziz

94-96

23 Empowering Financial Literacy: The Role of
Educators as Mentors and Guides in
Financial Planning

Aflah Isa, Nik Nur Shafika Mustafa,
Nurul Aien Abd Aziz

97-100

24 Preparing University Students for Financial
Reality: Addressing Investment Scams

Ruziah A Latif, Nurul Haida
Johan, Zaibedah Zaharum,
Mardziyana Mohamad Malom

101-104

25 Teaching ESG and Investment Risk:
Transforming Finance Education for a
Sustainable Future

Husnizam Hosin, Mohd Hakimi
Harman, Yuslizawati Mohd Yusoff

105-109

26 Highlighting the Importance of Financial
Literacy for Generation Z

Yuslizawati Mohd Yusoff,
Husnizam Hosin, Mohd Hakimi
Harman

110-112

27 Reflections in Teaching Personal Financial
Planning to Part-time Distance Learners

Nurul Aien Abd Aziz, Rohanizan
Md Lazan, Roha Mohamed Noah,
Nor Hadaliza Abdul Rahman

113-117

28 The Role of Interactive and Video-Based Zaibedah Zaharum, Ruziah A. 118-122



Beyond Lectures: Insights from Business Disciplines

iii

Platforms in Supporting Blended Learning in
Malaysia Higher Education

Latif, Nurul Haida Johan,
Mardziyana Mohamad Malom

CHAPTER 5: Human-Centred Education
29 Embedding MQF 2024, Outcome-Based

Education and Sustainability in Higher
Education: A Reflective Teaching Case
Study in Investment Analytics

Oswald Timothy Edward,
Basaruddin Shah Basri, Kamal
Fahrulrazy Rahim, Zarith Sofia
Jasmi

123-127

30 Learning by Serving in SULAM Advocacy:
Evidence on Values Formation and
Industry-Ready Skills

Mardziyana Mohamad Malom,
Ruziah A. Latif, Nurul Haida Johan,
Zaibedah Zaharum

128-133

31 Marketing the Classroom: Co-Creating
Value, Trust and Engagement in Higher
Education

Sharmin Baba, Azila Jaini, Nur
Auni Afifah Abdul Karim

134-137

32 Building a Learning Organization in the
Classroom

Khairunnisa Rahman, Rudza
Hanim Mohamed Anuar, Nazihah
Omar, Yuslizawati Mohd Yusoff

138-141

33 Role of Educators as Mentors, Guides and
Learning Designers from Academicians'
Perspective in Malaysia.

Mazlina Ismail, Nur Adilah Saud,
Muruga Chinniah

142-145

34 Universal Design for Learning for
Neurodivergent Students: Journey towards
Inclusive Education

Nazihah Omar, Khairunnisa
Rahman, Rudza Hanim Mohamed
Anuar, Ferri Nasrul

146-149

CHAPTER 6: Human Side of Teaching
35 The Evolution of Service Marketing Nur Adilah Saud, Mazlina Ismail,

Muruga Chinniah
150-153

36 Professional Growth as an Economic
Educator

Siti Noradiah Amar, Nur Fatihah
Shaari, Norfariza Mohd Ali

154-157

37 The Role of Educators as Mentors and
Guides in Contributing Knowledge to SME
Entrepreneurs

Shaherah Abdul Malik , Noreen
Noor Abd Aziz, Nurul Aien Abd
Aziz

158-163

38 Role Boundary Conflict in Academia:
Integrating Boundary Theory and Social
Power Perspectives

Zuraidah Sipon, Nur Liyana
Mohamed Yousop, Zuraidah
Ahmad

164-167

39 Post-Covid-19 Educational Practices:
Insights from Teaching and Learning
Experiences at UiTM Johor

Rudza Hanim Mohamed Anuar,
Nazihah Omar, Khairunnisa
Rahman

168-170

40 Are We Ready for Generation Alpha? Zanariah Abdul Rahman, Jaslin
Md. Dahlan

171-173



Human-Centred Education                                        Beyond Lectures: Insights from Business Disciplines 

138 
 

BUILDING A LEARNING ORGANIZATION IN THE CLASSROOM 

Khairunnisa Rahman, Rudza Hanim Mohamed Anuar, Nazihah Omar, Yuslizawati 
Mohd Yusoff 

 
 
Introduction 
Education is an important aspect of a country's development and a pillar of societal 
development, producing individuals competent in various aspects of life (Manaksia & 
Anggraeni, 2018). To achieve sustainable progress and development, educational innovation 
is crucial. In an era of rapid development, educational innovation has become a necessity. 
 
The fundamental management course is often considered by students to focus on the basic 
management concepts of planning, organizing, leading, and controlling. process.  In the 
increasingly challenging organizational world, it is very important to give students an 
understanding that they need not only to understand the definition and management function 
but also to see management as a dynamic process that involves organizational members, 
organizational values, and the whole organizational system. Memorising concepts and 
theories is not enough to learn the management concept; they must be accompanied by a 
learning reflection, a creative, and systematic way of thinking.  
 
Realizing this challenge made the author think about how to make the classroom not only a 
place to learn theoretical knowledge, but also a real organization. The classroom as a learning 
organization, where students not only receive knowledge but also actively learn, think, and 
grow together, aligns with Senge's concept of a learning organization.  The Fifth Discipline 
emphasizes that members in the organizations learn continuously through five main 
disciplines: personal mastery, mental models, shared vision, team learning, and system 
thinking. Although the concept introduced by Peter Senge was developed for an organization, 
it is relevant to higher education, especially in the study of fundamental management. The 
classroom can be seen as a 'small organization' with its own structure, culture, goals, and 
continuous interaction among its members. Emphasizing the concept of a learning 
organization in the classroom helps students understand fundamental management concepts 
directly. 
 
LEARNING ORGANISATION 
Senge (1994) defines a learning organization as one in which employees continuously 
improve their capacity to produce desired results, where new ways of thinking are seeded, 
there is freedom to pursue group ideals, and members learn how to learn together and 
continuously. Learning Organization is defined by Mike Pedler et.al (1988) as an organization 
that can facilitate the learning of each of its members and change itself continuously. 
 
According to Watkins and Marsick (2000), in building a learning organization, the organization 
needs to create continuous learning opportunities, improve communication, support teamwork 
and collaboration, introduce a system for sharing information, empower employees toward a 
collective vision, and connect the organization with its environment. 
Personal mastery. 
 
It refers to an individual's commitment to self-development through continuous learning 
(Senge, 1990).  Personal mastery in the organisation focuses on an employee's ability to 
create desired results, solve problems, communicate, collaborate, and engage in continuous 
learning through creativity and enthusiasm. In addition, clear goals within the organization, 
participation in training programs, conveying ideas to colleagues, and understanding the work 
and responsibilities are measures of personal abilities. In the context of a learning organisation 
in the classroom and in a learning situation, this element can be implemented through 
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reflection activities after completing each topic. In this way, students can make a self-
assessment from the aspect of understanding the topic being studied.  
 
For example, when students learn about planning, they are asked to conduct a learning 
reflection by assessing a plan. At first students thought that this topic only focused on 
organizational planning and also the responsibility of a manager in making plans but it can 
also be applied to daily life where students are able to make plans in their personal lives and 
daily activities such as managing study schedules, setting goals such as setting targets to 
improve communication skills and the ability to voice opinions and ideas.Through this process 
of reflection, students can relate theoretical learning from the lecture room to personal 
experience (Kolb, 1984). 
 
Mental models  
The mental model in the organisational setting is that an employee learns new skills and that 
there are changes in the distribution of responsibilities within a wider context.  Employees are 
not bound to a single view or perspective.  They always strive to maximize success and 
minimize failure. Management takes employees' views and ideas into account and puts them 
into practice to drive organizational change.  
 
It involves how assumptions, beliefs, and thoughts shape each individual's perception and 
interpretation of reality (Senge, 1990).  In the classroom, students perceive the manager in 
the organization as someone with the power to give instructions and control, and responsible 
for punishing mistakes. This bias can affect students' understanding of modern management, 
which is now more flexible and dynamic. Students are given the opportunity to discuss openly, 
role-play the given scenario, and the lecturer acts as a facilitator to clarify and foster open 
dialogue. They are also given the opportunity to evaluate and correct existing perceptions and 
frames of mind to achieve a correct understanding. 
 
Shared Vision  
The shared vision among employees is unification in organizational decisions and actions, 
understanding of the organization's goals and objectives, open communication channels, 
commitment to the organization's vision and mission, and encouragement of innovation and 
renewal through shared opinions and ideas. 
 
It is a process of giving meaning to members and emphasizing the building of shared 
aspirations.  This approach can be implemented in the first week of lectures, when students 
are introduced to the course, the topics to be studied, the learning outcomes to be achieved, 
and the evaluation method used to assess them.  The discussion is conducted openly, with 
the lecturer setting the rules to be followed and students given the opportunity to express their 
hopes and concerns. The discussion is carried out openly, and the agreement between the 
lecturer and the student to comply with the 'do and don't,' or classroom rules, is considered a 
mutually agreed learning contract.  Each student has a commitment to the class vision, and 
agreement is considered a commitment to that vision.  
 
Academic goals influence students’ behavior in the classroom and drive them to achieve a 
series of objectives in their academic lives (De la Fuente, 2004). This indirectly implements 
the principle of shared vision, which is not only appropriate and relevant for an organization 
but also practiced in the classroom. When students are committed to preparing their tasks, 
they will cooperate with one another, which may benefit student motivation and learning 
(Johnson & Johnson, 2005).  Each group must list their goals for completing the assignment 
and have been given the opportunity to present them in class, related to the topic of planning 
in fundamental management. 
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Team learning  
Team learning is studied through the sharing of vision and personal skills through discussion 
and exchange of opinions among organizational members.  The use of skills in teamwork, 
holding discussions to make decisions, implementing a project as a team, and working 
together are measures of team learning. Focusing on collective learning and emphasizing the 
group's ability to think (Senge, 1990). It is very important for the students to have a conducive 
environment for effective team learning. Mendo-Lázaro, S. (2022). In the fundamental 
management course, the group project is one of the assessment components.  To ensure this 
principle is implemented, students are given the freedom to form their own groups and choose 
appropriate group members. Group leaders are appointed and given the opportunity to plan 
the group's objectives, identify activities, and ensure each group member carries out assigned 
responsibilities.   
 
The leader is given the opportunity to carry out his managerial functions and also develop a 
control method, for example, ensuring that tasks are completed on time.  After the project is 
completed, students are given space to reflect on the strengths and weaknesses of the 
management process implemented. If there is a conflict or difference of opinion, students 
should learn to communicate and make important decisions to ensure that the planned 
objectives are achieved. This process gives them real experience and a deep understanding 
of management concepts, rather than just learning the theory from books.  According to Nisa 
et al. (2023), collaborative learning can improve critical thinking and students' interpersonal 
skills. Collaborative Learning as a model of educational innovation in learning emphasizes 
cooperation and collaboration between students to achieve joint learning goals that can 
encourage social interaction, active involvement, and joint knowledge construction 
 
SYSTEM THINKING 
Systematic thinking involves examining things thoroughly and holistically, emphasizing the 
organization's long-term goals.  It is also measured through the activities and involvement of 
various parties, as well as through its connection with other matters, as reflected in feedback 
that flows upwards and downwards within the organization. 
 
It is the core of all learning organization disciplines, helping individuals see the relationships 
and connections within a system (Senge, 1990).  In the course of fundamental management, 
students can see that the concepts of planning, organizing, leading, and controlling are 
interconnected. Students are given the opportunity to participate in group discussions in 
tutorial activities for specific topics.  For example, if there is a mistake in planning an activity, 
it can affect the organizing process, and a weakness in leading can affect the effectiveness of 
controlling the activity.  Students are asked to identify cause-and-effect relationships between 
the decision and organizational outcomes.  This activity provides students with an opportunity 
to understand that systematic thinking is essential for tackling a complex organisational 
challenge.   
 
Conclusion  
 
Applying a learning organization approach in the lecture room is a creative way to implement 
teaching methods.  Through the application of the five disciplines built by Senge (1990), this 
course is able to form students who have creative thinking and have an identity as potential 
managers who are competent in line with Personal mastery helps students get to know 
themselves; mental models challenge old assumptions; shared vision builds mutual 
commitment; team learning strengthens collaboration; and systems thinking develops a 
holistic perspective. This approach shows that effective management teaching is not just about 
teaching about organization but modelling the learning organization in the classroom itself. 
With that, students not only understand management theory, but also experience and 
appreciate it as a lifelong learning process 
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