


I n s t i t u t e  o f  G r a d u a t e  S t u d i e s  ( I G S )
32

FACULTY OF
EDUCATION

Name 	: 	 WILLIE ANAK JANDAR

Title 	 : 	 TEACHING ENGLISH IN SECONDARY SCHOOLS IN SARAWAK, MALAYSIA: 
		  ESL TEACHER COGNITION PERSPECTIVES

Supervisor  :  	ASSOC. PROF. DR. BROMELEY PHILIP (MS)

Name 	: 	 ZUHAILI AKMAL ISMAIL

Title 	 : 	 CRITIQUE SESSION IN ART & DESIGN STUDIO – A FRAMEWORK FOR ART 
		  EDUCATION

Supervisor  :  	MRS. HARRINNI BT. MD NOOR (MS)
				    PROF. DR. ABDUL SHUKOR BIN HASHIM (CS)
				    DR. MOHD KHAIREZAN BIN RAHMAT (CS)

51

52

The main aim of this study was to explore teacher cognition in the 
context of instructional practice among English teachers in secondary 
schools in Samarahan division, Sarawak, Malaysia. Teacher cognition 
by Borg’s definition includes ‘what they know, believe, think and 
do’. In Borg’s schematic conceptualization of teacher cognition, it is 
illustrated that teacher cognition developed and is shaped by schooling 
and the professional education of the teacher. In the context of pedagogic 
practice, it is influenced and affected by contextual factors such as school 
environment, curricular, resources and students so much that it is not 
static but dynamic. Shulman outlined seven knowledge types to represent 
teacher cognition, but in this study only three knowledge domains/types 
namely, Knowledge of Students (KS), Pedagogical Content Knowledge 
(PCK) and General Pedagogical Knowledge (GPK) were deemed relevant 
to pedagogic practice. To address the main aim of the study, three 
research questions were posited namely, what are ESL teacher cognition 
perspectives?, what are the existing and new features of each knowledge 
domain?, and what are the similarities of KS, PCK and GPK of the 
four teacher participants? To answer the research questions, a mixed-
method approach was employed: (i) self-constructed teacher inventory 
questionnaire was administered to 89 ESL teachers to gauge their beliefs 

Critique session for art students is for good ideas to emerge while 
simultaneously refining the feedback necessary to resolve any 
problems within the students’ design work. Unfortunately, students 
and art educators perceived this session as a daunting process due to 
the non-existent strategies or frameworks in creating a positive and 
collaborative learning approach for both parties. Moreover, for art 
educators in Malaysia, there are no references for the general guideline 
to good practices in critique session in the documents provided by the 
Malaysia Qualifications Agency (MQA) Code of Practice for Programme 
Accreditation (COPPA) and the Code of Practice for Institutional Audit 
(COPIA).  This research is a mixed methods research which utilized both 
qualitative and quantitative methods that identify factors that contribute 
to student satisfaction and dissatisfaction in the existing critique session, 
design and develop a critique session framework for the teaching and 
learning in art & design studio and evaluate the effectiveness of the 
new framework for the teaching and learning in art & design studio. 
The research method framework is divided into three phases: the pilot 
study (online survey), pre-design and development (observation & focus 
group) and post-design and development (online survey). The pilot study 

and actual practice, (ii) observations, stimulated recall protocols and 
semi-structured interviews were administered to four individual cases, 
selected from 89 teachers, to generate qualitative data on their KS, PCK 
and GPK. The quantitative data from teacher inventory indicated a Very 
High range between 4.1 to 4.52 mean scores for KS, PCK and GPK out 
of 5-point Likert scale. This shows some positive congruence between 
the teachers’ stated beliefs and actual practice. The qualitative data 
captured evidence of existing categorical features of KS, PCK and GPK 
as outlined in the theoretical framework, and also some new emergent 
categorical features utilized by the four teacher participants such as 
taking into consideration students’ proficiency level and preferred 
learning styles in their lesson planning, also empowering their students 
via more opportunities to participate, and assuming more of a facilitator-
cum-motivator role. While the study had shown some evidence of 
teacher cognition in actual classroom practice, a longitudinal study 
that spans a long duration of data collection is highly recommended for 
future research to understand ESL teacher cognition better in Malaysia.

(online survey) suggested a low rate of students’ satisfaction towards 
the existing critique session students’ and general dispositions toward 
five dissatisfaction factors including course activity, processed induced, 
educator’s performance, teaching materials and didactic competencies. 
Through the pre-design and development (observation), the researcher 
discovered that there are two types of student behaviours and learning 
preferences which are non-participants and semi-active participants. 
These learning preferences were later adapted in designing a new 
framework, the ZA Framework. Through the online survey in the post-
design and development phase, the total mean score for all dimensions 
(positive climate, class management, productivity, student engagement 
and teacher sensitivity) were almost to 3 (high agreement), reflecting a 
positive student attitude towards the ZA Framework. The majority of 
each dimension was under dispersed which fulfill the model fit. This 
finding is in agreement that the ZA Framework allows the expression 
and elaboration of instrumental meanings within the Malaysia art & 
design studio through a critique session.




